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ABSTRACT 

The booklet is part of a grade 10-12 social studies 
series produced for bilingual education. The series consists of six 
major thematic modules, with four to five booklets in each. The 
interdisciplinary modules are based on major ideas and designed to 
help students understand some major human problems and make sound, 
responsive decisions to improve their own and others' lives in the 
global society, students are taught to: (1) comprehend and analyze 
the issue and synthesize their understanding of it; (2) effectively 
interpret the topic and clarify their values; and (3) participate in 
activities stressing development of critical reading and expository 
writing skills and use and interpretation of illustrations, graphs, 
and charts. Each booklet is published with Spanish and English on 
facing pages. A "student edition" (not included here) and the 
"teacher's edition" are identical, except for occasional marginal 
notes in the flatter. The three case studies in this booklet focus or. 
values clarification and decision-making, and students take part in 
the final decision made in each. Case study situations include two 
different contexts in which young people must make decisions with 
different degrees of importance, a youth facing problems with 
conflicting solutions, and a problem demanding an immediate solution. 
A glossary and a recommended reading list are included. (MSE) 
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Introduccion 

Este libro forma parte de la seric de cursos de cstudios 
sociales para clases bilingiies, grades 10-12, que fue desarro- 
llada por el Centro Nacional de Matcrialcs Multilingiics y 
Multiculturalcs. Consiste en scis modulos tcmaticos princi- 
pals, de tres a seis libros cada uno. 

Los modulos de cstudios sociales estan basados en una ar- 
mazon de ideas principalcs que provienen de varias fucntes 
y que ticnen el proposito de ayudar a los estudiantcs a en- 
tender algunos de los grandes problemas humanos. La pre- 
sentacion de estos conceptos y tcmas esta pleaneada para 
incrementar la capacidad de cada estudiante de tomar de- 
cisiones responsables y sensatas para mcjorar su propia vida y 
las ajenas en la sociedad global que Ic rodca. Estos conceptos 
y temas tienen su origen en campos de cstudio tales como 
antropologia, ecologia, cconomia, folklore, geografia, histo- 
ria, ciencias politicas, psicologia y sociologia. 

El programa cs interdisciplinario y ticne metas cognosciti- 
vas y afectivas, ademas del objetivo de dcsarrollar la habilidad 
de aprendcr. Primcro, los estudiantcs son ayudados a com- 
prendcr y analizar el problema, sintetizando despues su cn- 
tendimiento de cllo. Segundo, intcrprctan afectivamcnte el 
topico y clarifican sus valores sobre el tema. Tcrccro, cada 
estudiante participa en actividades y excursioncs que enfa- 
tizan el desarrollo de la habilidad de leer con bucn criterio, 
cscribir claramente y usar e intcrpretar ilustracioncs, figuras y 
graficas. 

El proposito general del programa de ciencias sociales del 
Centro es preparar a los estudiantcs a scr ciudadanos respon- 
sables, para que se graduen de la escuela secundaria con un 
concepto positivo de si mismos, una actitud positiva hacia 
sus herencias etnicas y sus ambientes multiculturales, y 
quienes ganan la capacidad y el criterio necesarios para cn- 
frcntarse con los problemas de nuestra sociedad global. 
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Introduccion al libro 3 

EI proposito de estc libro es destacar la importancia de la 
clarificacion de valores y la toma de decisiones. Hemos in- 
cluido tres ensayos difcrcntcs, en los cualcs, los cstudiantes 
ticnen que tomar parte en la decision final, analizar las 
difcrentes situaciones o pcrspectivas de cada uno, y postc- 
riormente conceptualizarlas, de una mancra cognoscitiva y 
afectiva, por medio de las actividades y excursiones al final 
de cada ensayo. 

EI primer ensayo prcscnta dos situaciones difcrentes en 
dondc los jovencs tienen que tomar decisiones en diferentes 
niveles de importancia. EI segundo involucra a un joven 
estudiante que se enfrcnta a un problema de soluciones con- 
flictivas. Por ultimo, el tcrcero cxige una solucion inmedia- 
ta. Dicho ensayo muestra como los valores de una persona 
influycn en las decisiones que toma, asi como en su intcr- 
pretacion de las posiblcs consecuencias de tal decision. 

Al final de cada libro, hemos incluido un glosario, para 
auxiliar a los estudiantcs a comprendcr ciertos conceptos y 
para incrcmcntar su vocabulario. Tambien hemos incluido 
una lista sugerida de lecturas para aquellos estudiantcs y 
maestros que deseen adentrarse en el estudio de cada ensayo. 

Hay matcrialcs disponibles para el uso del profesorado, 
que se pucden solicitar por separado. Dichos matcrialcs, 
tienen el proposito de ayudar al maestro a cvaluar los logros 
de los estudiantcs en sus mctas y objetivos. 
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Introduction 



This booklet is part of the grades 10-12 social studies 
series for bilingual classes produced by the National Multi- 
lingual Multicultural Materials Development Center. This 
scries consists of six major thematic modules, with three 
to six booklets in each module. 

The social studies modules are bas**d on a framework of 
major ideas introduced from a variety of sources in order to 
help students understand some major human problems. The 
presentation of these critical concepts and issues is designed 
to facilitate each student's ability to make sound, responsible 
decisions in order to improve his or her own life and the lives 
of others in the surrounding global society. These concepts 
and issues C( nc from fields of study such as anthropology, 
ecology, economics, folklore, geography, history, political 
science, psychology, and sociology* 

The program is of an interdisciplinary nature aimed at 
developing cognitive and affective aspects as well as learning 
skills. First, students arc taught to comprehend and analyze 
the issue and then synthesize their understanding of it. 
Second, they affectively interpret the topic and clarify their 
values on the issue. Third, each student participates in 
activities and excursions which stress the development of 
critical reading and expository writing skills, and the use and 
interpretation of illustrations, graphs, and charts. 

The overall aim of the Center's social studies program is 
to prepare students to become responsible citizens, who 
graduate from high school with a positive self-concept, a 
positive attitude concerning their own ethnic background and 
the surrounding multicultural environment, and who achieve 
a strong critical ability to cope with and improve our global 
society. 
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introduction 



Introduction to Booklet 3 

The three case studies in this booklet focus on values 
clarification and decision making. In every case study of 
this booklet students take part in the final decision. Students 
examine different situations and analyze the perspectives 
presented in the case studies. They then cognitivcly and 
affectively conceptualize them through the activities and 
excursions at the end of each case study. 

The first case study presents two different situations 
where young people must make decisions with different 
degrees of importance. The second case study involves a 
young student facing a problem with conflicting solutions. 
The third case study presents a problem which demands an 
immediate solution. The case study shows how a person's 
values determine his or her resolution of the problem and 
how he or she interprets the probable consequences of 
this decision. 

A glossary defining terms has been included at the 
end of each booklet to help students understand concepts 
and to increase vocabulary. 

The suggested reading lists at the end of each case study 
are recommended for further study by teachers and students. 

There are separate test instruments which may be ordered 
for teaching personnel to assess student achievement of goals 
and objectives. 




Objetivos 



Al tcrminar este libro el cstudiantc podra, oralmentc o por cscrito, cn ingles o en espanol: 

coGNoscrnvo 

Conocimientu Distinguir elementos de un sistcma de valores personalcs. 

Reconocer vi'as de acceso a la clariiicacion de valores. 
Adquirir criterio para tomar decisiones. 

Interpretar relaciones entre un sistcma de valores personalcs y tomar decisiones. 



Comprension 



Aplicacion 

Analisis 

Sintcsis 

K valuation 

AIKCIIVO 

Reeibiendo 

Respondiendo 

Valuando 

Caracterizacion 



Inferir eonsecucneias para si' mismo y otros que resulten de las accioncs basadas en una decision 
personal o de grupo. 

Desarrollar metodos para tratar con situationes problematicas. 
Contrastar evidencia presentada para llcgar a solucioncs alternativas. 
Proponer solucioncs alternativas a problemas prescntados en actividades de clase. 
Comparar alternativas o cursos de action en un problema dado. 

Kscuchar a solucioncs alternativas propuestas en actividades de clase. 
Obrar de acuerdo con instrucciones para hacer las actividades en clase. 
Auineniar proliciencia medida al conciuir las actividades de grupo en la clase. 
Cambiar metodos de operat ion en el aula cuando sea apropiado hacerlo. 
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Objectives 



At the completion of this booklet the student will be able, orally or in writing, in English or in Spanish to: 
COGNITIVE 



Knowledge 



Comprehension 



Application 

Analysis 

Synthesis 

Evaluation 

AFFECTIVE 

Receiving 

Responding 

Valuing 

Characterization 



Distinguish elements of a personal value system- 
Recognize approaches to values clarification. 
Acquire criteria for decision making. 

Interpret relationships between a personal value system and decision making. 

Infer consequences for self and others that result from actions based on a personal or group deci- 
sion. 

Develop methods to deal with problematic situations. 
Contrast evidence presented to arrive at alternative solutions. 
Propose alternative solutions to problems presented in class activities. 
Compare alternatives or courses of action to a given problem. 



Listen to alternative solutions proposed in class activities. 

Comply with instructions for doing the activities in class. 

Increase measured proficiency in concluding group activities in class. 

Change methods of operation in the classroom when it is appropriate to do so. 
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Leo v Julia 
Leo and Julia 
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Puntos Principals: 

7. Cada persona esta continuamente escogiendo su sis* 
tema de valores de diferentes fuentes. 

2. Cada persona tiene necesidades fisicas, psicoldgicas y 
sociates. 

3. Las necesidades se motivan a elegir entre alternativas. 

4. Las decisiones tienen consecuencias que afectan al 
que hace la decision y aotra gente. 



Sugerencias: 

Lea elensayo, las actividades, excursiones y anotaciones. 
Haga que los estudiantes lean el ensayo complete. Des- 
puds estudie el ensayo, las actividades, la: excursiones y 
las anotaciones otra vez. 

Pfdales a los estudiantes que hagan una lista de las deci- 
siones que han tornado durante el dfa. Prov6ales con 
unos ejemplos para ayudarles a empezar. Pfdales que in- 
diquen cuales son las decisiones mas importantes y 
cuales son las menos importantes. Haga que comparen 
sus listas unos con otros. tSon las listas iguales o dife- 
rentes? iPor qu6? 

Nota: 

Como ex plica una a u tort dad en el campo de la psicologia 
(Fraenkel), "Como todas las ideas, los valores no existen 
en el mundo de la experiencia sino en la mente de las 
personas. Son normas de conducta, belleza, eficiencia o 
de m6rito que la gente autoriza o respalda y trata de 
mantener como forma de vida. " 

Sugerencia: 

Pfdales a los estudiantes que vean programas de 
television para que practiquen identificar valores. Puede 
pedirles que hagan una lista de los valores que han 
identificado en un programa especffico de televisidn. En 
la clase siguiente pfdales a los estudiantes que discutan 
como los valores de ciertos personajes son similares o 
diferentes de los suyos. Pida que den razones por las 
diferencias. 
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cHas pensado en cuantas decisiones tomas durante un solo di'a? Si tu- 
vieras que hacer una lista de ellas, iprobablemcnte neccsitan'as mas de una 
hoja de papel! Desde la hora en que te levantas por la manana hasta la 
hora en que te acucstas por la noche, no dejas de tomar decisiones, 

Por supucsto, no todas estas decisiones tienen la misma importancia, 
Por ejemplo, el decidir que ponerte para ir a la cscuela no puede ser tan 
importante como cl decidir si cstudiar o no para una prueba de historia 
manana. Sin embargo, en ambos casos, hay que tomar una decision. 

Las decisiones que tomas y cl como las llevas a cabo, se dcterminan en 
gran parte por tus valores, Todo ser humano posee un conjunto de va- 
lores, Los valores son las ideas y cualidades que tu considcras importantes 
en la vida. Si valorizas a otro individuo o a un grupo, a una manera de ser, 
o a una idea, es porque considcras que es algo que vale la pena poscer, 
guardar o conseguir, Cuando nccesitas tomar una decision importante, hay 
que comprender que son tus valores los que tienen el papel principal en el 
proccso. 

La frase "Lo que una persona valoriza, determina lo que hace," posi- 
blemcnte facilite el entender y rccordar cstc conccpto basico, 

Aun siendo los valores tan importantes, mucha gente no esta plena- 
mente eonsciente de los suyos propios, A voces, el saber que hacen los dc- 
mas al tomar una decision to puede ayudar a comprender la enorme im- 
portancia do tus propios valores. Si te has encontrado alguna vez ante una 
situac ion que te ha obligado a cscoger entre dos posibles decisiones basa- 
das, hasta cierto punto, cn tus valores, has pasado por lo que se llama un 
dilema de valores. 
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LEO AND JULIA 

Did you ever stop to think about how many decisions you make 
during the course of one day? If you were to make a list of them, it would 
probably require more than one sheet of paper! From the time you get up 
in the morning until you fall asleep at night, you spend much of your time 
making decisions. 

Of course, not all of these decisions are of equal importance. For ex- 
ample, your decision of what shirt or blouse to wear to school may not be 
quite as important as making up your mind as to whether or not you'll 
study for that test in history tomorrow. Yet the necessity for making up 
your mind is involved in both instances. 

What you decide to do and how you do it are largely determined by 
your values. All human beings have a set of values. Values are those ideas 
and qualities that you consider important in life. If you value another in- 
dividual or group, an object, a way of behaving, or an idea, then you think 
and feel it is something worthwhile, something worth having, keeping, or 
trying to attain. When you are faced with making important decisions, 
you should understand that your values will play the key role in this 
process. 

The statement, "What a person values determines what he or she 
does," will perhaps make it easier to understand and remember this impor- 
tant point. 

As important as values are, most people are usually not fully aware of 
their own values. Sometimes knowing what others do when they make 
decisions can help you understand the true importance of your own 
values. If you have ever been in a situation where you had to make a 
choice between two possible decisions that were both based to some de- 
gree on your values, you were in a situation called a value dilemma. 
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Major Points: 

1. tach person continually chooses his or her value 
system from many different sources. 

2. Each person has physical, psychological, and social 
needs. 

3. A person 's different needs result in having to choose 
between alternatives. 

4. Decisions have consequences that affect the decision 
maker and other people. 

Suggestions: 

Read the case study, activities, excursions, and annota- 
tions. Have the students read the entire case study. After 
that, go through the case study, activities, excursions, 
and suggestions again. 

Have the students make a list of the decisions they make 
during the course of a day. Provide them with several 
examples to get them started. Have them show which 
decisions have the most priority, and which have the 
least. Have them compare their lists with each other. Are 
the lists the same or different? Why? 

Note: 

As one authority in the field of psychology (Fraenkel) 
explains, "Like all ideas, values do not exist in the world 
of experience but in people's minds. They are standards 
of conduct, beauty, efficiency, and worth that people 
endorse and that they try to live up to or maintain. " 

Suggestion: 

Have the students watch television programs to practice 
identifying values. You may have them list the values 
they identify in specific television programs. During the 
next class period have the students discuss how the val- 
ues of certain characters are similar to or different from 
their owr.. Ask them to discuss how and why this is so. 
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Sugerencias: 

Despuis de leer el pSrrafo sobre el dilema de valores de 
Lisa, haga que los estudiantes discutan lo que decidirfan 
si fueran Lisa. iQu& factores considerarian antes de 
tomar una decisidn? Pida que expliquen por qu6 toma- 
ron esa decision. 

Para asegurarse de que los estudiantes hayan entendido 
el significado del dilema de valores, repase la definicidn y 
luego, pida que los estudiantes den ejemplos de una 
situacidn de dilema de valores que ellos mismos han ex- 
perimentado. 

Pida que los estudiantes enumeren algunos de sus pro- 
pios valores que han adquirido de sus: familias, ami- 
gos, maestros o consejeros, iglesias o grupos religio* 
sos, grupos 6tnicos, cualquier otro grupo que les ocurra. 
Las listas de valores se pueden traslapar. Una vez que los 
estudiantes hayan hecho esto, pfdales que seleccionen 
tres valores que ellos consideran los mis importantes. 
Luego di gales que declaren por qu4 les son importantes 
estos valores, Puede pedirles que compartan sus listas de 
los tres valores mis importantes y las razones porhaber 
losseleccionado, con a /gun comparer o de clase. 
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Por cjemplo: Lisa, una estudiantc de cscuela secundaria, quierc llegar 
a ser una porrista. Ella piensa que el ser porrista le garantiza popularidad 
en la escuela. Es decir, ella piensa que sera aceptada y admirada. Esto le 
es muy importante. Para poder calificar para las primeras pruebas, hay que 
conseguir una "A" en el trabajo que tiene que hacer en la clase de ciencias. 
Ella siempre ha sido honrada; ha cumplido con sus tareas y nunca ha co- 
piado ni ha hecho trampas. Lisa aprendio de sus padres que la honradez 
vale mucho y ha incorporado esta idea a su codigo de conducta personal. 
Sin embargo, ahora no ticne tiempo para hacer un trabajo sobresaliente. 
No obstante, ticne una amiga que es una excelente estudiante de cien- 
cias, la cual esta dispuesta a hacer el reporte por ella. Lisa experimenta un 
dilema de valores. Segun tu parecer, tcual crees que sera la decision de 
Lisa? 

Tus valores son el producto de muchas fuentes. Lo que crees bueno o 
digno te ay.ida a dcterminar las decisiones que tomas y es una combina- 
tion de muchas de tus experiencias. Asi como Lisa aprendio de sus padres 
que la honradez es lo que mas vale en la vida, tu tambien adquieres tu pa- 
tron de valores de tu familia. Tus padres son como gui'as que dirigen tus 
primeros pasos hacia el mundo de los valores y de los juicios. 

Sin embargo, tambien hay otros individuos o grupos que influyen en 
ti y te ayudan a detcrminar cuales seran tus valores. Es muy claro que 
otras personas tambien ejercen una gran influencia sobre ti: gente en la 
escuela, gente de tu mismo grupo etnico, quixas gente de la iglesia a 
la que asistes, los personajes de la television, incluso gente de otros paises 
del mundo. Todos estos factores contribuyen de diversas maneras a 
dcterminar los valores que po*oe cada individuo. Hay que teneren cuenta 
«iue el cfecto de cualquier fucnte van'a segun la persona en cuestion. 

Hay una relation muy estrecha entre lo que consideras de gran valor y 
lo que son tus necesidades. Como ser humano, eres un individuo unico 



For example: Lisa, a high school student, wants to become a cheer- 
leader. She feels that being a cheerleader will ensure her popularity at 
school. In other words, she thinks that she will be accepted and admired. 
This is very important to her. In order to qualify for tryouts, she mus* get 
an A on a science report. She has always been honest in completing 
her assignments and has never copied or cheated in any way. Lisa has 
learned from her parents that honesty is something to be valued and she 
has this idea as part of her own personal code of conduct. However, right 
no / she doesn't have the time to write an outstanding report. But she 
does have a friend who is an excellent student in science and is willing to 
do the report for her. Lisa is experiencing a value dilemma. What do you 
think her decision will be? 

The values that you have arc a product of many sources. What you 
think is good or worthwhile helps determine the decisions you make and 
is a combination of many of your experiences. Just as Lisa had learned 
from her parents that "honesty is the best policy," so you, too, acquire 
much of your set of values from your family. It is from your parents that 
you first receive your particular guidelines for making decisions. 

However, you are also influenced by other individuals or groups who 
help in determining your values. Other people certainly have an impact on 
you; people in school, people in your ethnic group, perhaps people from 
the church you attend, people on television, even people from other coun- 
tries. All of these contribute in various ways to determining the values an 
individual has. It must be remembered that the effect of any of these 
sources will vary depending on the particular person. 

There is a close relationship between what you value and what you 
consider your needs to be. As a human being, you are a unique individual 



Suggestions: 



After reading the paragraph on Lisa's value dilemma 
situation, have the students discuss how they would de- 
cide if they were in Lisa's position. What factors would 
they consider before making their decision? Ask them to 
explain that particular decision. 

To ensure that the students understand the meaning of 
a value dilemma, go over the definition, and then have 
them give an example of a value dilemma situation they 
have experienced in their own lives. 

Have the students discuss or list some of the values they 
hold which they have acquired from their: family, 
friends, school personnel like teachers or counselors, 
church or religious groups, ethnic groups, other groups 
they can think of. These lists may overlap. Once the 
students have done this, have them select three of the 
values that are most important to them. Thi i have them 
state why these values are important to them. You may 
have the students share the lists of their three most im- 
portant values and the reasons for selecting them with 
another student in the class. 
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Sugerencias: 

Usando el pizarrdn, haga que los estudiantes le ayuden a 
hacer una lista de necesidades fisicas, psicoldgicas y so- 
dales, una lista por cada categorfa. Pida que comparen y 
contrasten to que ellos consideran sus necesidades, Haga 
hincapte en que cada persona es un individuo con sus 
propias necesidades; esto quiere decir que las necesidades 
varian, hasta cierto punto, de una persona a otra. 



Permita que los estudiantes hagan dibujos de lo que ellos 
consideran algunas de sus necesidades fisicas, psicoldgi- 
cas y soc tales. P (dales que identifiquen claramente las 
necesidades no solamente por dibujo, sino tambten por 
nombre y titulo. Puede ser que los estudiantes prefieran 
hacer un monta/e o escribir un parrafo en lugar de hacer 
los dibujos. 

Destaque que una decisidn dificil consiste en satisfacer 
alguna necesidad vital y adherirse a un sistema de valores. 
Luego, discuta el conflicto probable cuan^o una persona 
interna reconciliar diferentes vafores al tomar una deci- 
sion. 
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con necesidades fisicas, psicologicas y sociales. Al tratar de satisfacer 
cstas necesidades, los valores adquiercn una funcion muy importante. Las 
necesidades fisicas son el aire, la alimcntacion, el agua, la ropa y la vivien- 
da que neccsitas para sobrevivir. Las necesidades psicologicas estan asocia- 
das con la salud mental y cmocional. Por ejemplo, la mayoria de las 
pcrsonas buscan el amor, la paz cspiritual y una sensacion de valia. Tu 
necesitas scntirtc bicn contigo mismo, scntir que haccs algo que vale la 
pena. Los cientificos sociales, la gente que estudia como funciona la 
socicdad, han indicado que las pcrsonas que ticnen una auto-imagen 
buena, una actitud positiva de si mismas, normalmcnte son optimistas y 
feliccs. En cambio, las quo no tie- i un bucn conccpto de si mismas, 
gcneralmentc no lo son. Finalmer las necesidades sociales son aquellas 
que sc satisfaccn al rclacionarse con otros individuos. Todo ser humano, 
como scr social, nccesita la com pan i a y cl afecto de otros, 

Algunas veces se deben tomar decisioncs dif idles a fin de satisfacer di- 
chas necesidades. Frecucntcmcnte, hay que cscogcr cntrc como lograr algo 
y lo que sc nccesita rcalmentc. Estas decisioncs o sclccciones se basan en 
los valores y las experiencias que has tcnido a lo largo de la vida. Al tomar 
estas decisioncs, es necesario tener en cucnta las posibles consecucncias. 
Por supuesto, una man era de tomar decisioncs incluyc cl considerar las fu- 
turas consecucncias de tal decision. Si no estas preparado para accptar las 
consecucncias de una decision especifica, entonces es mejor que meditcs 
el asunto nuevamente. 

Es cierto, tambien, que tus decisioncs iniluyen en los demas. Dcbido a 
que eres un ser social, otras pcrsonas como tu familia, amistades y miem- 
bros de tu comunidad pod nan ser aiectadas por tus decisioncs. En anos 
recientes, por ejemplo, algunos jovenes nortcamcricanos cstaban tan en 
contra de la guena en Vietnam, que prefirieron salir de los Estados Unidos 



39 



with many physical, psychological, and social needs. In your efforts to 
satisfy these needs, values become very important. Physical needs include 
the air, food, water, clothing, and shelter that you must have to survive. 
Psychological needs are associated with your mental and emotional 
health. Most individuals, for example, seek love, peace of mind, and a 
sense of value and worth. You need to feel good about yourself, to feel 
you are capable of doing something worthwhile. Social scientists, people 
who study how society works, have found that people who have a good 
self-image, a positive attitude about themselves, are likely to be happy- 
individuals. People who do not have a good self-image will probably be un- 
happy. Social needs, finally, are those which are satisfied by relationships 
with other pople. Humans are social beings who want the companionship 
and affection of others. 

Sometimes, difficult decisions must be made in order to meet these 
various needs. Often, there is a choice that concerns how something is to 
be accomplished or obtained, or one that concerns xohat it is that you feel 
you actually need. These decisions or choices you make will be based on 
your values and experiences as a person. As you make these decisions, it is 
necessary to be aware of the consequences that will result. Of course, one 
way of making decisions includes thinking ahead to the consequences 
which might result from the dif ferent choices you make. If you are not 
prepared to accept the consequences of a particular decision, then you 
had better reconsider the 4 entire matter. 

It is also true that the consequences of your decisions often affect 
other people as well. Because you are a social being, other people may 
also be af fected: family members, friends, or people in the community. In 
recent years, for example, some young Americans decided that they were 
so much opposed to the fighting in Vietnam tha* they left the United 
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Suggestions: 

Using the blackboard have the students help you make a 
list of physical, psychological, and social needs, one list 
for each category. Have them compare and contrast 
what they consider their needs to be. Emphasize that 
each person is an individual with his or her own needs. 
Obviously, needs will vary to a certain extent from one 
person to another. 

Let the students draw pictures of what they see as some 
of their physical, psychological, and social needs. Have 
them clearly identify the needs with a picture and a 
caption. Some students may prefer to make a collage or 
write a paragraph instead of drawing a picture. 

Emphasize that difficult decisions involve meeting needs 
as well as a set of values. Then discuss the probable con- 
flict when a person attempts to reconcile different values 
in making a decision. 
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Sugerencia: 

Haga que los est udi antes discutan cuates fueron las conse- 
cuencias cuando los jdvenes dejaron el pais en vez de ser 
reclutados a I servicio mi I i tar Muestren a los estudiantes 
que las decisiones que tomamos afectan a otra gente. 



antes de ser reclutados por el ejercito. Tal decision ilustra un conflicto de 
valores que expcrimento mucha gente, no solamente los que tomaron la 
decision. 

Para comprender mejor algunas de las ideas, vamos a considerar las ex- 
periencias dc dos jovenes de tu edad, Leo y Julia. Al leer y comentar las 
historias, esperamos que entiendas mejor lo que queremos decir por valo- 
res, necesidades, decisiones y consecuencias. 

Al leer las historias, ten en cuenta estas preguntas: 
tDe que se trata el pronlema? 

tCuales son los valores involucrados en el problema? 
<lCuales son las necesidades involucradas en el problema? 
tCualcs alternativas presenta el problema? 

tCuales son las posibles consecuencias, buenas o malas, de cada al- 
ternativa? 

tCual es la consccuencia preferida, de acuerdo con las necesidades y 
valores? 

tCual es la mejor alternativa para resolver el problema? 

En la historia que sigue, encontramos a un joven con un dilema. 

***** 
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States rather than be drafted into the army. Such a decision illustrates a 
conflict of values that had an impact on many people, not just the de- 
cision-makers. 

To better understand some of the ideas presented, let's consider the 
experiences of two young people in your age group, Ixo and Julia, By 
reading and discussing their stories we hope you will gain more insight in- 
to what is meant by values, needs, decisions, and consequences. 

As you read the stories that follow, keep these questions in mind; 
What is the problem? 
What values are involved in the problem? 
What needs are involved in the problem? 
What alternatives are there in the problem? 

What are the possible consequences, good and bad, of each choice? 
Which is the most preferred consequence in terms of the needs and 
values? 

Which is the best choice to solve the problem? 
In the following story, we find a young man with a dilemma. 
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Suggestion: 

Have the students discuss what the consequences were 
when young men left the country rather than be drafted 
into the army. Emphasize that most of the decisions that 
we make affect other people. 



Sugerencia: 

Indique a los estudiantes lue &sta es una historia de un 
jdven que se enfrenta con una situacidn dificil. La 
decision que toma eventualmente, estari basada en mu- 
chos factores: valores derivado: de sus padres, de la 
iglesia, de su amigo Zeke, y de sus necesidades que son 
psicoldgicas, ffsicas y sociales. 



■ib 

y& - 3EST COPY AVAILABLE 



EL DILEMA DE LEO 



— La vida puedc scr dificil, — pensaba Leo micntras subia pesada- 
mente la lorn a hacia su casa. El cstar cn la cscuela no habi'a sido precisa- 
mentc facil para el estc di'a. El mctcrsc cn problcmas con el scnor Lee, su 
maestro de gimnasia, no fue nada agradable; pcro cl habcr sido castigado 
por tener varios rctardos en su clase de ciencia, era demasiado. El trato de 
explicarlc a la senorita Garcia, su maestra de ciencia, que no erasu culpa 
cl hecho dc haber llcgado tarde. Sin embargo, su respuesta fue la que cl 
habia prcvisto, — No tencmos reglamentos especiales para ti, Leo. Todos 
debemos llcgar a ticmpo a clasc— - Como si esto no fuera bastante, el 
senor Lee lo detuvo despues dc la clase para hablarle acerca de su poca 
participacion en la clase de gimnasia. 



LEO'S DILEMMA 
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"Life can be difficult/' Leo thought as he slowly walked up the hill 
toward his home. Being in school had not exactly been easy for him that 
day. Getting in trouble with Mr. Lee, his P.K. teacher, was bad enough, 
but being sent to detention after school for having too many tardies in his 
science class was too much, lie had tried to explain to Miss Garcia, the 
science teacher, that it wasn't his fault for being late, but her response was 
just what he had expected, "We don't have special rules for you, I-eo. 
Everyone must be in this class on time." As if that weren't enough, 
Mr. Lee had kept him after class to talk to him about his poor participa- 
tion in physical education. 



Suggestion: 

Emphasize to the students that this is a story about a 
boy who is faced with making a very difficult decision. 
The decision he eventually makes will be based on many 
factors: values derived from his parents, his church, his 
friend Zeke, and his needs, which are psychological, 
physical, and social. 
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Tan dcsagradablc como era todo esto, no era nada comparado al verda- 
dero problcma de Leo, 

ciQue deberia hacer con Willie? cPor que lo habia empujado Willie 
contra la pared forzandolo a pelcar o a rctirarse? tQuc quen'a Willie de el? 

Cuando llego a casa, no tenia ningiin intercs en hablar con nadie. Ne- 
cesitaba ticmpo para reflexionar bien. Sabi'a que tendn'a que tomar una 
decision pronto, Willie lo dijo bien claro ese di'a en el almuerzo. 

Al entrar, una voz familiar lo saludo, — Hola, Leo, tComo te fue en la 
escucla hoy? — Su madre casi siempre lc hacia la misma pregunta cuando 
el Uegaba a casa. 

— Bien, — contcsto Leo, vagamcntc, anadiendo enseguida, — tcngo 
que hacer la tarea. 

Estc comcntario sorprendio a su madre porquc Leo no estaba acos- 
tumbrado a hacer voluntariamente ninguna clase de trabajo, y mucho me- 
nos las tarcas cscolares. Ella, ciertamcntc, no iba a desanimarlo. 

Leo entro en la rccamara que compart la con sus dos hermanos y se 
dejo cacr en la catna cubriendosc los ojos con las manos. Desde la hora de 
la comida habia tratado de explicarsc lo que habia pasado hoy y lo que 
haria para resolverlo. Se decia que Willie lc perseguia. ciPor que? La unica 
respucsta que se lc ocurrio, era que el lc habia dicho algo a un amigo acer- 
ca de la hermana dc Willie. La observacion no tenia importancia para Leo, 
y en realidad lo unico que habia hecho, era repctir lo que lc habian 
contado. 

iTe la tcngo sentenciada! — grito Willie cuando se encontraron en el 
pasillo. Isiis palabras de Willie le seguian fastidiando. 

Leo habia hecho todo lo posiblc para mantencrsc al margen dc las pc- 
leas desde que entro a la escuela secundaria Palomino hacia dos anos. Cla- 
ro que tuvo sus dificultadcs, pero estas nunca fueron lo suficientemente 
scrias para acrcditar su expulsion, o involucrar a sus padres en ellas. 
Eso scn'a lo ultimo que Leo hubiera descado. 
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As unpleasant as all these were, they were nothing compared to Leo's 
real problem. 

What should he do about Willie? Why was Willie pushing him toward 
the wall, forcing him to fight or walk awav " What did Willie want from 
him? 

When he reached home, he wasn't really interested in talking to any- 
one. He needed time to think things out. He knew that he would have to 
make a decision soon. Willie had made that clear during lunch today. 
When he walked in, a familiar voice greeted him. "Hi, Leo. How was 
school today?" his mother asked him, as she did every day when he ar- 
rived home from school. 

"O.K.," Leo answered, not really sounding as if he meant it. 'Tve got 
some homework to do/ 1 he added quickly. 

This comment surprised his mother because Leo was not in the habit 
of volunteering to do any kind of work, let alone school work. She 
certainly wasn't going to discourage him. 

Leo entered the bedroom he shared with his two brothers and 
slumped down on his bed, covering his eyes with his hands. Since lunch he 
had been trying to figure out what happened today and what he was going 
to do about it. The rumor had been going around that Willie was after 
him. Why? The only answer that came to Leo's mind was something he 
had said to a friend about Willie's sister. It hadn't really meant much to 
him, and anyway, he was just passing on something he had heard. 

"You've had it!" Willie shouted as he passed Leo in the hall. Now 
Willie's words kept burning through his mind. 

Leo had managed to stay out of any serious trouble since he bad en- 
tered Palomino High School two years ago. Sure, he had had his share of 
minor difficulties, but nothing had been serious enough to get him suspen- 
ded, nothing that had directly involved his parents. That was the last thing 
that he wanted! 



"jerencia: 

-\signe a los estudiantes que hagan cinco listas mientras 
hin el en say o: 

a. Las necesidades de Leo. 

b. Los valores de Leo, 

c. El prob/ema de Leo. 

d. Las soluciones alternativas de Leo para el pro- 
blema. 

e. Las consecuencias posibles para cada ur,a de las 
alternativas de Leo. 



Lo que en realidad molestaba a Leo era la idea de pelear con Willie, 
Willie tenia fama de gran pclcador. Habia sido suspendido a causa de va- 
rias peleas anteriores. Parcci'a que Willie solo conoci'a un modo de arreglar 
las cosas, y esc era la violcncia. Naturalmentc, habia un grupo de chicos en 
la escuela que pensahan que Willie era un gran pclcador y lc habian brin- 
dado un gran apoyo en sus ultimas rinas. 

I^o sabia que exist ia el peligro dc que Willie lo golpcara. — No quicro 
salir lastiniado— se murmuraba a si mismo mientras sc volteaba dc un 
lado a otro dc la cama. — Ksto sucna a cobardia, pero es la verdad. 

El tambicn sabia lo que ocurrina si se rchusara a pclcar, tComo po- 
dria haccr frcntc a los do mas en Palomino High si no sc defendicra a si 
mismo? Leo habia visto lo que les habia pasado a otros que pasaron por si- 
tuacioncs parecidas. La vida les habi'a hecho imposiblc. El rccordaba a 
Tom Simons, el cual tinalmentc se vio for/ado a marcharse a otra escuela. 




What really bothered Leo was the thought of fighting Willie. Willie had 
a reputation as a lighter; he'd even been suspended for past fights. It 
seemed like Willie only knew one way to solve a problem and that was 
with some kind of violence. Naturally, there was a group of guys at school 
who thought Willie was great. In his past fights there had always been 
plenty of support for him. 

Leo knew there was the danger of Willie beating him up. **I don't want 
to get hurt," he muttered to himself as he turned from one side of the bed 
to the other. "That may sound chicken, but that's the way it is." 

He knew the* consequences of refusing to fight, too. How would lie 
ever survive at Palomino High if he didn't defend himself? Leo had seen 
what had happened to others in similar situations. Life had become miser- 
able for them. He remembered Tom Simons, who had eventually been 
forced u ranjfer to another school. 

O r 4 ■ 
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Have students make five lists while they read the case 
study: 

a. Leo's needs 

b. Leo's values. 

c. Leo's problem. 

d. Leo 's alternative solutions for the problem. 

e. Possible consequences of each of Leo's alterna* 
tives. 
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Nota: 

Este parrafo sobre el sermdn del domingo y el mensaje 
sobre la violencia, sehala uno de los muchos factores 
que contribuyen a format la personalidad de Leo. 
Muchas veces, un grupo religioso contribuye a nuestro 
con/unto de valores o morales; y tambten influiri en la 
decision que Leo tiene que tomar con respecto a Willie. 
Asegurese de que los estudiantes entiendan que hay 
muchos factores que contribuyen a formar nuestros 
valores y nuestro modo de tomar deqisiones. 



Sugerencias: 

Sefiale a los estudiantes que esta pigina y las tws siguien- 
tes muestran tres otras fuentes de valores que influiran 
en la ultima decisidn de Leo. 

Haga que los estudiantes identifiquen las fuentes que con- 
tribuyen a la formacidn del sistema de valores. Las 
fuentes discutidas aqui son: la televisidn, su amigo Zeke 
y su familia. 

Senate a los estudiantes que Leo esta tropezando con un 
conflicto de valores. Trata de resolver sus necesidades y 
reconciliar sus valores al mismo tiempo. El pirrafo 
acerca de Leo y su papi subraya el conflicto de Leo 
entre tratar de honrar los valores de su papi y el tratar 
de resolver su propia necesidad de protegerse ft'sica- 
mente. 

Indique a los estudiantes que Leo estd luchando para 
resolver su diffcil situacidn con Willie. tRehusar la pelea 
con Willie y correr el riesgo de perder popularidad con 
sus compaheros de escuela? iPelear con Willie y enfren- 
tarse con otras consecuencias? £Cu Ales serf an algunas de 
estas otras consecuencias? iComo es diferente el sistema 
de valores de Leo al de su papa, Willie y Zeke? 



Tumbado en la cama, abrumado por lo que le parecia un callcjon sin 
salida, Leo recordo subitamentc el sermon del domingo pasado, asociando- 
lo a su propio dilema, y le parecio que este cobraba un nuevo sentido. 

cQue fue exactamente lo que habia sido predicado el domingo? 
"La violencia engendra violencia." Era algo asi\ "Es mejor voltear la otra 
mcjilla." cNo habia sido eso parte del mensaje? Si, sonaba bien. Quizas 
csa fuera la solucion: dejar que Willie hiciera el ridiculo sin responder a sus 
golpes. Pero, ces que los otros se darian cucnta de lo que simbolizaba esta 
estrategia? 

Mas tarde, Leo volvio a pensar en lo que les habia pasado antes a 
otros. Aqucllos que habian rehusado a pclcar, solo cosecharon humilla- 
ciones, pero el no se dejaria rebajar ante nadie. 

—Mira a tu alrededor, — se dijo a si mismo. — La gcnte que se 
respeta, que hacc algo en la vida, no huyc nunca del pcligro. Ellos no dejan 
que la gcnte los maltrate. 

Como mucha gertc, Leo pasaba sus ratos librcs viendo la television, 
den asiado tiempo, scgiin sus padres. £Quc habia visto en la television? Se 
puso a pensar en algunos de sus programas favoritos. Los que triunfan no 
permiten que nadie se aproveche de ellos. Los machos, por lo general, ob- 
tienen lo que quieren. cNo po Jria aprender algo de sus experiencias? 

Leo, te llaman por telefono. — La voz de su madrc intcrrumpio sus 
pensamicntos y lo hizo sentarse de un salto. — Es Zeke— continue). 
Zeke era un bucn amigo y se habia entcrado del problema de Leo. 



As Leo lay there, overwhelmed by what seemed an impossible prob- 
lem, last Sunday's sermon came to his mind. It related to his dilemma. 
It hadn't been anything new, but now it seemed to have more meaning for 
him. 

What exactly was it that was preached on Sunday? 4t Violcncc begets 
violence/' Something like that came back from Leo's memory. "It's better 
to turn the other cheek." Hadn't that also been part of the message? Yes, 
it sounded good. Maybe that was the answer: let Willie make a fool of 
himself by carrying on a one-way fight. Couldn't he count on others 
seeing the wisdom of such an approach? 

Then Leo's thoughts turned back to what had happened to others in a 
similar situation. Those who had refused to fight hadn't seemed to reap 
any reward; humiliation had been the real result. Leo knew that he 
couldn't humiliate himself in front of anyone. 

"Just look around," he said to himself. 'The people who are respec- 
ted, who make something of themselves, are not the kind who run. They 
don't let people push them around." 

Like many people, Leo spent a lot of his free time watching television, 
too much time, according to his parents. What had he seen on TV? Now 
he remembered some of his favorite programs. Successful people didn't 
allow anyone to push them around. The tough guys generally got what 
they wanted. Wasn't there something to be learned from their experi- 
ences? 

"Leo, you're wanted on the phone." His mother's voice cut through 
Leo's thoughts and brought him with a start to a sitting position. "It's 
/.eke," she continued. Zeke was a good friend, and he'd heard about Leo's 
problem. 
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Note: 

This paragraph on the sermon and the message on vio- 
lence points out one of the many factors that contrib- 
uted to the taping of Leo's personality. At times a relig- 
ious group contributes to our set of values, or morals; 
and it will also influence the decision that Leo must 
make regarding Willie. Make sure students understand 
that there are many factors that contribute to forming 
our set of values and that influence our decision making. 

Suggestions: 

Point out to the students that this page and the follow- 
ing two pages show three other sources of values which 
will influence Leo's ultimate decision. 

Have the students identify the sources which contribute 
to the forming of value systems. The sources which are 
discussed here are television, his friend Zeke, and his 
family. 

Point out to the students that Leo is going through a 
value conflict. He is trying to meet his needs and recon- 
cile his values at the same time. The paragraph about 
Leo and his father emphasizes Leo's conflict between 
trying to honor his father's values and trying to meet his 
own need to physically protect himself. 

Show students that Leo is trying to resolve his problem 
with Willie. Will he not fight and risk losing popularity 
at school among some of his peers, or will he fight Willie 
and face other consequences? What would be some of 
these other consequences? How is Leo's value system 
different from that of his father, Willie, and Zeke? 



— tQuc pasa? — oyo Leo cuando levanto cl telefono. 

— Nada, Zckc. 

— tHas hablado con tus padres accrca dc Willie? 

— tEstas loco? Tu sabes lo que piensa mi papa. 

Zckc seguia hablando, pcro Leo solo lc escuchaba a mcdias. El mcn- 
ciorur a su papa le rcsultaba algo doloroso, no porquc cl no qucn'a ni 
respctaba a su papa, sino porquc sabia la firme opinion que tenia su padre 
sob re la defensa personal. Su padre lc habia dicho mas dc una vez, que 
nunca rcgrcsara golpcado a casa, porquc si cso pasaba, rccibiria algo mas 
que un castigo. El pensar en lo que lc cspcraba en casa si rchusaba pclcar 
con Willie o poor aiin, si sc dejaba vencer por cl, lc dcprimia mas todavia a 
Leo. 

— <^Que vas a haccr?— prcgunto Zckc. — Sabcs que no pucdes 
aplazar la pclca con Willie. Tc csta obligando a tomar una decision. . 

— Lo sc. 

— Leo, no lo hagas. Tu sabcs que no pucdes haccr nada contra el — 
advirtio Zckc. — Yo sc que sera muy duro al principio, pero a la larga tc va 
a rcsultar mejor. No seras cl muchacho mas popular dc la cscucla pcro 
todavia estaras completo. Ademas, yo pienso que mas adclantc, Willie y su 
pandilla tc dejaran en paz. 

- Si, pcro. . . — contest 6 Leo amargamente. — Estoy seguro dc que 
mucha gente no qucrra tener nada que vcr conmigo si yo tomo csa de- 
cision. 

- Crccmc, aiin usi cs la mejor solucion — rontcsio Zckc. 

Ix^o no qucn'a seguir hablando, por lo cual tcrmino la conversation » di- 
cicndolc a Zckc que su mama lo ncccsitaba para que sacara la basura. 

Al colgar el telcfono Leo volvio a sus pensamientos. Hubicra descado 
que todo fucra una pesadilla, pcro sabia que no lo era. Por mucho que lo 
quisicra, el problcma no desaparccen'a; tenia que tomar una decision. 
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"What's happening?" Leo heard when he picked up the phone. 
"Not much, Zeke." 

"Have you talked to your parents ahout Willie?" 

"Are you kidding? You know what my Dad thinks." 

As Zeke continued talking, Leo was only half* listening. The mention 
of his father was somewhat painful. Not that he didn't love and respect 
his father, but he knew the strong opinion his father held on protecting 
oneself. More than once Leo had been told that he'd better not come 
home beat up. His father had made it clear that if this happened, Leo 
could expect more of a punishment from him. The thought of what 
waited for him at home if he refused to fight Willie or, even worse, if he 
were beaten by him, added to Leo's discomfort. 

"What are you going to do?" Zeke asked. "You know you can't stall 
Willie. He's forcing you to make a decision." 

"1 know." 

"Leo, back off. You know you don't have a chance against him," 
warned Zeke. "I know it will be rough afterwards, but you'll be better off 
in the long run. You may not be the most popular guy in school, but 
you'll still be in one piece. Besides, I think Willie and his crowd will leave 
you alone in the future." 

"Yeah, but. . ." Leo answered bitterly. "I'm sure a lot of people won't 
want to have anything to do with me if 1 make that decision." 

"Believe me, that's still the best choice," replied Zeke. 

Leo didn't feel like talking anymore, so he ended the conversation, 
telling Zeke that his mother wanted him to take out the trash. 

Hanging up the phone, Leo lapsed into his thoughts. He wished that 
the whole thing had been a bad dream, but he knew it wasn't. No matter 
how much he wished, the problem wouldn't go away, and a decision had 
to be made. 
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Sugerencia: 

Indique a los estudiantes que esta pagina discute algunas 
de las atternativas para la decision que Leo tiene que 
tomar. Los estudiantes deben darse cuenta de las dife- 
rentes atternativas mientras leen esta pagina: a) Leo 
puede pelearse con Willie, b) Leo puede ignorar el 
reto de Willie, c) Leo puede huir. d) Leo puede conse- 
guir a otros muchachos para que le ayuden a pelear 
contra Willie. Asegurese de que los estudiantes compren- 
den q ie cualquiera de las decisiones que Leo termine 
por tomar, tiene ciertas consecuencias. Quiza usted 
quiera subrayar los puntos principals del ensayo otra 
vez. 



Una y otra vez su mcntc rcpasaba todas ;as atternativas posibles. El po- 
4n'a pelearse con Willie, que era lo que cspcraba su padre, pero por dentro, 
el no quen'a salir lastimado. Podria ignorar < % l reto de Willie, lo que corres- 
pond/a al consejo de Zcke y al sermon del domingo. Pero si hicicra cso, 
tcomo podria enfrentarse con los demas estudiantes? Aun mas, tcomo se 
podria enfrentar consigo mismo despues? Podria huir, pero eso seria muy 
duro para su familia y en realidad no rcsolveria nada. Siempre habia la po- 
sibilidad de conseguir ayuda de otros chicos, pero la pandilla de Willie ya 
cstaba organizada y tenia experiencia en pelear con otras pandillas. 

Conforme pensaba en todas las ahernativas, lc empezo a dolcr la cabc- 
za. cQue podria hacer? Tenia que decidir lo mejor para el. 



Again and again his mind went over the alternatives available. He 
could fight Willie, which was what his father would expect. But, deep in- 
side, he didn't want to get hurt. He could ignore Willie's challenge. That 
was what Zeke had advised, and it agreed with last Sunday's sermon. But 
if he did that how could he face the other students? Even more, how 
could he face himself afterward? Maybe he could run away, but that 
would be hard on his family, and it wouldn't really solve the problem, 
either. There was the remote possibility that he could get some friends 
to help him, but most of his friends did not approve of violence, and 

His head started to ache as all of these choices collected in his mind. 
What was he going to do? He had to make the decision that was right for 
him. 
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Suggestion: 

Emphasize that this page discusses some of the alterna- 
tives to the decision that Leo must make. The students 
should be aware of the different alternatives as they read 
this page, a) Leo could fight Willie, b) Leo could ignore 
Willie's challenge, c) Leo could run away, d) Leo could 
have others help him fight Willie. Make sure that the 
students understand that any one of the decisions that 
Leo may make has certain consequences. You may want 
to re-emphasize the major points of the case study at 
this time. 
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ACTIVIDADES 



tQue decision tomarias tu si estuvieras ante lasituacion de Leo? Pien- 
salo bien mientras haces las siguientes actividades. 

Actividad 1 

Define los siguientes terminos usando tus propias palabras, o consul- 
tando un diccionario. 
— Valor(es) 
-Dilema de valoies 

— Necesidades (fisicas, psicologicas y sociales) 
— Consecuencias 

Actividad 2 

En umera las otras altemativas posibles que tiene Leo. tQue conse* 
cuencias posibles tendria cada alternativa? tComo sabes que estas son 
consecuencias posibles? 

Actividari 3 

Copia el cuadro de abajo y Uena cada espacio en bianco. 

Haz una lista de tres decisiones posibles e identifica los valores, 
ias neccsidadcs y las consecuencias relacioliados con cada uno de 
ellos. 

b. Explica que ajustes personales se tcndrian que hacer en cada 
caso. 



HECISIONES 


VALORES/NECESIDADES 


CONSECUENCIAS 
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ACTIVITIES 



What decision would you make if you were in Leo's situation? Think 
about this question as you do the following activities. 

Activity 1 

Define the following terms using your own words. You may look 
them up in a dictionary first. 
--Valuc(s) 
—Value dilemma 

—Needs (physical, psychological, social) 
—Consequences 

Activity 2 

List other possible choices that arc available to Leo. What possible 
consequences would there be for each choice? How do you know these 
are possible consequences? 
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Activity 3 

Copy the chart below and fill in each blank. 

a. List three possible decisions and identify the related values, 
needs, and consequences for each. 

b. Kxplain what personal adjustments would have to be made in 
each case. 



DECISIONS 


VALUES/NEEDS 


CONSEQUENCES 
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Sugerencias: 

En la actividad numero 6, si es posible, haga que el inter 
locator explique cdmo las listas del grupo reflejan 
sus valores y necesidades. Diga a los estudiantes que cada 
persona tiene derecho a suspropios valores; sin embargo, 
cuando una persona esti tomando una decisidn (la cual 
esti generalmente basada en valores), esa persona debe 
estar preparada a enfrentar las consecuen : as. 

Piscuta cdmo esta actividad sobre las ventajas v las des- 
ventajas de la violencia y de la no*violencia se relaciona 
con la historia acerca de Leo. 

En la actividad numero 7, haga que los estudiantes explh 
quen sus respuestas a las preguntas en esta actividad y 
luego que las discutan con la clase. 



Actividad 4 

tComo afectara a otros la decision de Leo? 

Actividad 5 

cCuales son las diferentes fuentes que influyen en los valores del 
individuo? cCual de estas piensas tu que es generalmente la de mayor 
importancia? cPor que? 

Actividad 6 

Haz una lista de las ventajas y desventajas psicologicas de la violencia y 
de la no-violencia. 

a. Discute las listas con dos companeros de clase. 

b. Selecciona una ventaja.y una desventaja de cada lista. Tu grupo 
debe anotar tjes ventajas y tres desventajas de la violencia y de la 
no-violencia. 

c. Escoge a una persona de tu grupo para que lea la lista final a la 
clase y que explique por que tu grupo selecciono esas ventajas y 
desventajas psicologicas de la violencia y de la no-violencia. 

Actividad 7 

Imagina que tu eres el hcroe del cuento que acabas de leer: 

a. cQue decision tomanas si fueras Leo? 

b. cQue crees que debena hacer Leo? 

Actividad 8 

Considera los valores y antecedentes de un amigo l'ntimo. cComo 
crees que el o ella reaccionaria ante esta situacion? Explica tu contes- 
tacion en un parrafo corto; luego discute tus respuestas con la clase. 



Activity 4 

How would others be affected by Leo's decision? 



Activity 5 

What different sources influence the values an individual has? Which 
of these do you think is usually most important? Why? 

Activity 6 

List the psychological advantages and disadvantages of both violence 
and non-violence. 

a. Discuss your lists with two other people in your class. 

b. Select one advantage and one disadvantage from each list. Your 
group should come up with three advantages and three disad- 
vantages for violence, and three advantages and three disad- 
vantages for non-violence. 

c. Choose one person from your group to read the final list to the 
class and to state why your group selected those particular psy- 
chological advantages and disadvantages of violence and non-vio- 
lence. 

Activity 7 

Identify with the hero of the story you have just read. 

a. What decision would you make if you were Leo? 

b. What do you think Leo should do? 

Activity 8 

Consider the values and background of a close friend. How do you 
think he or she would react to this situation? Explain your answer in a 
short paragraph; then discuss your answer in class. 
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Suggestions: 

In Activity 6, if possible, have the spokesperson explain 
how the group 's list of the advantages and disadvan tages 
of violence and non-violence reflect their values and 
their needs. Emphasize that every person is entitled to 
his or her own values but that when a person is making a 
decision (which is usually based on values), that person 
must be prepared to face the consequences. 

Discuss how this activity on the advantages and disad- 
vantages of violence and non-violence relates to the story 
about Leo. 

In Activity 7 have the students expL their answers to 
the questions in this activity and then discuss them with 
the class. 



Actividad 9 

Compara las respuestas de la Actividad numero 8 con tus propias reac- 
ciones ante esta situation. 

Actividad 10 

Lee otra vez el ejemplo de Lisa en la introduction de este ensayo. 
Despues, usa las Actividades numero 2, 3, 4, 7 y 8 para discutir su pro- 
blema y las alternativas para resolverlo. 



Activity 9 

Compare the answers to Activity 8 to what your own reactions would 
be in the same situation. 



Activity 10 

Reread the example about Lisa in the introduction to this case study. 
Use Activities 2, 3, 4, 7, and 8 to discuss her problem and the alternatives 
she has for solving this problem. 
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EXCURSIONES 



Excursion 1 

Usando periodicos y revistas, busca historias de personas que tem'an 
que tomar decisiones difi'cilcs, bssadas en sus propios valores, Trae las 
historias a clase y discutclas usando este plan como guia. 

a. ciQue paso? (los hechos) 

b. tQuc podrfa(n) haber hecho la(s) persona(s) en la historia? 

c. dCuales podrfan haber sido los resultados per cada decision posi- 
ble? 

d. tComo sabes que csto podna haber pasado? 
Excursion 2 

Ve a la biblioteca y busca libros acerca de cuatro personajes historicos 
que pucdun ser clasificados como violentos o no-violcntos. Identifica una 
decision importante tomada por cada personaje y determina que resulta- 
dos obtuvo. 
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EXCURSIONS 
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Excursion 1 

Using newspapers and magazines, look for stories about people who 
had to make difficult decisions based on their values. Bring these stories to 
class and discuss them using this outline as a guide. 

a. What happened? (the facts) 

b. What could the person(s) in the story have done? 

c. What could the results have been for each possible decision? 

d. How do you know this could have happened? 

Excursion 2 

Go to the library and find books on four historical figures who can be 
classified as either violent or non-violent. Identify one important decision 
made by each one and determine what resulted. 





ERIC 




16 

Sugerencias: 

Indique a los estudi antes que 6$ta es otra historia acerca 
del tomar decisiones. 

Usted quizi quiera senalarles otra vez que cada decisidn 
que se toma estara basada en valores y necesidades. 




ELD1LEMA DE JULIA 



Nucstra scgunda historia se reficre a una muchacha llamada Julia, 
Lecla para saber cual es la decision que tiene que tomar, 

— Julia, tc llaman por tclcfono — grito Anna, la hcrmana menor dc 
Julia. 

- -Me estoy banando — grito Julia. — Dile que Uamare mas tardc. 
— Es David y el , . . 

Julia no quiso escuchar mas. Salio corriendo del bano, agarro una 
toalla y corrio al tclcfono. Quizas esta fuera la llamada que espcraba. Una 
amiga lc habia comcntado que David iba a llamarla para invitarla al con- 
cicrto del vicrnes por la noche. 

No sc trataba dc un concicrto cualquicra; "Los Panamcricanos," uno 
dc los conjuntos mas popularcs del pais, iban a tocar. Todos hablaban del 
concicrto. Los bo'etos cran dificilcs dc conseguir y los patrocinadores es- 
pcraban que el auditorio dc la ciudad sc llcnara. 

Julia apenas respiraba cuando alcanzo cl tclcfono. — Hola — suspire, 
tratando dc aparcnUir calma. 

—Julia, soy David. tPucdo hablar contigo un momcnto? 

— -Seguro — respondio Julia, mirando cl charquito dc agua que sc 
estaba juntando a sus pics. Ni un charquito ni un lago cntcro iba a impc* 
dirk* segup* platicando. Ella sabia que lc gust aba a David, pero cl era 
ti'mido y uunquc sc veian en la cscucla, muy raramcntc habian convex 
sado. 

Yo quiso hahlartc en la cscucla hoy, — continuo David, — pero 
habia demasiados muchachos a tu alredcdor. 

— No mc gusta cotno empie/.a cl asunto — penso Julia, pero dijo rapi- 
(lament c, oh, ellos solo querian que yo les ayudara con su tarea* Sicm- 
prc tratan dc conseguir a alguicn que les haga el trabajo. 

- -Pero parcce que sicmprc cstan contigo insistio David. 



JULIA'S DILEMMA 



Our second sto y concerns a girl named Julia, Read on and find out 
about the decision she has to make, 

"Julia, you're wanted on the phone," shouted Anna, Julia's younger 
sister. 

"Fm in the shower," yelled Julia, 'Tell whoever it is that I'll call 
back." 

"It's David and he. . ." 

Julia didn't wait to hear anything »nore. She jumped out of the show- 
er, grabbed a towel, and raced to the phone. Maybe this was the call she 
was waiting for. A friend had tipped her that David was going to call and 
ask her to the concert Friday night. 

This wasn't just any concert; the "Pan-Americans, " one of the most 
popular groups around, would be playing. Everyone was talking about it. 
Tickets were hard to gei and the sponsors expected to pack City Audi- 
torium. 

Julia was out of breath when she reached the phone. "Hello," she 
gasped, trying to sound calm. 

"Julia, this is David. Can you talk for a minute?" 

"Sure/' Julia replied looking down at the little puddle of water that 
was collecting at her feet. Neither a puddle nor a lake would prevent her 
h->m having this conversation. She knew David liked her, he was shy 
and even though they saw each other at school they rarely had a chance 
to talk. 

k i wanted to talk to you at school today/* David went on, "but there 
were always too many guys hanging around you." 

"I don't like the way this is stalling out/* Julia thought. She said 
quickly, "Oh, those guys were onl> trying to get someone to do their 
homework. They Ye always trying 10 get someone to do their work." 

"But it seems like they Ye always around you," insisted David. 

BEST COPY AVAILABLE 
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Suggestions: 

Emphasize -at this is another story about decision 
making. 

You may want to point out again that any decision mat 
is made will be based on values and needs. 
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Julia se estaba impacientando. Si el habi'a Uamado para pedirle que 
fuera al concicrto, tpor que no se apuraba? Lc estaba dando frio y quizas 
otro estan'a tratando dc llamarla ahora mismo para invitarla al mismo con- 
cicrto. Al pcnsar en quicn cstan'a tratando de llamarla, sonrio. Felizmcntc, 
ella nc tenia novio y por lo tanto podia salir con quien ella quisicra. Pen- 
saba Julia, — Que aburrido scria salir siemprc con el mismo muchacho. 
Ademas, mama y papa me han dicho que no me compromcta seriamcntc 
con ningun muchacho por ahora. 

De repente oyo a David mencionar "el concicrto/' y volvio a prcstar 
atencion a la conversacion, especialmentc al ^ccordar que solo faltaban 
tres di'as para el concicrto y nadic la habi'a invitado todavia. 

--tTu piensas ir? cMc oyes? Tc lo he prcguntado dos veccs — prc- 
gunto David algo impaciente. 

- — Oh, no se — rcplico Julia fingiendo indiferencia. 

91 



Julia was becoming impatient. If he had called to ask her to go to the 
concert, why didn't he hurry up? She was getting cold, and someone else 
could be trying to call her right now about taking her to the concert. 
As she thought about who might be trying to call her, she smiled. She 
was happy that she didn't have a steady boyfriend. That way she could go 
out with anybody she wanted. Julia thought to herself, "It must be really 
dull to go out with the same guy all the time. Besides, Mom and Dad have 
made it quite clear they don't want me to get serious about anybody right 
now." 

Suddenly she heard David mention "the concert." That brought her 
attention immediately back to the phone conversation, especially since 
she knew that the big event was only three days away and no one else had 
asked her yet. 

"Are you planning on going? Can't you hear me. I've asked you 
twice," questioned David somewhat impatiently. 

"Oh, I don't know," Julia replied trying to sound casual about it. 

ERJC <jO 



18 



Sugerencias: 

Puede preguntarles a los estudiantes cudles son algunas 
de las fuentes de valores en general, y cuales son las fuen- 
tes de los valores de Julia que se descubren en esta his- 
toria. Por ejemplo: 



Los amigos. 
(en general) 



Gloria 

(en particular) 




— Consegui dos boletos y tu sabes lo dificil que es hacer eso. 

— iQue bien! — dijo Julia. Ella queri'a que el fuera al grano. 

— - Espero que podamos hacer de esto el principio de una relacion mas 
permanente. Quiero decir, ir al concicrto juntos. 

Julia estaba un poco sorprendida. Desde hacia tiempo sabia que el 
estaba intcresado en ella, pcro no estaba preparada para esto, 

— David, me agrada que me hayas Uamado, y lo del concierto suena 
maravilloso pcro (aqui\ clla rapidamente invent 6 un cuento) quizas mis 
padres me obliguen a pasar el fin dc semana en el campo con ellos* Dejame 
preguntarles y manana cn la escuela tc dire si puedo ir contigo. 

Despues de colgar, Julia sc vistio y se sento a peinar. tQue hacer? 
Ella qucn'a ir al concierto fucra lo que fucra, pero, tvaldria la pena casi 
prometcrle a David que accptana scr su novia? Tendn'a que pensarlo a 
fondo. 

En ese momento, oyo una voz familiar en la cocina. Era Gloria, su 
mejor amiga. Gloria vivi'a al lado de su casa y habian crccido juntas. No 
habia secretos cntre cllas. 

— -Aqtu estoy -- dijo Julia desde su rccamara. — Quiero hablar 
cohtigo. 

Gloria entro con su sonrisa de siempre. — cCual es el problema? — sa- 
ludo a Julia inientras sc dejaba cacr cn la cama. 

Julia no ncccsito que lc preguntara dos voces. Le dijo a Gloria todo 
lo que habia dicho David. — tQue hago ahora? — le pregunto a Gloria. 

Gloria era una mucharha que hablaba directo y francamente, c inmc- 
diatamente tra/.o un plan para Julia. 

Mini- empezo • - -David esta bien, everdad? Pcro no quieres com- 
promcterte. Por otra parte, ir al concierto es algo que no debes perdertc. 
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"Well, I managed to get a couple of tickets, and you know how tough 
it is to do that." 

'That's great!'* said Julia. She wanted him to get to the point. 
"I hope we could make this the beginning of something more perma- 
nent between you and me, Julia. Going to the concert together, I mean." 

Julia was a little shocked. She knew he had been interested in her for 
quite awhile, but she wasn't prepared for this. 

"David, Vm glad you called and the concert sounds great bin (she 
quickly made up a little story) my parents might make me go to the 
country with them this weekend. Let me check with them and I'll tell you 
tomorrow at school whether or not 1 can go with you/ 1 

After hanging up, Julia got dressed and sat down to comb her hair. 
What to do? She really wanted to attend the concert, but was it worth 
practically promising David she would go steady with him? This decision 
was going to require some careful thought. 

Just then she heard a familiar voice in the kitchen. It was Gloria, her 
best friend. Gloria lived next door and they had grown up together. There 
were no secrets between them. 

'Tin in here/' Julia called from her bedroom. "I want to talk to you." 

(iloria came in with her usual big smile. "What's the problem?'* she 
asked as she plopped down on Julia's bed. 

Julia didn't need any more of an invitation. She told (iloria every- 
thing that David had said. "What do I do now?" she asked (iloria. 

(iloria was the kind of person who spoke openly and frankly, and 
she immediately outlined .t plan for Julia. 

"Look," she started. "David is O.K., right? But you don't want to go 
steady. On the other hand, going to the concert is a must. Rudy is taking 
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Suggestions: 



You may ask the students what some of the sources for 
values are, in general, and what Julia's sources for values 
are as expressed in this story. For example: 



Friends. . 
(general) 



. .Gloria 
(specific) 
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Sugerencias: 

Sefiale que la television es otra fuente que influye en 
nuestros valores, Pida a los esrudiantes que vean un pro- 
grama de televisidn o una pelf aula. Pida a los estudiantes 
que hagan una lista de al menos tres valores sostenidos 
por uno de los personajes en el programa o la pelicula. 
iEs el manipular a la gente una de las caracterfsticas df 
la personalidad o valores de este personaje? iPor qui 
piensan los estudiantes que algunas personas manipulan a 
otras? tCudles serian las consecuencias de tomarla deci- 
sion de manipular a otras personas? 

Senate cdmo estas preguntas se relacionan con la historia 
de Julia. iQui piensan los padres de Julia acerca de mani- 
pular a otras personas? 

Una vez que los estudiantes hayan completado su lista 
de valores de los personajes y contestado las preguntas, 
p fdales que compartan sus hallazgos con el res to dp la 
clase. 



Rudy me va a llevar a mi, Es facil, dilc que si. El estara feliz y tu iras 
al concierto. Ya despues pucdcs dar alguna excusa para romper con el. 
Dile que tus padres no permitcn que saigas con el, o que tienes demasiadas 
ocupaciones para compromctertc. Eso es todo. 

Al dccir csto, Gloria sc levanto y camino hacia la pucrta, explicando 
que tenia que haccr una diligencia para su mama. 

tSeria tan facil?, sc prcguntaba Julia, mientras miraba a Gloria salir de 
la casa. Bucno, y tpor que no? tNo se lo mcrcci'a David? El no tenia dcre- 
cho a ponerlc esa condicion para llevarla al concierto. 

Julia no podia dcjar de pcnsar en algunas de las mujeres que clla habi'a 
visto en programas de television y en el cine. Las que tcnian exito cran las 
que pod fan manipular a la gente, especialmentc a los hombrcs, para 
obtcner lo que qucrian. Claro que estas mujeres algunas vcccs no eran muy 
honcstas. Pero, ino era mas importante conseguir la meta? Y, tque paso 
con aquella telenovela que su madrc sicmpre vci'a? A los personajes mas 
importantes sicmpre lcs iba muy bien porque sabi'an aprovecharse dc la 
gente. 



me, you know. It's simple, say yes. He'll be happy, and you'll go to the 
concert. Afterwards, you can use some reason to break up with him, like 
your parents don't approve or you've got too many activities to be going 
steady. That's all there is to it." 

With that, Gloria got up and moved toward the door, explaining that 
she had to run an errand for her mother. 

Was it really that simple?, Julia wondered as she watched Gloria dis- 
appear out of the doorway. Well, why not? Wasn't he asking for it? He 
had a lot of nerve putting such a condition on taking her to the concert! 

Julia couldn't help thinking of some of the women that she had seen 
on television programs and in the movies. The successful ones were able to 
handle people, especially men, so that they got what they were after. Sure 
these women weren't completely honest, but wasn't it more important to 
achieve your goal? How about that soap opera her mother always 
watched? The main characters did all right because they seemed to know 
the secret of manipulating people. 



19 



Suggestions: 

Point out that television is another source that influ- 
ences our values* Have the students watch a television 
show or a movie. Ask them to list at least three values 
held by one of the characters in the television show or 
movie. Is manipulating people one of the personality 
characteristics or values of this character? Why do the 
students think some people manipulate others? What 
would be the consequences of making a decision to 
manipulate others. 

Point out how these questions relate to the story about 
Julia. What do Julia's parents think about manipulating 
people? 

Once the students have completed their list of the 
characters' values and answered the above questions, 
have them share their findings with the rest of the class. 
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Sugerencias: 

Quizi usted quiera enfatizar los puntos principales otra 
vez para asegurarse de que los estudi antes los entiendan. 
/. Cada persona esti continuamente escogiendo su sis* 
tema de valores de diferentes fuentes. 

2. Cada persona tiene necesidades ffsicas, psicoldgicas 
y sociales. 

3. Las neoisidades se motivan a elegir entre alternativas. 

4. Las dec/stones tienen consecuencias que afectan al 
que hace la decisidn y a otra gente. 

En el ensayo, hay tres alternativas posibles para la deci- 
sidn de Julia. Aqui estan otras tres solutions posibles 
para su problems. 

a. Ver si alia puede conseguir que alguien mis la lleve 
aunque queda ya muy poco tiempo. 

b. Tratar de conseguir un boleto para ella sola. 

c. Ir con Gloria y Rudy. 

d. Ser honesta con David y decirle por qu6 no esta de 
acuerdo con sus condiciones. 
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Pcro, tque ocurriria si sus padres se enteraran, sobre todo si lucgo ella 

los usaba como excusa para romper con David? eCuantas veces los habi'a 

escuchado a los dos, a su padre y a su madre, aconsejarle no aprovecharse 

de otros? "Trata a tus amigos como quieras que cllos te tratcn" era 

uno de los dichos favoritos de su padre. El no comprometerse y el ser justa 

con los c*emas, pareci'an ser los dos temas favoritos dc sus padres. Julia no 

se explicaba el por que tcni'an que ser las cosas tan complicadas. 

— tQuc voy a decirle a David manana? 

***** 

Vamos a ver si podemos ayudar a Julia a tomar una decision. Cuando 
nos enfrcntamos con una situation dificil, sicmpre es unabuena idea ana- 
lizar las diferentes posibilidades al alcancc. Aqui estan algunas de las alter- 
nativas de Julia: 

1. Salir con Lavid bajo las condiciones impuestas por cl y luego 
inventar una excusa para romper el compromiso. 

2. No ir al concierto. 

3. Tratar dc hacer que la lleve pero sin ningiin compromiso* 

cHay otras alternativas posibles para Julia? Toma en cuenta que cual- 
quier decision tiene cicrtas consecuencias. 




But what if her parents found out, especially if she used them later as 

an excuse to break up with David? How many times had she heard both 

her mother and father preach to her about not taking advantage of others? 

"Treat your friends as you want them to treat you," was one of her 

father's favorite sayings. Not going steady and being fair with others 

seemed to be two of her parents' favorite topics, Julia wondered why 

things had to be so complicated. 

"What am I going to tell David tomorrow?" 

* * * * * 

Let's see if we can help Julia make a decision. When faced with a 
difficult decision, it's always a good idea to identify different choices that 
arc available. Here are some of Julia's choices: 

1, Go with David on his conditions and later make up an excuse to 
stop going steady, 

2, Not go to the concert at all. 

3, Try to ;,ct him to take her without going steady. 

Arc there other choices available to Julia? Keep in mind that any de- 
cision made will have certain consequences. 
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Suggestions: 

You may want to emphasize the major points again to 
make sure that the students understand them. 

J. Each person continually chooses his or her value 
system from many different sources. 

2. Every person has physical, psychological, and social 
needs. 

3. A person's different needs result in having tc choose 
between alternatives. 

4. Decisions have consequences that affect the decision 
maker and other people. 

Listed in the case study are three possible alternatives 
for Julia's decision. Here are three other possible solu- 
tions to her problem. 

a. See if she could get someone else to take her 
although there isn't much time left. 

b. Try to get a ticket for just herself. 

c. Go with Gloria and Rudy. 

d. Be honest with David and tell him why you dis- 
agree with his conditions. 
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ACTIV1DADES 



Sugerencias: 

Las actividades para esta leccion se pueden hacer en 
grupos. Di estas instrucciones a los alumnos: 

Antes de la discusidn en grupo, hay que decidir cual 
persona en el grupo serd el contador, cuil persona servira 
de arbitro y qui&nes van a analizarlo todo. 

a. El contador anotara lo que pasa en la discusidn. 

b. El Arbitro asegurari que el grupo no saiga del tema. 

c. Los otros analizaran todas las alternativas posibles 
para Julia. 

Una vez que hagan esto, los que analizan escogei\in la 
alternativa que el grupo considere mis apropiada para 
Julia. Luego, ban de comparar sus decisiones con las de 
otros grupos. 



Actividad 1 

Haz una lista de los valores aconsejados a Julia por su papa, David y 
Gloria. 

Actividad 2 

Haz una lista de las nccesidades fi'sicas, psicologicas y sociales de Julia. 
Actividad 3 

cCuales son las consecuencias de cada una de las decisiones que Julia 
pueda tomar? 

Actividad 4 

iA quien(es) pertenecen los valores que satisfacen las necesidades de 
Julia? i?or que? 
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ACTIVITIES 
Activity 1 

List the values expressed to Julia by her father, David, and Gloria. 
Activity 2 

List Julia's physical, psychological, and social needs. 
Activity 3 

What are the consequences of eaeh of the ehoices Julia might make? 
Activity 4 

Whose values best meet Julia's needs? Why? 
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Suggestions. 

The activities for this lesson can be done in small groups. 
Give these instructions to the students: Before you begin 
your group discussion, decide which person in your 
group will be the recorder, which person will be the 
gatekeeper, and who will be the analyzers 

a. The recorder will write down what happens in the 
discussion. 

b. The gatekeeper will make sure the group stays on 
the topic of discussion. 

c. The others will discuss as many alternatives as 
possible for handling Julia's situation. 

Once this is done, the analyzers will select what the 
group considers to be the most appropriate alternative 
for Julia. Then they will compare decisions with those 
made by other groups. 
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EXCURSIONES 



Excursion 1 

Haz un ensayo parccido a esas historias que has leido, Explica quien 
csta involucrado, cual cs el problema, y quien o que ha influido a la 
persona que tiene que tomar la decision. No incluyas la decision. Inter- 
cambia esta con alguicn en la clase. Lee la historia de esa persona y escribe 
una opinion sobrc lo que tu han'as en esa situacion. La persona con quien 
intcrcambias hara lo mismo con tu ensayo. 

Excursion 2 

Los estudiantes de la escucla secundaria deberian pensar cuidadosa- 
mentc en la clase de carrera que les gusta. fa estudiar, 

a. Escribe una lista dc todos los factores (o valores) que pueden in- 
fluir en esta decision de carrera. 

b. Comparte tu lista con la clase y discute la importancia de cada 
valor. 

c. Si decides obtener un trabajo despues de que te gradues dc la es- 
cucla secundaria, ccuales scrian las consccucncias de csta deci- 
sion? Usa cl metodo siguiente para contestar las preguntas, 

1) Haz una lista de las consccucncias. 

2) Comparte tu lista con alguien en tu clase y en cambio, pi'de- 
le que comparta su lista contigo. 

3) eEn que forma son parecidas las listas? cEn que forma son 
difcrentes? 

d. Si decides dejar la escuela antes de graduartc, tcualcs scn'an las 
consccucncias de esta dccisicSn? Siguc el mismo metodo que 
usaste para contestar la pregunta c. 



EXCURSIONS 



Excursion 1 

Make up your own case study like the stories you've just read. Explain 
who is involved, what the problem is, and who or what influences the per- 
son who has to make the decision. Do not include the decision. Exchange 
your story with someone in class. Read their story and write an opinion 
about what you would do in that situation. The person who exchanges 
with you will do the same thing for your case study. 

Excursion 2 

High school students should give careful thought to what kind of 
career they want to pursue. 

a. List as many factors (or values) as you can that may have some 
influence on this career decision. 

b. Share your list with the class, discussing the importance of each 
value. 

c. If you decide to get a job after you graduate from high school, 
what would be the consequences of this decision? Use the fol- 
lowing method to answer the questions. 

1) Make a list of the consequences. 

2) Share your lists with someone in your class and have them 
share their list with you. 

3) How are your lists similar? How are they dif ferent? 

d. If you decide to drop out of school before you graduate, what 
would be the consequences of this decision? Follow the same 
method you used to answer question c. 



c. Si decides asistir a la univcrsidad despues de que te gradues de la 
escuela secundaria, tcuales sen'an las consecuencias de esta deci- 
sion? Sigue el mismo metodo que usastc para contcstar la prcgun- 
ta c. 

Excursion 3 

Entrc vista a algiin miembro dc tu familia o a un amigo intimo que 
haya decidido desempenar algun trabajo en particular, 

a, Knumcra las ra/oncs por las cuales la persona ha aceptado esc tra- 
bajo. 

b, tQuc valores crees tu que cxplican esa decision? 

c, Compara tus hallazgos con los dc los otros cstudiantcs. 



c. If you decide to go to college after you graduate from high 
school, what would be the consequences of this decision? Follow 
the same method you used to answer question c. 

Excursion 3 

Interview a family member or a close friend who chose to work at a 
particular job, 

a. List the reasons the person has for holding that job, 

b. What values do you think explain these decisions? 

c. Compare your findings with those of other students. 
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LISTA DE LECTURA SUGERIDA 

flerkowitz, I. Adolescents Grow in Groups. New York: Brunncr/Mazel, 
1972. 

Explica la influencia que los grupos coetaneos ticncn en cl desai.ollo 
dc la pcrsonalidad del individuo. 

Erikson, Erik. Childhood and Society. New York: W.W. Norton, 1963. 
Describe la sccucncia del dcsarrollo humano desde la infancia hasta la 
mucrte. El capitulo diecisictc explica en detalle las ocho etapas del 
hombrc. 

Gcrgcn, Kenneth. The Concept of Self. New York: Holt* Rinchart and 
Winston, 1971. 

Un rcpaso excelente de investigacioncs rccicntes sobrc como sc dc- 
sarrolla y mantienc cl auto-concepto. 

Howe, Leland, y Howe, Mary Martha. Personalizing Education: Values 
Clarification and Beyond. New York: Hart Publishing Co., 1975. 
Mas dc cien estratcgias y hojas dc trabajo sobrc la clarificacion dc 
valores y cl desarrollo dc un clima dc aceptacion, confianza y comuni- 
cacion abicrta. Ayuda a los cstudiantes a cscogcr sus valores librc- 
mcntc dc altcrnativas, despucs deconsiderar las consccuencias. Ayuda 
a los cstudiantes a aprender a detcrminar mctas y tomar medidas en 
sus valores. Bueno para cstablcccr un auto-concepto positivo. 

Strang, Ruth. The Adolescent Views Himself: A Psychology of Adoles- 
cence. New York: McGraw-Hill, 1957. 

La adolcsccncia como un pcriodo para el desarrollo dc una auto- 
imagen, la mayor lucha siendo aquclla dc impulsos intemos contra dc- 
mandas ambicn talcs. 




SUGGESTED READING LIST 



Berkowitz, I. Adolesamts Grow In Croups. New York: Brunner/Mazel, 
1972. 

Explains the influence that peer groups have on the individual's per- 
sonality development. 

Erikson, Eric. Childhood and Society. New York: W. W. Norton, 1963. 
Describes the sequence of human development from infancy to death. 
Chapter 17 explains in detail the eight stages of man. 

Gcrgen, Kenneth. The Concept of Self. New York: Holt, Rinchart and 
Winston, 1971. 

An excellent review cf current research on how the self-concept is 
developed and maintained. 

Howe, Leland W. and Howe, Mary Martha. Personalizing Education: Val- 
ues Clarification and Beyond. New York: Hart Publishing Co., 1975. 
Over one hundred strategics plus work sheets on values clarification 
and developing a climate of acceptance, trust, and open communica- 
tion. Helps students to choose their values freely from alternatives, 
after weighing the consequences. Helps students learn to set goals and 
take action on their values. Good for building positive self-concepts. 

Strang, Ruth. The Adolescent Views Himself: A Psychology of Adoles- 
cence. New York: McGraw-Hill, 1957. 

Adolescenc e viewed as a period of the development of the self-image, 
the major struggle being that of inner urges versus environmental 
demands. 



9 

ERIC 



^ \j 




dEstoy tomando la decision correcta? 

Am l Making the Right Decision? 
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Pantos Principales: 

1. El tomar decisiones es un modo principal en que el in- 
dividuo crece como una persona responsable. Sin 
ellas permanecerfa como un niho, 

2. Un ambiente desafiador para el desarrollo se le pre* 
senta al individuo con decisiones que tomar y elec- 
ciones para estas decisiones. 

3. Las decisiones que hace la persona estan basadas en 
las necesidades, el sistema de valores y los consejos 
de la familia y amigos. 

4. El tomar riesgos es una parte importante del tomar 
decisiones. 

5. Las decisiones tienen consecuencias que afectan al 
que toma la decisidn y a los a su alrededor. 

Notas: 

Las necesidades personates, los deseos y el medio am* 
biente social ayudan a determinar los valores de cada 
persona. Estos valores en turno son factores principales 
en tomar decisiones personates. La persona que no toma 
o que no se le permite tomar decisiones personates no 
adelanta ni crece como adulto. La responsabilidad de los 
adultos viene de tomar decisiones personates impor 
tantes. Una parte principal del proceso de tomar deci- 
siones responsables es darse cuenta de las consecuencias 
a si mismo y a los demas. 

Al leer la historia de Marisa f esperamos que el estu- 
diante saque una mejor comprensidn de valores y sea 
capaz de pasar por el proceso de evaluar y tomar deci- 
siones. 
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tESTOY TOMAN DO LA DECISION CORRECTA? 



El tomar decisiones es una de esas realidades inevitables con las que te 
cnfrentas diariamente. La decision puede ser bastante sencilla y facil de 
tomar o todo lo contrario. Pero si decides comprar un disco o decides con 
quien casarte, tomas una decision que esta basada en tus valores. Valores 
son ^quellas cosas, ide. o o actitudes que consideras importantes y dignas 
de conservar y poseer. Tienes tu propio sistema de valores que te ayudan a 
tomar decisiones. Toda decision que llevas a cabo, te afecta a ti, a otras 
personas y a los futuros acontecimientos de tu vida. 

<iHas pcnsado alguna vez, por ejemplo, en que harias si encontraras 
mil dolares? De vez en cuando se oye decir que esto le paso a una persona 
afortunada pero esta vez digamos que has sido tu quien haencontrado el 
dinero. cQue harias? Quizas pienses primero en comprar ropanueva o un 
esterco, en dar el primer pago para un automovil nuevo, o simplementc 
en guardar el dinero, Tal vez tu familia necesite algun dinero extra para 
los gastos de casa, para liquidar las cuentas grandes o quizas para visitor 
a aquellos parientes que viven en otro estado y tu quieres ayudar. iEsos 
mil dolares ciertainente caerfan de perlas! Pero, subitamente, piensas en 
la persona infortunada que perdio el dinero. Quizas sea un anciano que 
ha sacado el dinero del barco para haccr el ultimo pago de su casa. Podra 
ser el dueno dc un pequeno restaurante que planeaba depositar el dinero 
para acabar de pagar un prcstamo. Quizas sea alguien con las mismas 
necesidades financieras que tienen tu y tu familia. 

Los pensamientos que viencn despucs con respecto al dinero rccientc- 
mente encontrado originan de muchas fucntes. Una de estas fuentes se 
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AM I MAKING THE RIGHT DECISION? 



Making decisions is one of those inescapable realities that you face 
daily. The decision might be fairly simple and easy to make or it might be 
complex and difficult to make. But, whether you are deciding which 
record to buy or which person to mairy, you are making a decision that is 
based upon your values. Values are those tl.ings, ideas, or attitudes which 
you think are important, worthwhile, arid worth having and keeping. You 
have your own set of values to help you make decisions. Every decision 
that you make and later carry out, affects you, other people, and future 
events in your life. 

Have you ever thought, for example, what you would do if you found 
a thousand dollars? Occasionally you hear about this happening to some 
lucky person, but this time let's say that it is you who has found the 
money! What do you decide to do? Your first thought may be to buy 
some new clothes or a stereo, to make a down payment on a new car, or 
to save the money. It may be that your family needs some extra cash for 
household expenses, to pay off large bills, or for a summer trip to visit 
relatives out of state, and you want to help. That thousand dollars cer- 
tainly would come in handy! But, suddenly, you may have some second 
thoughts about the unfortunate person who lost the money. Maybe it is 
an elderly person who has taken the money out of the bank to make the 
last house payment. It might be a local owner of a small food stand who is 
planning to deposit the money to help pay off a loan. Maybe it is some- 
one with the same financial needs that you and your family have. 

Your second thoughts about keeping the newly found money come 
from many sources. One of these sources is called your conscience, your 



Major points: 

1. Making decisions is a major way that an individual 
grows into a responsible person. Without them a per 
son would remain as a child. 

2. A challenging environment for growth presents the 
individual with decisions to make and choices for 
these decisions. 

3. The decisions a person makes are based on needs, a 
value system, and the advice of family and friends. 

4. Risk taking is an important part of decision making. 

5. Decisions have consequences that affect the decision 
maker and those around him or her. 

Notes: 

Personal needs, wants, and social environment all help 
to determine the values of each person. These values 
in turn are a major factor in personal decision mak- 
ing. A person who does not make or is not allowed to 
make major personal decisions does not grow as an 
adult. The responsibility of adulthood comes from 
making important personal decisions. A major part of 
this responsible decision-making process is realizing 
the possible consequences on oneself and others. 

By reading the story about Marisa, it is hoped that 
the student will gain a better understanding of values 
and be able to go through the processes of valuing 
and then, decision making. 
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Notas: 

La conciencia de una persona se desarrolla mientras 61 
o ella establece un sistema de normas, se comporta se- 
gun ello y se siente culpable al violarlo. (Para mis infor- 
mation, vea Musen, Conger y Haven, Child Development 
and Personality .) 

Sugerencia; 

Subraye que hay muchas diferentes fuentes en nuestro 
ambiente que influyen el desarrollo de nuestra persona- 
lidad. 



Nota: 

Esta section sobre los clubes (o grupos) se relaciona con 
la historia de Marisa y su dilema de valores. 



llama la conciencia, el conjunto dc normas de comportamiento aceptable 
que te gui'a y te causa sentirte culpable si lo violas. Aun asi, la conciencia 
no es una cosa magica con la que has nacido; se desarrolla a traves de tu 
vida. Son tus valores, pensamicntos, conducta y conciencia que forma tu 
personalidad. La familia ejerce una influencia determinada en tu persona- 
lidad, Unos dicen que eres lo que tu familia te hahecho. Gi.ros dicen que 
crcs el resultado de tu medio ambiente, 

Los alrcdcdorcs fi'sicos y sociales que hacen tu medio ambiente in- 
cluyen a tu familia, cultura, religion, comunidad y los grupos o clubes a 
que pertencces, Estos grupos ayudan a determinar tu personalidad y tu 
mancra de vivir. Es tambien importantc comprender que cada uno de estos 
grupos a los que perteneccs tienc csperanzas particulars o hace demandas 
de ti como miembro. Un club hispano, por ejemplo, espera que sus miem- 
bros participen en los succsos del club, practiquen y usen el lenguaje 
espanol, atraigan a mas miembros, y recauden fondos para comprar libros, 
musica regional o trajes folkloricos. Si algun miembro no cumple con los 
rcquisitos, o si decide que hay otros clubes o actividades mas importantcs, 
las consecucncias son obvias-cse miembro sera identificado por otros 
miembros del grupo como una persona dc poca confianza, una persona 
que rcalmentc no puede deeir t4 sc puede contar conmigo," Esta falta dc 
confianza a la larga causara la pcrdida dc la asv dacion en aqucl club y 
tal vez aun la pcrdida dc algunos amigos. 

Lo que tu valuas o considcras mas importantc esta claramcnte ex- 
presado por medio dc tus acciones, actitudes, dcclaraciones vcrbalcs, 
ropa, amigos y hasta con la clase dc musica que prcfiercs. Quizas no en- 
cucntrcs mil dolarcs ni pcrtenczcas a ningun club dc idiomas, pero eres un 
ser humano y automaticamentc formas parte dc la raza humana. Dc todas 
maneras tiencs altcrnativas y decihioncs diarias que tomar con las conse- 
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set of standards of acceptable behavior which guide you and cause you to 
feel guilty if you violate them. Yet the conscience is not something 
magical with which you are born; it develops throughout your hie. It is 
the set of values, thoughts, behavior, and conscience which forms your 
personality. Your family has a definite influence on your personality. 
Some people say that you are what your family has made you. Others say 
that you arc actually a product of your environment. 

The physical and social surroundings which make up your environ- 
ment include your family, culture, religion, community, and the groups or 
clubs to which you belong. These groups help determine your personality 
and life choices. It is also important to understand that each of these 
groups to which you belong has particular expectations or demands of 
you as a member. A Spanish-speaking club, foi example, expects its mem- 
bers to participate in club events, practice and use the Spanish language, 
to interest others to join, and raise funds to buy literature, regional music, 
or folk costumes. Should any member not live up to expectations, or de- 
cide that there arc other more important clubs or activities, the con- 
sequences arc definite -that member will be identified by other group 
members as an uncommitted person, a person who cannot really say, "you 
can depend on me." This lack of commitment will eventually lead to loss 
of membership in that club and maybe even the loss of some friends. 

What you value or believe to be important is clearly communicated by 
your actions, attitudes, verbal statements, clothes, friends, or even the 
type of music you prefer. You may not find a thousand dollars or belong 
to a language club, but you are a human being, which gives you automatic 
membership in the human race. You still have daily choices and decisions 
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Note: 

A person's conscience develops as he or she establishes 
a set of standards of acceptable behavior, acts in accor- 
dance with these chosen standards and then feels guilty 
if he or she violates them. (See Musen, Conger, and 
Haven, Child Development and Personality for further 
information.) 

Suggestion: 

Emphasize that there are many different sources in our 
environment that influence our personality develop- 
ment 

Note: 

This section on clubs (groups) correlates with Marisa's 
story and her value dilemma. 
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Sugerencias: 

Senate que cada decision tiene varias consecuencias. Una 
consecuencia es lo que Idgica o natura/mente sigue una 
accidn o condicidn. Es el resultado o el efecto de una 
decisidn. 

En un grupo pequeno o en una discusidn de c/ase, anime 
a fos estudi antes a que den ejemplos de decisiones que 
ellos han tornado en las cuales ban tenido que tomar un 
riesgo. t'regunteles si ellos pensaron que habt'an tornado 
la decisidn "correcta" o "equivocada" y ipor qui? iQui 
les motivd a tomar tal decisidn? iCbmo a feet 6 esta deci- 
sion a otras personas? iA cuales personas afectd? iQui 
progreso personal creen ellos que ganaron con esta deci- 
sidn? 

Notas: 

La historia acerca de Marisa ayuda a los estudiantes a 
darse cuenta del mitodo de la clarificscion de los valores 
al tomar decisiones. Este proceso fue formu/ado por 
Louis Raths quien basa su trabajo en el de John Dewey. 
Raths no se interesa por °l contenido de los valores hu- 
manos sino por el proceso de evaluar. Su enfoque (y el 
enfoque de este ensayo) es el de la clarificacion de los 
valores que se basan en tres procesos: escoger, evaluar y 
actuar. 

Escoger. 1) libremente 

2) entre alternativas 

3} despute de una cuidadosa consideration 
sobre las consecuencias de cada a/ternativa 
Evaluar: 4) alegrarse, estar con ten to con la eleccion 

5) estar dispuesto a indicar pub/icamente la 
seleccion 

Actuar: 6) hacer algo con la seleccidn 

7) repetidamente, de a/gun modo en la vida 

Este proceso colectivo define los valores. A los resulta- 
dos del proceso de evaluacidn se les llama valores. 



cuencias que sigucn despues. Siempre corres el riesgo de tomar una "mala" 
decision si no evaluas o analizas la situacion cuidadosamente, Ya sean 
"correctas" o "equivocadas" tus decisiones, tienes que tomar en cuenta 
que tu no ercs solamcnte una extension o producto de tu ambientc, sino 
que tambicn cres una mczcla muy especial de experiencias en la vida. 

Con ca la nucva decision que confrontes, habra la realidad de un desa- 
rrollo personal. Tencr miedo de toinar decisiones es, por lo tanto, tener 
micdo de descubrir la persona que ercs y de seguir desarrollandote. Sin 
embargo, no hay que lamcntar tus errores o malas decisiones. Al contrario, 
debes sacar provecho de ellas porquc las decisiones te ayudan a ser el in- 
dividuo unico que rcalmcntc ercs. 

La siguientc es una historia que trata de tomar decisiones importantcs 
y del dcsarrollo personal* Marisa cs una joven en una familia de cinco per- 
sonas y esta en el ultimo ano de la secundaria. Ha rccibido una beca para 
asistir a la universidad del cstado y cstudiar psicologia, el estudio del com- 
portamicnto humano y el dcsarrollo del pensamiento. Marisa es qucrida 
poi todos sus compancros y los macstros y ticne la fama de ser un lidcr, 
una chica librcpensadora y una buena oradora. Se le acaba de nombrar 
presidente de un club por la igualdad sexual en su escucla y esta a punto 
de enfrentarsc con un problcma sumamcnte dificil. 

Lee la historia cuidadosamente. Procura poncrtc en el lugar de Marisa* 
Picnsa en las cosas que considcras mas importantcs al tomar tu decision, 
elQue te hacc tomar tal o cual decision? Basta deeir que debes pensar 
tambicn en quiencs van a ser afectados por las decisiones que tomas y 
quien vcrdaderamcntc influye en las decisiones que finalmentc tomas* 
En fin, ccomo reaccionarias? 

$ $ $ $ 2ft 



to make with consequences to bear. There's always the risk of making a 
"wrong 0 decision if you do not evaluate or analyze the situation carefully. 
Whether your decisions are "right" or "wrong," however, you must keep 
in mind that you are not only an extension or product of your environ- 
ment, but are also a very special blend of life experiences. 

With each new decision you confront, there is the reality of personal 
growth. To be afraid of making decisions, then, is to be afraid of dis- 
covering the person you are and of expanding yourself. Still, never regret 
your mistakes or wrong decisions. Just profit by learning from them be- 
cause decisions help you to be that unique individual you truly arc! 

The following is a story of important decision making and growth. 
Marisa is a young woman in a family of five and is a senior in high school. 
She has received a scholarship to attend a state university and major in 
psychology, the study of human behavior and thought processes. Marisa is 
popular with other students and teachers and has a reputation for being a 
leader, a free thinker, and a good speaker. She had just been appointed 
president of a sexual equality club at school and is about to be faced with 
a very difficult decision. 

Read the story carefully. Try to put yourself in Marisa's position. 
Think about the things you consider the most important in making your 
decision. What would motivate or cause you to make a certain decision? 
Think also about who is going to be affected by the decisions made or 
who is actually influencing the decisions you finally make. In sum, how 
would you react? 

$ $ $ $ $ 
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Suggestions: 

Point out that every decision has several consequences. 
A consequence is that which logically or naturally fol- 
lows from an action or condition. It is the result or ef- 
fect of a decision. 

In a small group or class discussion encourage the stu- 
dents to provide examples of decisions they have made 
which required them to take a risk. Ask them if they 
thought they made the "right" or "wrong" decision and 
why. What motivated them to make that decision? Who 
influenced their decision? How did this decision affect 
c: 1 people? Which people did it affect? What personal 
(j « ,vth do they think resulted from this decision? 

Note: 

The story about Marisa helps the student become aware 
of the values clarification approach to decision making. 
This process was fonr*ulated by Louis Raths, who based 
his work on John Dewey's. Raths is not concerned with 
the content of people's values, but the process of valu- 
ing. His focus (and the focus of this case study) is on 
clarifying values as based on three processes: choosing, 
prizing, and acting. 
Choosing: 1) freely 

2) from alternatives 

3) after thoughtful consideration of the 
consequences of each alternative 

Prizing: 4) cherishing, being happy with the 
choice 

5) willing to affirm the choice publicly 
Acting: 6) doing something with the choice 
7) repeatedly, in some pattern of life 

Those processes collectively define valuing. Results of 
the valuing process are called values. 
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Sugerencias: 

Discuta con los estudiantes las sigtiientes preguntas: 

a. dCdmo respa/da su familia a Marisa al tomar deci 
stones importantes? 

b. Describe cdmo la familia de Marisa podria desani- 
marla si no le permitiera que tomara decisiones 
persona les importantes. 

c. Si la familia de Marisa no le permitiera que tomara 
decisiones importantes, tcuales consecuencias 
crees que podria haber en el desarrollo de sus res- 
ponsabilidades personales como adulta? 
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Miercoles por la manana 

MARISA: Buenos di'as mama. Hola, Joey. Hola, Sylvia. tYa se fue papa al 
trabajo? 

MAMA. Buenos dias, querida. Si, tu papa se fue tcmprano a una reunion. 
MARISA: tPucdo ayudartc, mama? Yo se que tienes que irte al trabajo un 

poco mas tcmprano hoy, pcro me gustana hablarte un poquito antes 

de que tc vayas. 

MAMA: Esta bien, Marisa. cPor que no pones la mesa? Vamos hablando 

mientras hago mas cafe. tQue cs lo que succde? 
MARISA: Bucno, en rcalidad no cs nada mama. Es que aycr por la nochc 

no pudc venir a hablarte accrca de esc nucvo club del que he sido nom- 

brada presidentc. 

JOEY (a Sylvia): Oyc, ccntcndistc?. . . nucstra hcrmana, iscnorita Pre- 
sidentc! 

SYLVIA: Callatc, Joey, quicro saber como la cligicron. 

MAMA: Fclicitacioncs, querida. i?or que no nos lo dijistc antes? iEsa cs 

la clasc de noticias que a tu papa y a mi nos gusta cscuchar! 
MARISA: Estoy tan cntusiasmada de todo. La idea del club cs algo muy 

nucvo para mi y qucn'a pcnsarlo bien antes de mcncionartclo. Todo 

paso aycr durante la ultima clasc En la clasc de psicologia con la 

senorita Martin. 

MAMA: Ah si, clla cs una persona muy amablc. Durante la conferencia mc 

dijo que salias muy bien en su clasc y que no tcndrias dificultad en 

graduarte y asistir a la univcrsidad el proximo ano. 
SYLVIA: £No cs la senorita Martin la que tc explico todo accrca dc los 

hombrcs y las mujercs que ticnen carrcras? 
JOEY: t.Es esa la misma maestra que tc habla de la mancra en que la gente 

sc porta y todo cso. . .tu sabes. . . la guapa? 



Wednesday morning 
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MARISA: Good morning, Mom. Hi, Joey. Hi, Sylvia. Has Dad already 
gone to work? 

MOTHER: Good morning, honey. Yes, Dad left For an early morning 
meeting. 

MARISA: Can I help, Mom? I know you've got to get to work a little 

earlier this morning, but Fd really like to talk a little before you leave. 
MOTHER: That would be fine, Maris*. How about setting the table? Let's 

talk while I make some more coffee. What seems to be the matter? 
MARISA: Well, there's really nothing the matter, Mom. It's just that last 

night I didn't get around to telling you about a new club that elected 

me president. 

JOEY (to Sylvia): Hey, did you hear that. . .our sister, Madanu* Presi- 
dent! 

SYLVIA: Quiet, Joey. . .1 want to hear how she got elected. 

MOTHER: Congratulations, honey. Why didn't you tell us about it 
sooner? That's the kind of news your Dad and I love to hear! 

MARISA: I'm pretty excited about the whole thing. It's just that the club 
idea is really new and I wanted to have it all straight in my head be- 
fore 1 told you about it. It all happened yesterday during last period, 
in my psychology class with Ms. Martin. 

MOTHER: Oh yes, she's a very nice person. During our conference she 
told me that you were doing really well in her class, and would have 
no difficulty graduating and going or to college next year. 

SYLVIA: Isn't Ms. Martin the one who told you all about working men 
and women? 

JOEY: Is that the same teacher that tells you about the way people act 
and stuff. . .you know, the good looking one? 




Suggestion: 

Discuss with students the following questions: 

a. How is Marisa's family supportive of her making 
important decisions? 

b. Describe how Marisa's family could discourage her 
by not allowing her to make important persona/ 
decisions. 

c. If Marisa's family did not allow her to make impor- 
tant decisions, what consequences do you think it 
would have on the development of her personal 
responsibility as an adult? 
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MARISA: Esa misma. iKs una magm'fica maestra! Casi todos la quiercn 
por las cosas tail lindas que discutimos en clasc, no cosas aburridas, 
sino asuntos vcrdadcros. La scmana pasada, por ejemplo, hablamos 
accrca del maltrato de ninos. Hasta menciono el maltrato de maestros 
y. . . icaray! que si nos sorprendio entender que en 1975, unos 
63,000 maestros de escuela intermedia y secundaria en los Estados 
Unidos, fueron fisicamentc asaltados por estudiantes. 

JOEY: <:Recuerdas cuando aquella maestra fuc golpcada en mi escuela el 
ano pasado? Fue un caso espantoso. 

SYLVIA: Claro que nos acordamos de cso, pero yo (juicro hablar de otras 
cosas. Marisa, dilc a mama lo que la scnorita Martin afirmo en cuanto a 
las mujercs que trabajan como mama. 
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MARISA: That's her, all right. She's a super teacher. Almost everybody 
likes her because of the neat things we get to discuss in class, not 
boring stuff, but real issues. Last week, for example, we talked about 
child abuse. She even mentioned teacher abuse and, boy, were we sur- 
prised to hear that in 1975, about 63,000 junior high and high school 
teachers in the United States were physically assaulted by students. 

JOKY: Remember when that teacher got beat up at my junior high last 
year? It was a bad scene. 

SYLVIA: Of course, we remember that, but I want to talk about oth°r 
things. Marisa, tell Mom about what Ms. Martin had to say about 
women who work like Mom does. 
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Notas: 

El proposito de la seccidn sobre la igualdad de derechos 
es preparar a los estudiantes para el problema entre 
Marisa y el sefior Zagorsk y. 

La seccidn sobre los movimientos de los hombres y de 
las mujeres por la iqualdad se relaciona con la situation 
en el aula entre Marisa y el sefior Zagorsk y. 

Cada afto, el numero de mujeres en el campo laboral, 
crece, segtin las Estadfsticas Abstractas de los Estados 
Unidos. 1976, p. 359, tabla 576. En 1950, el 23.8% 
de las mujeres cuyos maridos estaban presentes en el 
hogar, se encontraron en el campo laboral. En 1960, el 
numero crecid a 30.5%. Para 1970, el 40.8% de estas 
mujeres trabajaron. Luego en 1975, el 44.4% de estas 
mujeres estuvieron en el campo del trabajo. 

Esta estadistica, 41% del pueblo trabajador son mujeres, 
se encuentra en Mature Women Workers; A Profile, 
U.S. Department of Labor, Employment Services Ad- 
ministration, Women's Bureau, 1976. 



MARISA: iAh, si c La scnorita Martin hablo accrca de un nucvo movi- 
miento para la igualdad dc los derechos del que yo nuncahabia oi'do 
hablar. De cualquier modo, ella explico algunas de las razones por las 
que fuc organizado cste movimiento. Mama, tsabias tu que la mujer 
que desempena el mismo trabajo que el hombre gana aproximadamen- 
tc de $1,600 a $1,900 mcnos que 61 en un ano? O bien, cqxxe mas y 
mas mujeres que son amas de casa, tambien tiencn trabajos fuera de 
sus hogares? 

MAMA: Bueno, me imagino que eso esta correcto Marisa, pues acabo de 
leer un articulo que dice que casi el 41 por cicnto de la poblacion tra- 
bajadora son mujeres. Me doy cuenta dc que muchas de mis amigas 
consiguen trabajo, andan buscando uno, o se matriculan en la cscucla 
para aprender un oficio. 

MARISA: Cuando la scnorita Martin hablo accrca de la cducacion, e in- 
dico que muy pocas mujeres tcrminan sus estudios en la universidad, 
pues, pense muy scriamcntc en mi beca. iHe sido muy afortunada en 
obtencrla! 

JOEY: Quizas yo tambien sea afortunado y consiga una beca como 
Marisa. 

SYLVIA: i tPara que, Joey, scnor encantador?! 

MAMA: Bueno, muchachos, iNo es ya ticmpo de que hayan acabado de 

prepararsc para la cscucla? 
SYLVIA: Si, yo creo que si. 
JOKY: iCaray! ya llega el autobus. 

Sylvia y Joe se van. 

MAMA: De qualquier modo, Marisa, no es que solo hayas tcnido suertc, 
sino que tambien has trabajado duro en tus estudios. Aun con todo esc 
trabajo que tiencs despucs de la cscucla, tus notas son todavia exec- 
lcntes. 



MARISA: Oh, right! Ms. Martin talked about a new movement for equal 
treatment I'd never heard about. Anyway, she explained some of the 
reasons for this movement. Mom, did you know that women doing the 
same job as men earn anywhere from $1,600 to $1,900 less in a year? 
Or that more and more women who are housewives also have jobs 
outside of their homes? 

MOTHER: Well, I guess that's right, Marisa. I just read some article which 
said that almost 41 percent of the working population are women. 
Come to think of it, more and more of my friends are getting a job, 
are looking for one, or are going back to school to learn a trade. 

MARISA: When Ms. Martin talked about education, and mentioned how 
few women finish college, I really thought about my scholarship seri- 
ously. I'm really lucky to have gotten it! 

JOKY: Maybe HI be lucky and get a scholarship too, like Marisa. 

SYLVIA: What for, Joey, Mr. Personality?! 

MOTHER: (».K., kids, isn't it about time you finished getting ready for 

school? 
SYLVIA: Yeah, I guess so. 
JOKY: Oops, it's almost time for the bus! 

Sylvia and Joey leave. 

MOT! IKK: Anyway, you aren't just lucky, Marisa. You've worked hard 
on your studies. Kvcn with that after school job you've kept your 
grades up. 
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Notes: 

The purpose of the section on equal rights is to prepare 
students for the confrontation between Marisa and Mr. 
Zagorsk y. 

The section about the equal rights movement is related 
to what occurred in class between Marisa and Mr. 
Zagorsk y. 

Each year the number of women in the labor force has 
grown, according to the Statistical Abstract of the Unit- 
ed State?, 1976, p.359, table 576. In 1950, 23.8% of the 
women whose husbands were present in the home were 
in the labor force. In 1960 the number grew to 30.5%. 
By 1970, 40.8% of these women worked. Then, in 1975, 
44.4% of these women were in the labor force. 

This statistic, 41% of the working population are wom- 
en, is found in Mature Women Workers: A Profile, U.S. 
Department of Labor, Employment Services Administra- 
tion Women's Bureau, 1976. 




Sugerencia: 



En esta parte, quiza quiera usted que los estudiantes 
discutan qu4 es lo que ellos consideran que son los valo- 
res de Marisa y su familia. Esta actividad es para que los 
estudiantes se den cuenta de los valores de otras personas, 
que sean capaces de identificarlos, respetarlos y final- 
mente identificar y clarificar sus propios valores per- 
sonates. 



MARISA: Tu y papa me han ayudado, mama. Mc siento afortunada por- 
quc los tengo a ustcdcs como padres. Pienso mucho en aquellas veces 
cuando ustedes dos me ayudaron a pasar las horas difi'ciles. dRecuer- 
das el mes pasado cuando tuve dificultades en la clase de Requisito 
Estatal del senor Zagorsky? No fue mi intention discutir con el, me 
imagino que fue simplemente mi tono de voz o algo, pcro icaramba! 
ique si se enojo! En realidad me asustc mucho cuando me dijo que ib* 
a llamarlcs a ustedes dos y a hablar acerca de mis notas en su clase. Es 
la unica clase en que estoy al borde de no ser aprobada y necesito 
mucho salir bien en esta clase para poder graduarmc en junio. No me 
cxplico por que el y yo no nos comprendemos. 

MAMA: Marisa, nadie es perfecto, y yo no quiero que sientas que siempre 
tienes razon. En este caso particular, hiciste muy mal en disputar con 
tu maestro, pcro el senor Zagorsky tampoco es perfecto y el choque 
de personalidadcs es una realidad. Estoy segura de que todos ustedes 
sabcn que el va a toner una operacion muy delicada este vcrano y esa 
es una situacion que cspanta a cualquiera que tome el riesgo. El tiene 
que hater frente a mucha tension de nervios y estoy segura de que esas 
clases con los alumnos del ultimo ano no le ayudan mucho a tranquili- 
zarse. Ademas, cno acabas tu de decir que la senorita Martin hablo del 
maltrato de maestros? La falta de rcspeto es una forma de maltrato y 
sabes (me es una cosa que nos importa mucho a mi' y a tu papa. 

MARISA: Tienes razon, mama. Estoy contenta de que tu y papa hayan 
ido a la cunfcrcncia cntrc padres y maestros y de que no hayan regre- 
sado disgustados. De verdad, estoy muy agradecida de que ustedes dos 
mc traten como persona mayor y no como una chiquilla. 

MAMA: Bucno, ya no cres simplemente una chiquilla; crcs una joven con 
un porvenir brillante. Iras a la universidad, gracias a esa beca, y seras la 
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MARISA: You and Dad sure helped, Mom. I feel especially lucky because 
I've had you as parents. I'm really thinking about those times when 
you both helped me through the rough spots. Remember just last 
month when I got in trouble in Mr. Zagorsky's State Requirements 
class? I didn't mean to argue with him, I guess it was just my tone of 
voice or something but, boy, did he get upset. I was really scared 
when he told me he was going to call you both in to talk about my 
grade in that class. That's the only class I'm on the borderline in and I 
have to pass it to graduate in June. For some reason, he and J just 
don't get along. 

MOTHER: Marisa, no one is perfect, and I don't want you to feel that 
you're always right. In this particular case you were wrong to argue 
with your teacher. But Mr. Zagorsky isn't perfect either and person- 
ality clashes are a reality. I'm sure you kids all know that he's facing a 
delicate operation this summer, and that's a scary situation for anyone 
to face. He has a lot of pressure to cope with and I'm sure that classes 
with seniors don't always help the matter! Besides didn't you just 
mention that Ms. Martin talked about teacher abuse? Disrespect is a 
form of abuse, and you know that is one thing about which your 
father and I are very concerned. 

MARISA: You're right, Mom. I'm glad you and Dad went to the parent- 
teacher conference and didn't come back angry. I really appreciate 
you both treating me like an adult and not like a kid. 

MOTHKR: Well, you're not just a kid anymore. You're a young woman 
with a bright future ahead. You'll be going to college, thanks to that 
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At this point you may want to have the students discuss 
what they consider the values of Marisa and her family 
to be. This activity is to make the students more aware 
of other people's values, to be able to identify them, 
respect them, and to ultimately identify and clarify their 
own personal values. 
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Notas: 

La eleccidn de Marisa como presidente del club es un 
ejemplo de cdmo las decisiones de otros tienen con- 
secuencias en su comportamiento. 

La decision de Marisa de aceptar el puesto de t .sidente 
es un ejemplo de cdmo las decisiones personates tienen 
consecuencias que afectan a si mismo y a otros en 
muchos modos. 



primera en nuestra familia que lo hace. Tu padre y yo no tuvimos esa 
oportunidad; asi es que estamos muy orgullosos de ti, y tambien tus 
hermanos lo estan. Tu les das un muy buen ejemplo, Marisa, Trabajas 
bien en la escuela, tienes muchos amigos y todavia tienes tiempo para 
dedicartc a tus hermanitos. Todos estamos muy orgullosos de ti. 

Justamentc cntonces, Joey y Sylvia pasan corriendo por la cocina. 

SYLVIA: Nos veremos mas tarde. Adios mama. Adios Marisa. 
JOEY: Adios mama. Ahi nos vemos, presidente. 

Joey y Sylvia cierran de golpe la puerta y se aprcsuran calle abajo para 
tomar cl autobus. 

MAMA; Ahora, Marisa, ique paso con ese club de que estabamos hablan- 
do, senorita Pre. c Mente? 



scholarship, and will be the first in our family to do so. Your father 
and I never had the opportunity, so we're very proud of you, as are 
your brother and sister* You're a good example for them, Marisa. 
You've done well in school, have many friends, and you still have time 
to spend with your younger brother and sister. We're all proud of you. 

Just then, Sylvia and Joey run through the kitchen, 

SYLVIA: Hey, we'll sec you later. Bye, Mom. Bye, Marisa, 
JOEY: Bye, Mom. See you, President. 

Joey and Sylvia slam the door and rush down the street u> catch their 
bus. 
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Notes: 

Marisa 's election as club president is an example of 
how others' decisions have consequences upon your 
behavior 

Marisa's decision to accept the job of president ex- 
emplifies that personal decisions have consequences 
that affect you and other people in many ways. 



MOTHER: Now, Marisa, what happened to this club wc were talking 
about, Ms, President? 




MARISA: Ah, si. Bueno, yo estaba diciendotc como nos sorprendio a 
todos cntendcr las cstadisticas que la senorita Martin dio. iYo creo 
que a la senorita Martin lc sorprendio nucstra reaction tambicn! Ella 
nos prcgunto si alguno de nosotros podria sugerir algun modo dc 
ayudar a mejorar la situacion. Algunos de los muchachos en la clase 
estuvicron muy de acucrdo. Ellos sugirieron que se le debiera animar a 
la mujer a continuar sus estudios y que toda la gente trabajara para el 
tratamicnto igual dc los hombres y las mujcres, Gus conto un chiste; 
sugirio que a el no lc caen'a mal que alguna muchacha lc invitara a 
ccnar y que pagara la comida. No cabc la menor duda de que la clase 
se estaba cntusiasmando. Fuc cntonces cuando yo misma rre pusc a 
deeir que dcberiamos tcner un club todos juntos y haccr cosas como 
escribirlcs cartas a nucstros lcgisladorcs, respaldar la Enmicnda por la 
Igualdad dc Dercchos, ofrecernos a cscribir articulos para el periodico 
de la escucla sobrc la igualdad dc sexos o hasta tcner lavados dc coche 
y bailcs para ganar dinero para oradorcs o peliculas. Me imagino que a 
todos les gusto la idea y de rcpentc, iZas! Linda sugirio que yo fuera 
presidentc del club. John sccundo la motion y la senorita Martin 
agrcgo que lc parecia bien usar el resto del pen'odo de la clase para 
trabajar sobrc un nombrc y met as espccificas del club que nos gustaria 
llevar a cabo estc scmcstrc. 

MAMA: Espera un momcnto, Marisa. cComo se las arrcglo tu clase para 
organizar un club tan pronto? 

MARISA: Bueno, la senorita Martin tambicn menciono que rccientcmcntc 
los macstros habian tcnido una reunion y que "la semana del club" 
habia sido un tema. Me sup on go que todos estuvicron dc acucrdo en 
que se necesitaban clubes nuevos en la escucla; asi cs que a todo macs- 
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MARISA; Oh, yes. Well, I was telling you how surprised we all were to 
hear those statistics Ms. Martin gave. I think Ms. Martin was surprised 
by our reaction, too! She asked if any of us could come up with ways 
of helping the situation get better. Some of the guys in the class were 
reall\ understanding. They suggested that women should be en- 
couraged to get their education, and that all people work toward 
equality of treatment for both men and women. Gus made a joke 
about it saying that he wouldn't mind if some girl asked him out to 
dinner and volunteered to pay for the meal! But the class really was 
going strong, That's when I found myself saying that we should get a 
club together and do things like writing letters to our legislators, 
supporting the Equal Rights Amendment, offering to write articles in 
our school newspaper on sexual equality, or even having car washes 
and dances to get some money for speakers or films. I guess everyone 
liked the idea and all of a sudden, Bingo! Linda suggested I be presi- 
dent of the club. John seconded the motion and Ms. Martin said 
it was O.K. with her if we took the rest of the class period to work out 
a name and some specific goals for the club that we'd like to accom- 
plish this semester. 

MOTHKR: Hold it a minute, Marisa. How did your class manage to start a 
club so fast? 

MARISA: Well, Ms. Martin also mentioned that the teachers had recently 
had a meeting and that "club week" had been a topic. I suppose they 
all agreed that some new clubs were needed at school so any interested 
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Notas: 

El dialogo de Marisa con Sammy demuestra como otra 
gente y valores compartidos pueden motivar a uno a 
tomar ciertas decision es. En este caso, Marisa influye en 
la decisidn de Sammy porque comparten valores y un 
interns en el club y su causa. 

La decision de Sammy de hacerse miembro del club se 
funda en la actitud de sus companeros y el correr riesgos. 
Sammy esta dispuesto a arriesgarse a hacerse miembro 
del club despuds de saber que dos de sus amigos tambidn 
van a participar. 
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tro interesado se le dio la oportunidad dc formar un club mientras hu- 
bicra cstudiantes intcresados. Bucno, gracias a esa reunion de los 
macstros y a mis amigos, ese es mas o menos el modo en que fui 
clegida. Muchos dc nosotros cn la clasc dc la senorita Martin, tambien 
cstamos cn la clasc dc Requisite) Estatal con cl senor Zagorsky, asi es 
que podrcmos hablar accrca dc algunas ideas que se presentaron ayer. 

MAMA: A proposito, si no tc apuras llcgaras tarde a la clase del senor 
Zagorsky y no creo que esto sea un buen modo de cmpczar cl dia,ni 
un bucn modo de portarsc como presidents 

MARISA: Esta bicn mama, gracias, nos vcmos csta tarde, 

Marisa besa a su madre y sc va a la escuela, lista para enfrentar un bucn 
dia. Llcga ahi unos diez minutos tcmprano y pucde hablar con algunos 
amigos y miembros futuros del club, 

MARISA: Oyc, Sammy, ttodavi'a cstas interesado en participar cn nuestio 
club de igualdad? 

SAMMY: Seguro, mientras puedas conseguir mas muchachos que sc hagan 
miembros. Puedc ser divcrtido cstar cn un club de igualdad, pero yo 
no crco que me gustana ser el unico hombrc que participc, tan bonitas 
y simpaticas que scan ustedes. 

MARISA: iQue bien! Todos estabamos hablando cn la clase dc la senorita 
McTtin aycr y ya vi a Julie esta manana. Ella dijo que Gus y John sc 
haran miembros de seguro. Asi es que me imagino que te vcrc mas 
tarde, testa bien? 

SAMMY: Bueno, me parece bien, pero vale mas imos ahora- La camp an a 
sonara en cualquier momcnto y ya tengo dos tardanzas en su clase. 
Se dan prisa para llegar a la clase del senor Zagorsky. 



teacher was given the opportunity to start up a club as long as there 
were interested students. Well, thanks to that teachers' meeting and 
my friends, that's pretty much the way I got elected! A lot of us in 
Ms. Martin's class are also in my first period State Requirements class 
with Mr. Zagorsky, so we'll get to talk about some of the ideas that 
were presented yesterday. 

MOTHER: Speaking of first period, if you don't get moving you'll be late 
to Mr. Zagorsky's class, and I don't think that is a very good way to 
start the day or a very good way for a president to act. 

MARISA: O.K., Mom. Thanks. I'll see you this afternoon! 

Marisa kisses her mother and then leaves for school ready for a good 
day. She arrives ten minutes early and is able to talk to some friends and 
future club members. 

MARISA; Hey, Sammy, you still interested in being in our equality club? 

SAMMY: Sure, as long as you get some more guys to join. It might be fun 
being in a sexual equality club, but I don't think I want to be the only 
guy in it, even if you are all good looking girls! 

MARISA: Great! We were all talking about it in Ms. Martin's class yester- 
day and I already saw Julie this morning. She said that Gus and John 
were joining for sure. So I guess I'll see you later, O.K.? 

SAMMY. O.K., sounds good, but we better get going now. The bell's 
going to ring any minute now, and I already have two tardies in his 
class. 

They rush into Mr. Zagorsky's class. 




Notes: 

Marisa's dialogue with Sammy shows how other peo- 
ple and mutual values can motivate 3 person to make 
certain decisions. In this case, Marisa influences Sammy's 
decision because of shared values and an interest in the 
club and its cause. 

Sammy's decision to join the club involves peer influ- 
ence and risk taking. Sammy is willing to risk joining 
t?*e club after hearing that two of his friends are also 
joining. 
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SR. ZAGORSKY: Buenos dfas, clase. Espero que todos hayan tenido una 
noche descansada y hayan estudiado algo para el ex*men del viernes. 
Hoy queremos discutir por un rato el gobierno local. Los asuntos que 
concierne el gobierno local incluyen todo, desde la planificacion de ca- 
minos hasta proveer fondos para perreras nuevas en el encierro de 
perros. Como ustedes son del ultimo ano, entiendo que muchos de 
ustedcs estan cursando clases de psicologi'a y sociologia; asi es que 
vamos a hablar un poco acerca de la gente en general y los aspectos de 
la personalidad antes de que cstudiemos la materia. La pregunta es, 
ique cualidades o tipos de personalidad debe tener una persona para 
ser un bucn politico? John, yo se que cursas la clase de psicologi'a. 
iNos podrias senalar algunas de esas cualidades? 

JOHN: Creo que deberian ser cducados cuando menos con dos anos cum- 
plidos en la universidad. Me imaginoque deberian ser buenos oradores 
que logran convenccr al publico. 

SR. ZAGORSKY: Muy bien. Tom, iquc dices tu? 

TOM: Yo crco que los hombres deberian ser responsables si van a cntrar 
en el gobierno. Deberian estar listos para tomar decisioncs basadas en 
su propio juicio y experiencia. 

SR. ZAGORSKY: Bien otra vcz. tAlguien mas quiere anadir algo? Si, 
Marisa, sigue. 

MAR1SA: Seiior Zagorsky, yo, primero, quiero mencionar que su pre- 
gunta solamcnte incluyo a los hombres. Las mujeres tambicn son 
buenas cn la poli'tica. La senorita Martin dice que el hombre y la mujer 
clifieren en sus relaciones con la gente debido a factores de sociali- 
zation. Yo creo que se referia a las experiencias y situaciones di- 
ferentes tales como I, nanera en que fueron criados, los tipos de cos- 
tumbres que tiene la fa t Jia, las cosas a las que da valor su cultura, aun 
su religion y nivel de renta. Todo esto produce diferencias en las ac- 
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MR. ZAGORSKY: Good morning, class, I hope you all had a restful night 
and got some studying in for Friday's exam. Today we want to spend 
some time discussing local government. The issues local government 
concerns itself with include everything from planning roads to pro- 
viding funds for ncjw kennels at the pound. Since all of you are sen- 
iors, I understand tiiat many of you are taking psychology and so- 
ciology courses, so let's talk a little about people in general and per- 
sonality factors before wc get into those issues. The question is, what 
qualities or personality types should a person have to be a good poli- 
tician? John, 1 know you're taking a psychology class. Could you give 
us some of those qualities? 

JOHN: I believe they should be educated, with at least two years of 
college training. 1 guess they should be able to speak in front of large 
groups and be persuasive when they speak. 

MR. ZAGORSKY: Very good. Tom, what do you say? 

TOM: I think men should be responsible if they're going to be involved in 
government. They should be ready to make decisions based on their 
own judgment and experience. 

MR. ZAGORSKY: Good again. Anyone else want to contribute? Yes, 
Marisa, go ahead. 

MARISA: Mr. Zagorsky, I'd first of all like to mention that your question 
only included men Women arc good in politics, too. Ms. Martin says 
that men and w:: icn differ in how they relate to people because of 
socialization factors. 1 think she meant different experiences and situ- 
ations like how they were raised, the types of customs the family has, 
the things their culture values, even their religion and income level. All 
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Sugerencias: 

Clarifique que cada uno de nosotros tiene su propio sis- 
tema de valores. De nuestros valores, formamos opinio- 
ne$. Algunas de nuestras opiniones estin basadas en 
datos, otras estin basadas en estereotipos. 

Haga que los estudi antes sefialen cuiles son los valores 
del seffor Zagorsky. Luego, haga que escriban las de- 
claraciones hechas por el sefior Zagorsky que resultan 
ser estereotipos de la mujer. Luego, pregunte a los estu- 
diantes: iQui les dice todo esto con respeto a los valores 
y opiniones del sefior Zagorsky? (ejemplo: Sus valores y 
opiniones estan basados en estereotipos sexistas.) 

Haga que los estudiantes examinen las declaraciones de 
Marisa. {Estan todas sus declaraciones basadas en datos? 
tCuales son solamente opiniones? 

Tenga una discusidn en la clase para clarificar cuiles son 
los valores de la igualdad sexual. Haga que los estudian- 
tes se den cuenta de las estadisticas presentadas en la 
discusidn de Marisa con su mad re sobre la mujer y el 
trabajo. Haga que los estudiantes se den cuenta de que 
sus valores, actitudes y opiniones estan basados en sus 
experiencias con muchas fuentes sus amigos, familia, 
religion, escuela, television, periodicos, libros y revistas. 
Son tistos los valores que ellos traerin a la discusidn en 
clase. 

Pida que los estudiantes hagan una investigacidn que se 
trate de temas de la igualdad tales como la enmienda 
por la igualdad de derechos, el titulo nueve, la accidn 
afirmativa, el decreto de los derechos civiles de 1964, y 
la enmienda veintava sobre la mujer y el voto. La infor- 
macidn se puede encontrar en libros de referenda, perio- 
dicos, o consultando las otras fuentes mencionadas 
arriba. 



ciones del hombre y la mujer. Basicamente ella dijo que el hombre y la 
mujer tienen las mismas capacidades intelectuales, pero que difieren c 
la manera en que se rclacionan con la gente. Las mujeres anaden un to- 
que carinoso a sus rclacioncs. Tambien son menos tercas e inflexibles, 
y se dan cuenta mejor de sus sentimientos e ideas. Para mi, la capaci- 
dad dc ser objetivo y entcrarse de los distintos puntos de vista antes de 
tomar una decision es una cualidad importante de un buei? politico. 
SR. ZAGORSKY: Si, Marisa, bicn dicho. Yo entiendo que has conseguido 
una beca para una bucna universidad y que piensas graduartc en 
psicologia. Es evidentc que crcs capaz d" discutir tu conocimiento de 
la personalidad, pero no te cstoy pidiendo que hagas el papel de 
psicologa ahora. Estoy hablando del gobierno local y de las cualidades 
necesarias para tener exito. Yo no se de que estudios te habra hablado 
la scnorita Martin pero yo te pido que tc fijes en los datos tambien. 
cCuantas mujeres conoces que estan en la politica ahora mismo? 
Probablcmentc podras contarlas en los dedos de una mano. Sin duda 
hay razoncs por las que hay tan pocas. A mi parecer la mujer esta tan 
ocupada con las tareas del hogar y la vida familiar que no le da el 
tiempo nccesario ni cl desco para ocuparse con el gobierno o asuntos 
poh'ticos. 

MARISA: Pero, sen or Zagorsky, no todas las mujeres son csposas o 
madrcs. El hecho dc que no hay muchas mujeres en la politica hoy 
dia no significa que cllas no pcrtcnczcan o que esten incapacitadas dc 
descmpenar cl mismo trabajo que hacc un hombre. Ellas simplcmcntc 
no han tcnido la misma oportunidad y. . . 

SR. ZAGORSKY: Un momcnto, Marisa, yo conozco a tu familia. Tu 
mama cs una persona cxcclentc. Es claro que es una buena madrc— una 
que anima a sus hijos que continuen su cducacion— dc otro modo tu 
no cstarias en la escuela ahora, prcparada para asistir a la universidad. 
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of these produce differences in how men and women act. Basically, 
she said that men and women have equal intellectual abilities, but that 
they differ in those ways that they relate to people. Women add more 
warmth to their relationships and they're also less stubborn and more 
aware of their personal feelings and ideas. To me, the ability to be ob- 
jective and hear all sides of an issue before making any decision is a 
major quality of a good politician. 

MR. ZAGORSKY: Yes, ^arisa, well stated, I understand that you have a 
scholarship to a good college and that you plan on majoring in psy- 
chology. You're obviously able to discuss your knowledge of person- 
ality, but I'm not asking you to play psychologist right now. I'm 
talking about local government and the qualifications necessary to be 
successful. I don't know what studies Ms. Martin has told you about, 
but I'm asking you to look at facts, too. How many women do you 
know of in politics this very minute? You could probably count them 
on the fingers of one hand. It's only logical to assume that there arc 
reasons for there being so few. In my estimation, women are simply 
too concerned with their family duties and family life. They simply 
don't have the time or the desire to concern themselves with govern- 
ment or political matters. 

MAR1SA: But, Mr. Zagorsky, not all women are wives or mothers. Just 
because there aren't a lot of women in politics today doesn't mean 
they don't belong or can't get the job done like any man. They just 
haven't had the same opportunity and. . . 

MR. ZAGORSKY: Wait a minute, Marisa. 1 know your family. Your 
mother is a fine woman. She is obviously a good mother-one who en- 
courages her children to further the ir education -or you wouldn't be 
in school now, ready to go on to college. Wouldn't you like to be like 
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Suggestions: 

Emphasize to the students that we all have our own set 
of values. From our values we form opinions* Some of 
our opinions are based on fact, others are based on ster- 
eotypes* 

Have the students point out what they think Mr. Zagor- 
sky's values are. Next, have them write the statements 
by Mr. Zagorsky which they think are stereotypic of 
women. Then, ask the students, "What does this tell you 
about Mr. Zagorsky f s values and opinions?" (e.g., His 
values and opinions are stereotypic and sexist J 

Have the students examine Marisa's statements. Are all 
her statements supported by fact? Which are only opin- 
ions? 

Hold a class discussion to clarify the students' values 
regarding sexual equality. Have the students consider the 
statistics presented in Marisa's discussion with her moth- 
er on women and work. Make the students aware +hat 
their values, attitudes, and opinions are based on their 
experiences with many sources-their friends, family, re- 
ligion, school, television, newspapers, books, and mag* 
azines. It is these values that they will bring to the class 
discussion. 

Have the students conduct research dealing with equality 
issues like the Equal Rights Amendment, Title IX, Af- 
firmative Action, the Civil Rights Act of 1964, and the 
20th Amendment on womon and the vote. Information 
can be found in reference books, newspapers, magazines, 
or by consulting with the other above-mentioned 
sources. 



. 1 * * 
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Nota: 

Este parrafo subraya /as a/ternativas que tiene Marisa 
para tomar su decisidn. 

Sugerencia: 

Pida a los estudiantes que den otras after nativas que 
Marisa pueda tener al tomar su decisidn, mientras 
completan las actmdades que siguen el ensayo. 
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tNo tc gustaria ser como ella? Son las mujcres como ella que permiten 
que el hombrc pueda entrar en el sector economico. El hombre nece- 
sita el apoyo de la mujcr y dc la vida familiar para tener exito. 

Marisa verdaderamente tiene un dilema, Los pensamientos le vienen 
muy rapido. tQue debe haccr? Ella es el presidente del club de igualdad. 
Ella debe representar a los miembros del club y su filosofia. . , pero, 
cque pasan'a con la beca? No puede faltarle cl respeto al senor Zagor- 
sky y correr el riesgo de perder la beca, Los pensamientos de Marisa 
vuelven otra vez a la clase. 
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her? It's because of women like her that men can go out and compete 
in the economy. Men need a supportive woman and family life to be 
successful. 

Marisa is truly in a dilemma. Thoughts are racing through her mind. 
What should she do? She is president of the sexual equality club. She 
should represent the club members and their philosophy. . .but what 
about her scholarship? She can't be disrespectful to Mr. Zagorsky and risk 
losing it. Marisa's mind jumps back to the class situation. 
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Note: 



This paragraph outlines the alternatives that Marisa has 
in making her decision. 

Suggestion: 

Have the students try to come up with other alternatives 
that Marisa might have in making her decision as they 
complete the activities that follow the case study. 
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Sugerencias: 

Pregunte a los estudiantes si ellos viensan que el sefior 
Zagorsky estS diciendo lo que 41 cree en realidad o si 
le esta dando la contraria. tEsta de veras disgustado 
con Marisa? dLa esta retando, tomando una posicion 
con la cual Marisa no esta de acuerdo? £La esta metien- 
do en una situacion en que tiene que tomar una decisidn 
importante? 

Haga que los estudiantes repasen todos los puntos 
principales cuando contesten las preguntas de arriba. 



MARISA: Ya lo sc scnor Zagorsky. Pcro mi mama trabaja tambien y llega 
a la casa bien cansada. Seguro que quiero ser como ella, pero yo crei'a 
que estabamos hablando de las cualidades dcseables de un politico y 
no de mi porvenir como madrc y esposa. No quiero ser intransigente, 
pero solo queria decir que la mujer puede ser una figura politica 
tambien y quizas tenga ya algunas cualidades intrmsecas que le faci- 
liten en el tr bajo. 

SR. ZAGORSKY: Marisa, pienso que si ercs irrespetuosa. Me parece que 
ya hace poco tiempo tuvimos el mismo problema en comunicarnos. 
Yo se que hay algunos macstros muy populares en esta escuela que 
discutcn muchas cosas como la igualdad etnica y sexual. Bueno, todo 
eso puede ser bien para esas clases, pcro cstc no es un curso clectivo. 
Ks un requisito y como requisite), cualquicra que falle, con beca o sin 
ella, simplcmentc no podra graduarse en junio. En tu caso particular, 
es probable que saigas reprobada. Yo crco que tc estas adclantando un 
poquito antes de ti misma. Esta no es una clasc universitaria y hay al- 
gunos conceptos y terminos basicos que dcbcrias de aprender. Guarda 
lus ideas sobrc la libcracion de la mujer para tu clasc de psicologia. Por 
ahora, yo creo que vale mas que determines ciertas prioridades. La pri- 
mera cs graduartc. 

MARISA: Pero scnor Zagorsky .... 

SR. ZAGORSKY: No me vengas con "pcros'\ Marisa. Has pcrdido bastan- 
tc tiempo con tus comentarios y el tiempo de la clasc cs demasiado im- 
portante para dcspcrdiciarlo. Tc voy a dar una tarca especial y quiero 
que vayas a la bibliotcca por el resto de esta clasc. Quiero que descu- 
bras cualcs son la cualidades y, mas importante, las responsabilidades 
de un politico. Esto le explicara por que las mujeres no participan en 
la politica. Lucgo ven a vcrmc despucs de la sexta hora. Prcparate para 
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MARISA: I know that, Mr, Zagorsky. But my Mom works, too, and she 
corner home rcaiiy beat. Sure I want to be like her, but I thought wc 
were talking about the desired qualities of politicians, and not my 
future as a mother or wife, I don't rn^an to be disrespectful, but I 
just wanted to say that women can be political figures, too, and may 
have some qualities already that would make them naturals at the job 
and in the position. 

MR. ZAGORSKY: Marisa, I think you arc disrespectful. It seems to me 
that we've had d similar communication problem, and not very long 
ago. I know that there are some very popular teachers at this school 
that discuss many things like sexual and ethnic equality. Well, that 
may be fine for those classes, but this is not an elective course. U is 
required, and as a required course, anyone flunking it, scholarship or 
not. will simply not graduate in June. In your particular case, you arc 
very close to not passing and I believe you're getting a little ahead of 
yourself. This is not a college class and there are some very basic con- 
cepts and teims you must learn. Save your women's Jib for your psy- 
chology class. For now, I think you had better set some priorities. 
And your first priority should be graduation. 

MARISA. But Mr. Zagorsky. . . 

MR. ZAGORSKY: Don't "but" me, Marisa. You've taken enough time 
with your comments and class time \z just too valuable to waste. I'm 
giving you a special assignment lor the remainder of the class. 1 want 
you to find out what are the qualifications, and, more importantly, 
the duties of a politicuai. This will give you an idea of why women arc 
not in politics. Then report to me after sixth period. Be prepared to 
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Suggestions: 

Ask students whether they think Mr. Zagorsky is really 
saying what he believes. Or is he playing the role of 
"devil's advocate"? Is he really angry with Marisa? Or is 
he iust challenging her by taking a positior that he 
knows she disagrees with? Or is he putting her into a 
situation in which she will have to make an important 
decision? 

Have students review all of the major points when they 
answer the questions above. 



dar una presentacion oral manana, con las razones por las que piensas 
que el hombrc es un buen politico. Estoy seguro de que la clase se 
interesara mucho en escuchar lo que descubriste. 
MARISA: Pero, senor Zagorsky .... 

SR. ZAGORSKY; Marisa, tienes tarea que hacer. Si decides no hacerla, 
ya podras esperar no graduarte en junio y no crco que haya que 
rccordatc como reaccionaran tus padres. Y ya ha pasado la fecha para 
trasladar de esta clase a otra. Piensalo muy seriamente, Marisa. Es tu 
decision y debcs fijarte en las consecuencias que van a resultar. 

Es claro que Marisa se encucntra en una situacion dificil. Sin quererlo, 
lc cayo mal al senor Zagrosky y tiene que hacer frente a una tarea que 
csta en contra de sus creencias. Tiene que, de hecho, hacer un cstuJio 
que excluira toda mencion de la mujer o dc la igualdad de sexos para 
cvitar que el senor Zagorsky se enoje mas. Algunos de los companeros 
de clase que han pensado ser socios del Club dc Igualdad recientemen- 
te formado han visto el conflicto con cl maestro, y quizas se rctiren del 
club si su presidente, Marisa, no sc mantienc fucrte ante este desafio. 
Si Marisa decide hacer la tarea rcquerida, quizas pierda el apoyo dc sus 
companeros y posihl^iiicntc cl respcto de si misma. Si eligc no hacer la 
tarea, cl senor Zagorsky ya le ha mencionado la posibilidad de que no 
sc gradue, lo cual, por supucsto, qucrra decir que ella y sus padres que- 
daran profundamcnte d .s : lusionados. Es posiblc que hasta pierda su beca, 
y, despues de la convcrsacion que tuvo con su madre esta manana, Marisa 
se da cuenta dc lo doloroso que scn'a para toda la familia. 

No sc lc ha dado final a csta hisLoria. Ilaciendo las siguientes activida- 
dcs % rcsuclvc lo que hara Marisa. 



give an o*al presentation tomorrow giving the reasons why you think 
men make good politicians, I'm sure the class will be most interested 
to hear what you discovered. 
MARISA: But, Mr. Zagorsky. . . 

MR. ZAGORSKY: Marisa, you have an assignment to complete. If you 
choose not to do it, then you can expect not to graduate in June, and 
I don't think I have to tell you how your parents will take the news. 
And it's too late to transfer to another class. Think about it very seri- 
ously, Marisa. It's your decision and you should be prepared to deal 
with the consequences of your decision. 

Marisa obviously finds herself in a difficult situation. Without meaning 
to, she's on Mr. Zagorsky's bad side and must face doing an assignment 
that goes contrary to her beliefs. She must, in fact, do a report that will 
exclude any mention of women or sexual equality to save angering Mr. 
Zagorsky further. Some of the classmates who are thinking about being in 
the newly formed Equality Club have witnessed the classroom confron- 
tation and might turn away from the club if its president, Marisa, does not 
stand for her own or the club's convictions. If Marisa decides to do the as- 
signment as required, she may lose the support of her friends, and possibly 
self-respect. If she chooses not to do the assignment, Mr. Zagorsky has 
mentioned that she might not graduate, which, of course, will mean that 
she and her parents will be deeply disappointed. Perhaps she might even 
lose her scholarship, and after this morning's conversation with her 
mother, Marisa realizes how truly heartbreaking that would be for the 
entire family. 

3^C 3^C 

No set ending has been given to this story. You are now to figure out 
what Marisa will do by working with the following activities. 



ACTIVIDADES 



Sugerencias: 

Pida que *os estudiantes hagan esta actividad en diez 
minutos (anco minutos en cada papel). Despu4s pre- 
gunte a los estudiantes: 

a) <iQu6 te dice todo esto acerca de los va lores 
personates de otros? 

b) tCuales eran tus sentimientos cuando hacias 
el papel de Marisa? 

c) cCuales eran tus sentimientos cuando hacias 
el papel del sehor Zagorsky? 

d) dEran tus sentimientos los mismos a I repre- 
sentar los dcs papeles diferentes? 

e) Compara tus contestaciottes a los i tomes a, b,c yd 
con las de tus compafieros. 



Actividad 1 

En una hoja dc papel, ha2 lo siguiente: 

a. Haz una lista dc las alternativas que Marisa tiene al to mar su d' :i- 
sion. 

b. Haz una lista de las posibles consecuencias que habrdn para cada 
altcrnativa. 

c. Haz una lista de las cosas que Marisa valua mas o que considera 
mas al tomar su decision. 

d. Nombra a las personas que van a influir en la decision de Marisa. 

e. Describe que claie de familia tiene Marisa y como afectaria su de- 
cision. 

f. Nombra a las personas y grupos que van a ser afectados por su de- 
cision. 

g. Explica como piensas tu que Marisa decidira resolver su situacion 
problematica. 

h. Nombra cualcs son las consecuencias dc esta decision. 
Actividad 2 

Describe la pcrsonalidad, ia situacion y los pensamientos del senor 
>rsky lo mcjor que puedas. Basa tu description en el ensayo y en tu 
propia experiencia de tratar con personas como el senor Zagorsky. 

Actividad 3 

Elige a un companero y hagan una reprcsentacion de la escena entre el 
senor Zagorsky y Marisa en el aula. (Comprende que el senor Zagorsky no 
cs tu maestro.) Despues dc que lo hayas hecho una vez, cambia los papeles 
con tu companero y haganlo ustedes otra vez. Discutan juntos las diferen- 
cias en sus modos de resolver el conflicto. 



ACTIVITIES 



Activity 1 

On a sheet of paper, do the following: 

a. List the choices that Marisa would have in making her decision. 

b. List the possible consequences there would be for each choice. 

c. Lh>t the things Marisa would value most or consider most in 
making her decision. 

d. Name the people who arc going to influence Marisa's decision. 

e. Describe the kind of family Marisa has and how they would 
affect her decision making. 

f. Name the people and groups who are going to be affected by her 
decision. 

g. Explain how you think Marisa will decide to handle her problem 
situation. 

h. List the possible consequences of this decision. 
Activity 2 

Describe Mr. Zagorsky's personality, situation, and thoughts to the 
best of your ability. Base your description on the story and on your own 
experience in dealing with people like Mr. Zagorsky. 

Activity 3 

Find a partner and role play the classroom scene between Mr. Zagorsky 
and Marisa. (Realize that Mr. Zagorsky is not your usual teacher.) After 
you have done it once, reverse roles and "play" it again. Discuss any dif- 
ferences in your ways of handling the conflict. 



Suggestions: 

Have the students do this activity within ten minutes 
(five minutes in each role). Afterwards, ask the students: 

a) What does this tell you about other's values? 

b) What were your feelings when you were playing 
the role of Marisa? 

c) What were your feelings when you were playing 
the role of Mr. Zagorsky? 

d) How were your feelings similar or different in 
playing the two different roles? 

e) Compare your answers to items a, b, c, and d with 
those of your classmates. 
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Sugerencias: 

a) Haga que los estudiantes lean la actividad asegu- 
randose de que ellos entiendan lo que hacen. 

b) Divida la clase en grupos de cuatro o cinco estu- 
diantes. 

c) Di a los estudiantes diez minutos para discutir y 
tomar su decision. 

d) Haga que cada grupo seleccione una persona 
que hable por el grupo. 

e) Pida a esa persona que hable por el grupo, que diga 
cdmo su grupo llego a tal o cual decision, qui 
valores consideraron al tomar su decision, de qui 
fuentes piensan ellos que provienen estos valores, 
etc. 

f) Esta actividad ayuda en si misma a la clarificacidn 
de los valores. 

g) Posibles asuntospara discutir. 

1) Casarse despuis de graduarse de la escuela se- 
cundaria contra trabajar o asistir a la universi- 
dad. 

2) Actitudes sobre las drogas. 

3) Manet a en que los estudiantes pueden expresar 
y mantener sus valores en situaciones donde el 
uso de las drogas se condena. 

4) Abuso de ninos' qui hacer con los padres que 
abusan de los nifios. 

5) Embarazo de adolescentes: tQuiin es afectado? 
tCu&les alternativas hay? SCuites valores se re- 
fle/ar en las alternativas sugeridas por los estu- 
diantes? 



Actividad 4 

En grupos de cinco personas cada uno, discutan una decision que tratc 
con un conflicto similar al dc Marisa. 

a. Antes dc que empiccen su discusion dc grupo, decidan que papel 
hara cada persona en el grupo. 

1) Una persona sera el apuntador que sacara apuntes dc lo que 
pase en la discusion. 

2) Una persona sera el arbitro que se asegurara de que el grupo 
no dcsvi'c del argumcnto. 

3) Trcs personas seran los que analizan cuantas alternativas son 
posibles para solucionar csta dificil decision. 

b. Asegurensc dc que cada miembro del grupo considerc y cxprcsc 
sus opiniones que csten basadas en valores personales. 

1) Los analizadorcs scleccionan lo que cl grupo considcra la al- 
tcrnativa mas apropiada para su decision. 

2) El apuntador hacc una lista de las consccucncias dc la deci- 
sion que el grupo decidio. 

c. Comparen su decision con las dc los otros grupos. 

d. Discutan por que hay diferencias y similaridades cntrc los asuntos 
scleccionados por los estudiantes; y cntrc las alternativas sclcccio- 
nadas. 



Activity 4 

In groups of five people each, discuss a decision involving a conflict 
similar to Marisa's. 

a. Before you begin your group discussion, agree on what role each 
person in the groups will play. 

1) One person will be the recorder who writes down what hap- 
pens in the discussion. 

2) One person will be the gatekeeper who makes sure the 
group stays on the topic of discussion. 

3) Three people will be analyzers who discuss as many alterna- 
tives as possible for handling this difficult decision. 

b. Make sure that each group member considers and voices an 
opinion which is based on personal values. 

1) The analyzers select what the group considers to be the 
most appropriate alternative and probable consequences for 
their decision. 

2) The recorder lists the consequences for the group's decision. 

c. Compare your decision with the decisions of the other groups. 

d. Discuss why there are differences and similarities in the issues 
chosen by the groups; and in the alternatives selected. 
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Suggestions; 

a) Have the students read the activity making sure 
that they understand what to do. 

b) Divide the class into groups of four or five stu- 
dents 

c) Give the students ten minutes to discuss and make 
their decision. 

d) Have each group select a spokesperson for their 
group. 

e) Ask the spokesperson to report to the class on 
how his or her group came to a decision, what val- 
ues they considered in making their decision, and 
from what sources they think these values came, 
etc. 

f) This activity will lend itself to the clarification of 
values. 

g) Possible issues for discussion. 

1) Marriage after graduating from high school vs. 
work or college. 

2) Attitudes towards drugs. 

3) Students way of expressing and maintaining 
their values in situations where drugs are con- 
demned. 

4) Child abuse: what to do about parents who 
abuse their children. 

5) Teenage pregnacy: Who is affected? What alter- 
natives are there? What values are reflected in 
the alternatives mentioned by the students? 
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EXCURSIONES 



Sugerencia: 



Excursion 1 



Los est udi antes deben hacer los ejercicios de estas ex- 
cursiones en una hoja de papel aparte. No debiera 
requerir que los estudiantes escriban sus nombres en las 
ho/as de papel 



Picnsa en una decision difi'cil que tuviste que toinar. Describe que pro- 
ceso scguiste al tomar tu decision. Haz una lista de los valorcs que conside- 
rate. Explica dondc adquiriste esos valorcs (cjemplo: de tu familia, escuc- 



la, libros, o de la television). Haz intcrcambio de puntos dc vista con otra 
persona en tu claso. Elabora en lo que aprendiste sobre los valorcs y el pro- 
ceso dc tomar decisioncs. 

Excursion 2 

En una hoja dc papel escribe acerca dc nlgo que tu realmente values. 
Puedes rctener tu hoja o puede;; arriesgar a perderla compartiendola con 
alguien de tu clase. Puedes intcrcambiarla cuantas veccs quieras si encuen- 
tras a alguien con quien haccrlo. Haz esto por unos cinco minutos. 

a. Ten una discusion en la clase acerca de la actividad en la que la 
gente sc ofrece leer los papcles que tenga al final de la actividad. 
En cuanto se lea un papel, interna adivinar de quicn cs el trabajo, 
y da razones por las que crees eso. 

b. cQue te ensena esta actividad acerca de valorcs? 

Excursion 3 

I hi/ un numtaje de fotos o palabras que describan o ilustren veinte co- 
sas que scan importantes para ti. 

a. Present a tu numtaje a una clase o a un grupo pequeno. 

b. Discute por que esas cosas son importantes para ti. 



ERIC 



VJ2 




EXCURSIONS 



Excursion 1 

Think of a difficult decision you had to make. Describe what process 
you followed to make your decision. List the values you considered. Ex- 
plain where you acquired these values (e.g., from your family, school, 
books, or television.) Exchange views with one other person in your class. 
Elaborate on what you loarned about your values and the decision-making 
process. 

Excursion 2 

On a sheet of paper, write about something that you really value. 
You may keep your sheet of paper or you can risk losing it by trading 
with someone in your class. You may trade as many times as you want if 
you can find someone to trade with. Do this for about five minutes. 

a. Have a class discussion about the activity, with people volunteer- 
ing to read the piece of paper they have at the end of the activity. 
As each paper is read, try to guess whose it is, giving reasons for 
your guesses. 
I). What docs this activity tell you about values? 

Excursion 3 

Make a collage of pictures or words that describe or illustrate twenty 
things that are important to you. 

a. Present your collage to the class or to a small group. 

b. Explain why these things are most important to you. 



ERIC ^'j-i 



43 



Suggestion: 

Have the students do the excersises on the excursions on 
a separate sheet of paper Students should not be re- 
quired to write their names on their papers. 
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Nota: 

Se adapta esta excursidn de Making Sense of Our Lives 
(Niles, III.: Argus Communications, 1974), ho/a de 
valores numero S- 143, por Merril Harmin. 



Excursion 4 

La senorita Robinson esta muy disgustada. Alguicn se robo una 
copia del examen que estaba en su escritorio. 

Anuncia a sus alumnos que al menos que ella sepa quien robo el 
examen, todos recibiran calificacion de reprobados y se les mandara una 
nota a sus padres. 

Todos en la clase guardan silcncio. Casi todos los estudiantes saben 
que David fue el que robo el examen. Tambien saben que David sera ex- 
pulsado si la maestra se da cuenta. 

David no dice nada. 
Preguntas: 

cCuales piensas son los sentimicntos de David? 

cCuales piensas son los sentimientos de la senorita Robinson? 

cQue piensas que hara David? 

cQue alternativas tienen los otros estudiantes en la clasc de la maes- 
tra Robinson? (Escribe las varias cosas que puedan hacer.) 
En una discusioti de clasc, decidan cuales de las alternativas tienen 
las consecuencias mas positivas. 

Continuidad: 

Dibujcn o escriban algo, gracioso o scrio, que trate con unasituacion 
on la cual todo un grupo arricsga el castigo por las acciones de una o mas 
personas. 



Excursion 4 

Miss Robinson is very upset. Someone stole a copy of the test from 
her desk. 

She announces to her students that unless she finds out who stole the 
test, everyone will get a failing grade and have a note sent home to their 
parents. 

Everyone in the class is silent. Most students know that David stole 
the test. They also know that David will probably be expelled if the 
teacher finds out. 

David doesn't say anything. 
Questions: 

What feelings do you think David has? 

What feelings do you think Miss Robinson has? 

What do you think David will do? 

What alternatives are open to the other students in Miss Robinson's 
class? (List several things they might do.) 

In a class discussion, decide which alternatives seem to have the most 
positive consequences. 
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Note: 



This excursion is adapted from Making Sense of Our 
Lives. (Niles, III.: Argus Communications, 1974), Value 
sheet No. S- 143, by Merrill Harmin. 



Follow up: 

Draw or write something, funny or serious, that deals with a situation 
in which a whole group risks punishment for the actions of one or more 
persons. 
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Nota: 

Se adapta esta excursidn de Values Clarification: A 
Handbook of Strategies for Teachers ana Students 
(New York: Hart Publishing Co., 1972), por Sidney 
Simon, Leland Howe y Howard Kirschenbaum. 



In forme a los estudi antes que la letra S represents "So- 
lo," la letra G representa "Gente," las letras SG rep re- 
sen tan "Solo o con otra Gente," las letras PL represen- 
tan "Planeamiento," y N5 represen tan "no incluido hacv 
cinco afios". 
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Excursion 5 

Si simplcmentc nos confonnamos con lo que crucc nucstras vidas, en 
vez de seguir nuestras mctas individuals, no estamos vivicndo una vida ba- 
sada cn los valores que hemos cscogido librcmcntc. Terminamos por scntir 
que nuestras vidas ni tienen significado, ni son satisfactorias. Sin embargo, 
antes que podamos formarnos la "buena vida," dcbemos saber que es lo 
que valoramos y queremos. La excursion que sigue dcbc hacerse paso a 
paso. 

a. Kn una hoja de papel escribe los numeros del 1 al 20 de arriba a 
lo largo de la mitad de la pagina, 

b. A la derecha de los numeros, haz una lista de vcinte cosas que tc 
guste hacer cn la vida (por cjemplo: viajar, trabajar, noviar, etc.). 

c. Usa el lado a la izquicrda de tu papcl para darlc clave a tu lista de 
la siguiente mancra: 

1) Escribe el signo de dolares(S) al lado de cualquier item que 
cucstc mas de $3 cada vex que sc hacc. (La cantidad sc puc- 
de v iriar si la clase lo considcra neccsario.) 

2) Escribe la letra S al lado de los itemes que prefiercs hacer 
solo; la letra G al lado de las actividades que prefiercs hacer 
con otra gente; y las letras SG al lado de las actividades que 
prefiercs hacer solo o con otra gente por igual. 

3) Escribe las letras PL al lado de los itemes que rcquiercn pla- 
neamiento. 

4) Escribe la clave N5 al lado de los itemes que no habn'as in- 
cluido hacc cinco afios. 

5) Escribe los numeros del 1 al 5 al lado de los cinco itemes 
mas importantes. La actividad que mas tc gusta dcbc ser nu- 
merada 1, la scgunda 2, y asi sucesivamcntc. 



Excursion 5 

If we simply settle for whatever comes our way, rather than pursue 
our own individual goals, we are not living a life based upon our own 
freely chosen values. We simply end up feeling that our lives are not very 
meaningful or satisfying. However, before we can go about building the 
"good life," we must know what it is we value and want. The excursion 
that follows must be done one step at a time. 

a. On a sheet of paper, write the numbers from 1 to 20 down the 
middle of of the sheet. 

b. To the right of the numbers, make a list of twenty things in life 
that you love to do {for example: travel, work, date, etc.). 

c. Use the left-hand side of your paper to code your list in the fol- 
lowing manner: 

1) Write a dollar sign ($) beside any item which costs more 
than $3 each time it is done. (The amount may vary if the 
class finds it necessary.) 

2) Write the letter A beside those items you really prefer to do 
alone; the letter P next to those activities you prefer to do 
with other people; and the letters AP next to activities 
which you enjoy doing equally alone or with other people. 

3) Write the letters PL beside those items which require plan- 
ning. 

4) Write the code N5 next to those items which you would not 
have listed five years ago. 

5) Write the numbers 1 through 5 beside the five most import- 
ant items. The best loved activity should be numbered I , 
the second best, 2 and so on. 
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Note: 

The excursion is adapted from Values Clarification: A 
Handbook o f Strategies for Teachers and Students. Clew 
«»" Publishing Co., 1972), by Sidney^Simon, 
Le/and Howe, and Howard Kirschenbaum. 



Inform students that the fetter A represents "Alone/" 
the letter P represents "People/' the letters AP represent 
"Alone or with People/' the letters PL represent "Plan- 
ning" and N5 represents "not included ffoe years 



6) Escribe al lado dc cada actividad cuando (di'a, fecha) fue la 
ultima vcz que lo hicistc. 
d. Un repaso dc lo que acabas de terminar ayudara a examinar tus 



Excursion 6 

El cjecutor dc un tcstamento tc notifica que acabas dc heredar una in- 
mensa fortuna. 

a. Tu tarea cs copiar y completar las siguicntcs dcclaraciones: 



2) Las cosas que me gustana regalar son 

3) Ya que tendre todo el dinero que ncce;uto f entonccs even- 
tualmente me gustana vivir en 

4) La clase de trabajo que me gustana tener cs 

5) La cantidad dc trabajo que haria por di'a, por semana, o por 
ano, seria 

6) Mis planes acerca dc la escucla y la universidad scrian 

7) Un problema que podria tener con tanto dinero seria 

8) La gente a la que me gustana conoccr es 

9) Para diversion y recreacion yo podria 

10) Los cambios que pudicran ocurrir cn mi pcrsonalidad, si yo 
fuera muy rico scrian 

1 1 ) Lo que probablcmcnte haria(o probablcmente no haria) por 
la gente pobre del mundo cs 

12) Otras ideas que tengo son 

b. Discute algunas de tus rcspuestas y las dc otros estudiantcs en 
clasc. 

c. tPor que son difcrcntes las rcspuestas a las situaciones? 



Se adapta esta excursidn de Making Sense of Our Lives 
(Niles, III.: Argus Communications, 1974), ho/a de va- 
lores numero S-151, por Merril Harmin. 



actividades mas preciadas y fomcntadas. 



1 ) Algunas cosas que podria comprar para mi solo(a) son 





6) Write next to each activity when (day, date) you last did it. 
d. A review of what you have just completed will help you examine 
your most prized and cherished activities. 

Excursion 6 

The executor of a will notifies you that you have just inherited a vast 
fortune. 

a. Your task is to copy and complete the following statements: 

1) Some things I might buy for my very own are 

2) The things that I would like to give away are 

3) Since I'll have all the money I need, I would eventually like to 
live in 

4) The kind of job or work I would like to have is 

5) The amount of work I would put in per day, per week, or per 
year, would be 

6) My plans regarding school and college might be to 

7) A problem I might have with all that money might be 

8) The people I would like to meet and get to know are 

9) For fun and recreation I might 

10) The personality changes that might occur in me if I were very 
wealthy are 

1 1 ) What I probably would do (or probably would not do) for the 
poor of the world is 

12) Other ideas I have are 

b. Discuss in class some of your answers and those of other stu- 
dents. 

c. Why are the responses to the situations different? 
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Note: 

This excursion is adapted from Making Sense of Our 
Liv**: Wiles, III.: Argus Communications, 1974), Value 
sheet No. S-51, by Merrill Harmin. 



LIS TA DE LECTURA SUGERIDA 



Hem, Daryl J. Beliefs, Attitudes and Human Affairs, Belmont, Calif,: 
Brooks/Cole, 1970. 

Un ensayo personal sobrc como cstablecemos y mantenemos nuestras 
creencias y actitudes. Un capftulo, "Case Study of a Nonconscious 
Ideology: Training the Woman to Know Her Place," demuestra las ac- 
titudes sutiles que se usan para obligar a las mujeres a desempenar un 
papel tradicional. 

Biggs, J.B. Information and Human Learning, Glenview, 111.: Scott, 
Forcsman, 1971. 

El aprendizaje, la formacion de conceptos, la motivacion, la personalis 
dad y el desarrollo mental son delineados en este lucido y entretcnido 
librito. 

Freed, Alvyn M. T.A. for Teens (and Other Important People). Sacramen- 
to rjalmar Press, 1976. 

El proposito del libro es decir a los adolescentes que cstan bien. Esta 
disenado para tracr a adolescentes, padres, familiares, maestros y ami- 
nos a relacioncs mas compenetradas y satis factorias. El libro es un 
buen guia para jovenes que tratan de lidiar con sus problemas diarios 
de una manera positiva. 

Gregory, R.L. The Intelligent Eye. New York: McGraw-Hill, 1973. 

Explora las cualidades linicas y fascinantes de la perception humana. 
Conticnc muchas ilustraciones e ilusiones y tambien incluye anteojos 
de papel para ilustraciones estercoscopicas de terccra dimension. 



SUGGESTED READING LIST 



Bern, Daryl J. Beliefs, Attitudes and Human Affairs. Belmont, Calif.: 
Brooks/Cole, 1970. 

A personal essay on how we establish and maintain our beliefs and 
attitudes. One chapter, "Case Study of a Nonconscious Ideology: 
Training the Woman to Know Her Place," demonstrates the subtle 
attitudes used to bind women to a traditional role. 

Biggs, J.B. Information and Human Learning. Glen view, 111.: Scott, 
Koresman, 1971. 

Learning, concept formation, motivation, personality, and cognitive 
development are outlined in this lucid and entertaining book. 

Freed, Alvyn M. T.A. for Teens (and Other Important People). Sacra- 
mento: J aim ar Press, 1976. 

Book is aimed at telling young people that they are O.K. It is designed 
to bring teens, parents, relatives, teachers, and friends into closer and 
more satisfying relationships. The book is a good guide for young 
people who are attempting to deal with their daily problems in a posi- 
tive way. 

Gregory, K.L. The Intelligent Eye. New York: McGraw-Hill, 1973. 

Explores the unique and fascinating qualities of human perception. 
Contains many illustrations and illusions, and includes a set of paper 
glasses for stereo 3-dimensional illustrations. 
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Jackson, K.F. The Art of Problem Solving. New York: St. Mary's Press, 
1975. 

Presenta proccilimientos de paso a paso para mejorar la resolucion de 
problemas en asuntos practicos. 

Raths, Louis; Harmin, Merril; y Simon, Sidney. Values and Teaching. 
Columbus, Ohio: Charles E. Merrill, 1966. 

Un trabajo comprensivo sobre la clarificacion de los valores y el am- 
biente de enseftanza y aprendizaje. Enfatiza la necesidad de libertad 
para que los estudiantes escojan sus valores, proyecten consecuencias 
y tomcn accion. 



Jackson, K.F. The Art of Problem Solving. New York: St. Mary's Press, 
1975. 

Presents step-by-step procedures for improving oroblcm solving in 
practical matters. 

Raths, Louis; Harmin, Merril; and Simon, Sidney. Values and Teaching. 
Columbus, Ohio: Charles E. Merrill, 1966. 

A comprehensive work on values clarification and the learning- 
teaching environment. Emphasize* the need for students' freedom to 
choose values, project consequences, and take action. 



dQue decision tomare? 
What Decision Should I Make? 
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Puntos Principales: 

h Las decisiones que se toman est&n basadas en necesi- 
dades trisicas, el sistema de valores y las sugeroncias 
de otros. 

2. El correr riesgos es la parte principal de tomar deci- 
siones, 

3. Las decisiones afectan al que toma la decision y a 
otros a su alrededor. 
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cQUE DECISION TOMARE? 

En cada momcnto cn que estas dcspierto, cstas tomando decisiones, 
escogiendo de las altcrnatn'as posiblcs. Hasta cuando decides no decidir 
nada, tomas una decision. Mientras Ices esto, has decidido no parar y hacer 
otra cosa. El cscogcr cntrc alternativas es lo que significa tomar una deci- 
sion. 

Las decisiones que tomas originan de las necesidades y los valores. 
Las necesidades son lo que debes tener para vivir, tales como el alimento, 
la ropa, la vivienda y el cariiio. Los valores son las ideas y cosas que son las 
mas importantes para cada persona. Son sentimientos fuertes acerca de los 
idealcs, las costumbres o los modos de comportamiento. Cada uno ha 
construido su mundo de valores, Por cso dos personas que encaran el 
mismo problema pucden cscoger dos soluciones diferentes y las dos 
pucden ser cficaces. 

Esto es significativo porquc en muchos casos las decisiones que tomas 
tc afectan tanto a ti como a los demas, asi que resulta mas dificil tomar tal 
decision. Es ya bastante dificil decidir lo que saldria al bien de ti mismo, 
sin tener que decidir asi para los demas tambien, pero lo haces cada dia sin 
darte cuenta de cllo. Entendido esto, debes tomar mas tiempo para pensar 
en como tus decisiones pueden afectar a otra gente. 

En el siguicnte ensayo fijate en los clcmentos de mayor valor para 

cada persona. Luego procura pensar que habria hecho cada uno si hubiera 

tcnido que tomar una decision para el bien de Danny. 

* * * * % 



WHAT DECISION SHOULD I MAKE? 
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Every second of every minute you are awake you're making decisions, 
choosing from possible alternatives. Even when you decide not to make 
up your mind about something, you've made a decision. As you keep 
reading this you are deciding not to stop and do something else. Choosing 
among alternatives is what decisions are all about. 

The choices you make are based upon needs and values. Needs are 
what you must have in order to live, like food, clothing, shelter, and love. 
Values are those ideas and things which are most important to each of 
you. They are strong feelings about ideals, customs, or patterns of be- 
havior. Each of you has built a set of values. That is the reason why two 
people faced with the same problem can make two different choices and 
both be right. 

This is important because, in many cases, the decisions you make af- 
fect other people besides yourself, and that makes those decisions much 
harder to make. It's hard enough to decide what is best for yourself with- 
out having to decide what is best for others, too, yet you do it every day 
almost without thinking. Knowing this, perhaps you should take more 
time to think about how your decisions will affect others. 

In the following story look at the things that are important to each 
person and try to think what choice each one would have made if he or 
she had to make the final decision for the good of Danny. 



Major Points: 

;. Decisions you make are based upon your basic needs, 
your value system, and the suggestions of others. 

2. Risk taking is a major part of decision making. 

3. Decisions affect the decision maker and those around 
him or her. 
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Sugerencias: 

Haga hincapii en que cada uno de los personajes tenga 
sus propios valores. Mientras vayan leyendo el ensayo, 
pidales que hagan una lista de lo que ellos creen que son 
los valores de cada personaje en el ensayo. Porejempio, 
el sefior Garcia tiene solamente dos valores principales 
en este ensayo: 61 quiere un equipo campeon y *os 
deportes tienen mas valor que los estudios. 

Senate a los estudiantes que nuestros valores se de- 
sarrollan a travis de nuestras experiencias en la vida mas 
una plural idad de fuerzas a/en as: la familia, los amigos, la 
televisidn, etc. A I considerar la im porta ncia de nuestros 
valores de estas fuentes diferentes se nos motiva tomar 
decisiones. En este ensayo, los personajes estan evaluan- 
do para tomar una decisidn para Danny. La importancia 
que concedemos a estas diferentes fuerzas nos causan a 
tomar decisiones. 




Durante nucvc dc los dicz ultimos anos, el equipo de futbol los In- 
vasores dc la cscuela secundaria Roosevelt habi'a tcrminado en ultimo 
lugar. Pcro este ano era difcrente; este ano los Invasorcs cran uno dc los 
mcjorcs cquipos del cstado. Todos cstaban muy animados cn la escucla y 
cn el pueblo dc Santa Clara. Haci'a mucho ticmpo que el pueblo y la cs- 
cuela ansiaban tencr un equipo campeon. Por primcra vcz, ya tcni'an espc- 
ranza dc sobrcsalir, dc scr el mcjor. 

La razon por este cambio era un cstudiante en el tcrcer ano llamado 
Danny Castillo. El era uno de los mcjorcs atlctas del cstado y tenia todas 
las condicioncs para ser el mas brillante "fullback" que jamas sc habia 
visto cn Roosevelt. Danny adoraba el jucgo dc futbol y cuando el agarraba 
la pclota no habia quicn pudicra pararlo. Corria y sc moyi'a con la agilidad 
del vicnto. 

Durante su primer ano, Danny habia llcvado a su equipo a una tern- 
porada perfecta; nucvc partidos sin ninguna dcrrota. El ano pasado se 
qucbro la picrna Danny y no pudo jugar, pcro sc habia rccobrado com- 
pletamcnte y ahora cstaba mas fucrte y era mas rapido que nunca. Con 
Danny rccupcrado, nada iba a impedir que los Invasorcs dc Roosevelt sc 
deciararan campconcs del cstado. El campeonato estatal scria muy impor- 
tante para el equipo entero. Pucs, podia significar la posibilidad dc conse- 
guir becas escolares para muchos de los jugadorcs. Danny no era solamente 
gran atlcta, sino tambicn un cstudiante excclcntc, Por lo tanto, no se 
le dificultana nunca conseguir una beca por sus calificacioncs o por su 
habilidad atletica. 

Finalmcntc, llego el dia de celebrar el primer jucgo. Desdc hacc una 
scmana, sc habian vendido todos los boletos. Ccntcrnares dc personas se 
•mbian amontonado en el cstadio para ver a los Invasorcs dc Roosevelt 
jugar al futbol y para vcr a Danny Castillo correr con la pelota. Danny y 
los Invasorcs no iban a defraudarlos. 




For nine out of the last ten years, the Roosevelt High School Raiders 
football team had finished in last place. But this year was different; this 
year the Raiders knew they were one of the best teams in the state. Every- 
one in the whole school and the town of Santa Clara was excited. They 
had been waiting a long time to have a winning football team. For the first 
time there was a chance of succeeding, a chance to be the best team in the 
state. 

The reason for this change was a student in the junior class whose 
name was Danny Castillo. He was one of the best athletes in the state and 
the best fullback ever to play at Roosevelt High School. Danny really 
loved football, and when he got the ball he seemed almost impossible to 
stop. He could run and turn like the wind! 

During his freshman year, Danny had led his team to a perfect season: 
nine wins, no losses. Last year Danny had broken his leg and had not been 
able to play at all % but now he was completly recovered, stronger and 
faster than ever before. With Danny healthy, nothing was going to stop 
the Roosevelt Raiders from becoming state champions. A state champion- 
ship would be very important to the guys on the football team. It could 
bring college scholarships to a lot of the players. Danny was not only a 
great athlete, but also an excellent student. He would have no problems 
getting a scholarship for his grades or his athletic ability. 

Finally, the day of the first game arrived. Tickets had been sold out 
for a week. Hundreds of people crowded into the stadium to watch the 
Roosevelt Raiders play football and to see Danny Castillo get hold of the 
ball. Danny and the Raiders didn't disappoint anyone. 
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Suggestions: 



Emphasize to the students that each one of the charac- 
ters has his or her own values. As the students read the 
story, have them make a list of what they think are the 
values of each character in the case study. For example, 
in this case study Coach Garcia has only two main val- 
ues: he wants a winning team, and sports come be- 
fore scholastics. 

Point out to the students that our values are developed 
through our life experiences and our exposure to many 
sources- family, friends, television, etc. it is by weighing 
the importance of our values from these different 
sources that we become motivated to make decisions. In 
this story, the characters are going through the process 
of valuing in order to make a decision for Danny. 




La primera parte del juego termino: Invasores de Rooselvelt 27, 
Piratas de Verront 0. Danny ya habi'a corrido 170 yardas y anoto 3 goles. 
Todo lo que se deci'a de los Invasores era cierto. Todos los partidarios de 
los Invasores hablaban del campeonato estatal que estaban seguros de 
ganar. 

Cuando empczo la segunda parte del juego, el "quarterback" de los 
Invasores cogio la pelota y se la paso a Danny. Danny corrio a traves de 
la h'nea y uno de los Piratas le pego duro pero no pudo tumbarlo. Agarro 
una de las piernas de Danny csperando que alguien viniera en su ayuda. 
Danny forcejeo, y mientras se soltaba, se torcio la espalda— en ese instante 
fue golpeado otra vez. Otro jugador de los Piratas golpeo a Danny en la 
espalda, y el estallido se oyo hasta las graderias. Danny se cayo y no se 
movio. Hubo silencio en la multitud y todos miraban al entrenador, el 
senor Garcia, correr hacia la cancha. La gente lo vio arrodillarse, mirar a 
Danny y pedir una Camilla. La multitud guardo silencio mientras la 
ambulancia lle^aba a la cancha y los enfermeros colocaban cuidado- 
samente a Danny dentro de la ambulancia para llevarselo. 



At the end of the fast half the score was the Roosevelt Raiders 27, the 
Vermont Vikings 0. Danny had already run for 1 70 yards and scored 3 
touchdowns. Everything that people had said about the Raiders was true. 
All the fans were talking about the state championship they were sure to 
win. 

As the second half of the game began, the Raiders' quar^rback got 
the ball and passed it to Danny. Danny ran through the line and one of 
the Vikings hit him but couldn't pull him down. The Viking player held 
>n to Danny's leg, hoping for someone to help him. Danny struggled, and 
as he turned to get loose he twisted his back-and just at that instant he 
got hit again. Another Viking player hit Danny in the back, and the snap 
could be heard all the way to the stands. Danny went down and didn't 
move. The crowd fell silent and watched as Coach Garcia ran out on the 
field. They watched as he knelt down, looked at Danny, and called for the 
stretcher. They remained silent as the ambulance drove on to the field and 
the attendants lifted Danny carefully into the ambulance and drove off. 
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Sugerencias: 

Haga que sus estudiantes discutan lo siguiente: las necesi- 
dades y va lores de Danny y aquellos que influyen en 41: 

a. {Crees que Danny hace bien en la escuela y los 
deportes para complacer a sus padres, a I entrenador 
y a sus amigos o simplemente porque le gusta hacer 
los dos? (Repase los puntos principals cuando 
expliques la contestacidn.) 

b. Compara a Danny contigo mismo. iPor qu4 te gusta 
o disgusta lo que haces? We ddnde vienen estos 
valores? 

c. Haz una lista de la gente alrededor de Danny y de 
los valores que cada uno tiene. 

d. Haz una lista de la gente a tu alrededor y los valores 
que ves en ellos. 

e. Escribe en el orden de m$s a menos important^ lo 
influencia de la gente que crees que contribuye a I 
sistema de valores de Danny. 

f. Escribe en el orden de m#s a menos importante la 
influencia de la gente que tu crees que contribuyen a 
tu sistema de valores. 

g. c Curies son los valores mSs importantes que crees 
que Danny tiene? iDdnde piensas que los obtuvo? 

h. cCuiles son tus valores mis importantes? <tD6nde 
piensas que los obtuviste? 
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El genu'o que se amontono en el hospital despues del accidente fuc 
tremendo. Por muchas horas todos estuvieron esperando noticias de 
Danny. Cerca de la media nochc, la gente comenzo a marcharse;solamente 
los padres de Danny y cuatro de sus amigos mas intimos se quedaron— cl 
senor Garcia, el entrenador de futbol; cl scnor Stewart, el consejero de 
Danny y un viejo amigo dc la familia; Helen, la novia de Danny; y Ricky, 
cl amigo mas l'ntimo dc Danny. Estos scis estaban muy preocupados por 
Danny y todos esperaban que no cstuviera gravemcnte lastimado. Cada 
uno dc cllos scntia que conocia y entcndi'a vcrdaderamente a Danny. Cada 
uno dc ellos crcia que sab ra lo que mas convenia a Danny. Los senores 
Castillo estaban muy orgullosos de Danny, y fueron a todos sus partidos 
inclusive cl dc csa nochc. Dcsde que Danny empezo la escuela secundaria 
parcel a que los deportes cran todo lo que tcnian en comun cl y su padre; 
asi cs que Danny probo todos los deportes. Su madrc sc apuraba unica- 
mentc por sus calificacioncs, y Danny trabajaba muy duro en sus tarcas 
para complaccrla. Ahora, csos que sc habian juntado en cl hospital para 
saber algo dc Danny, estaban hablando. 

°'i ■ 



A large crowd gathered at the hospital after the accident. Everyone 
stayed for several hours waiting for news about Danny, but as it neared 
midnight the crowd began to thin out, and soon only Danny's parents and 
four close friends remained-Mr. Garcia, the football coach; Mr. Stewart, 
Danny's counselor and an old friend of the family; Helen, Danny's girl- 
friend; and Ricky, Danny's best friend. These six people cared for Danny 
very much, and all of them hoped that he wasn't seriously hurt. Kach one 
of them felt they really knew and understood Danny. Each of them was 
certain they knew what was best for Danny. Mr. and Mrs. Castiilo were 
really proud of Danny, and had been to all of his games, including to- 
night's. Ever since Danny started high school, it seemed that sports was all 
he and his father had in common, so he tried out for everything. His 
mother cared so much about his grades that Danny worked hard on his 
school assignments to please her. Now those gathered in the hospital, 
waiting for news, were talking. 
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Suggestion: 

Have your students discuss the following about Danny's 
needs and values and those who influence him: 

a. Do you think Danny is good in school and sports 
to please his parents, coach, and friends or simply 
because he enjoys doing both? (Review the major 
points when you explain your answer.) 

b. Compare Danny with yourself. Why do you like or 
dislike what you do? Where do these values come 
from? 

c. Make a list of the people around Danny and the 
values held by each. 

c. Make a list of the people around you and the val- 
ues you see in each person. 

e. Rank in the order of importance from most to 
least important, those people who you think influ- 
ence Danny's value system. 

/. Rank in order of importance from most to least 
important, those people who you think influence 
your value system. 

g. Which do you see as Danny's most important val- 
ues? Where do you think he got these values? 

h. What are your most important values? Where do 
you think you got these values? 
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SR. GARCIA: Hacc dicz anos que espero esta temporada, Diez anos largos 
y ni siquiera una sola vez habiamos ganado. Finalmente tengo un 
equipo, no solamente un buen equipo sino un gran equipo, con la opor- 
tunidad de Uegar hasta el campeonato final y el jugador estrella es 
Danny, Nunca he visto a un muchacho correr como el. Tiene facha ya 
de "All-American/' iOjala que no este muy lastimado! Esta solamente 
en el tercer ano; todavi'a le queda el proximo ano. 




SR. STEWART: i Futbol! iEs cso todo .o que se te ocurre? Tu sabes que 
hay otras cosas mas importantes que cl futbol, sus estudios, por 
ejemplo. Danny cs un cstudiantc de primcra catcgon'a y sus califica- 
cioncs son mas importantes que futbol. iOjala que rcgrese pronto a 
sus estudios! Solamente me intcrcsa su porvenir. 

SR. GARCIA: A mi, tambicn. Danny tiene talento y los deportes profe- 
sionalcs pagan a las mil maravillas. 

SR. STEWART: M si se lastima y no puede jugar, que hara? Danny ncce- 
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COACH GARCIA: Ten years IVe waited for this season! Ten long years, 
and not one winning season in the bunch. Finally I get a team; not just 
a good team, but a great team with a chance to go all the way, and the 
key to it is Danny. I've never seen a kid move like he does. He's got 
All-American written all over him. I hope he's not hurt too bad. He's 
just a junior, and there's still next year. 




MR. STEWART: Football! Is that all you can think about? You know 
there are other things more important than football, his studies, for 
example. Danny's a B+ student and his grades are more important 
than any football season. I hope he returns to his studies soon! I'm 
just thinking of his future. 



COACH GARCIA: So am I. Danny has talent and professional sports 
mean big money. 

MR. STEWART: And if he gets hurt and can't play, what does he do 




sita una carrcra universitaria para ascgurarsc el futuro. No neccsitaser 
jugador cstrella de futbol. Esta no es la primera vez que Danny sc 
lastima. eRecucrdas la pierna quebrada del ano pasado? 

SR. GARCIA: Un accidcnte muy raro, pcro se sano completamente. 

SR. STEWART: iY csta nochc? Otro accidcnte raro, mc supongo. 

SR. GARCIA: Dc scguro, otro accidcnte, pero elesfuertc y se rccupcrara. 

SR. STEWART: Pcro, algun di'a no se recuperara. Si eso sucede, cque 
ira a hacer? 

SR. GARCIA: No mc vengas otra vez con lo de la universidad. Me canso 
dc cscucharte aconsejarlc a Danny que sc matricule en esa universidad 
pequena para hacerse vetcrinario. 

SR. STEWART: Y yo mc canso dc oirtc insistir en que Danny sc espccialice 
cn la Educacion Fi'sica en la universidad para jugar al futbol. 

El desacucrdo entrc cstos dos accrca del porvenir dc Danny continua. 
Ccrca de alii Helen y Ricky tambien hablan. 

HELEN: cPor que sicmprc sc disputan asi? Yo no crco que se quicran 
mucho uno al otro. tNo comprenden que Danny esta lastimado? Y 
tod a via no sabemos que es lo que ha pasado. Yo no puedo aguantar 
csta espcra. iQuisicra que nos dijeran algo! Sea lo que sea, cs mejor 
que estar cspcrando. Ibamos a ir a la playa manana pcro me imagino 
ahora que no initios. Ojala que ya cstc bien para el baile cn que 
celebraremos "Homecoming/' la semana que vienc. Hcmos cstado 
plancando asLtir desde hace un mes. 

RICKY: Si el no puede ir. cstoy scguro de que Danny comprenden'a si tu 
fueras con otro. 

HELEN: No quiero ir con ningun otro. cPor que tuvo que pasarlc esto a 
Danny? 



then? Danny needs a college education to be something besides a 
superstar. This isn't his first injury. Remember the broken leg last 
year? 

COACH GARCIA: A freak accident; anyway, he recovered completely 
from that. 

MR. STEWART: And tonight? Another freak accident, I suppose? 
COACH GARCIA: That's right, another accident, but he's a tough kid and 
he'll be right back. 

MR. STEWART: But one of these times he may not be able to come back. 

If that happens, what is he going to do? 
COACH GARCIA: College again! I'm tired of you trying to tell Danny to 

go to that small college to become a veterinarian. 
MR. STEWART: And I'm tired of you telling him to go to the university 

iuid major in P.E. just so he can play football. 

And so the argument about Danny's future continues. Nearby, Helen 
and Ricky are also talking. 

HELEN: Why do they always argue like that? They really don't like each 
other. Don't they understand that Danny is hurt and we still don't 
know what's wrong with him? I can't stand this waiting. I wish they'd 
just tell us something; anything is better than waiting. We were going 
to go to the beach tomorrow but I guess we're not going. I hope he'll 
be all right for the Homecoming dance next week. We've been plan- 
ning to go for a month now. 

RICKY: If he can't make it, I'm sure Danny would understand if you 
went with someone else. 

HELEN: I don't want to go with someone else. Why did this have to hap- 
pen to Danny? 

Q 2 xU 
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RICKY: Porque Danny siemprc da lo mejor que puede en todo lo que 
hace. No podria comportarse dc otra manera y por eso esta aqui ahora. 

Esta conversacion sigue por la noche. Cerca, los senores Castillo es- 
peran nerviosamente noticias acerca dc Danny. 

SRA. CASTILLO: iCuanto tiempo mas tenemos que esperar para poder 
verle? 



SR. CASTILLO: No hay nada que podemos hacer sino esperar y rezar que 
no sea muy grave. El es un muchacho fuerte y se sanara pronto. 




SRA. CASTILLO: Juan, esto es muy duro para mi. Yo no quiero que el 
juegue al futbol nunca mas. El ano pasado cuando sc quebro la pierna 
tu dijiste queprobablemente no lc pasan'a nunca jamas y aqui estamos. 
Bueno, esta vez voy a asegurarme dc que esta sea la ultima vez. 



RICKY: Because Danny always gives his best on everything he docs. He 
couldn't be any other way. That's why he's here now. 

This conversation lasts on into the night. Nearby, Mr. and Mrs. Castillo 
are nervously waiting for news about Danny. 

MRS. CASTILLO: How much longer do we have to wait to see him? 
MR. CASTILLO: There's nothing we can do but wait and pray it's not too 
serious. He's a healthy boy and he'll heal fast. 
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MRS. CASTILLO: Juan, this is too much for me to take. I don't want him 
to play football anymore. Last year when he broke his leg you said it 
probably wouldn't happen again, and here we are. Well, this time I'm 
going to make sure that there's not a next time. 




SR. CASTILLO: Mi amor, yo se que cstas desesperada. tPor que no espe- 
ramos hasta mas tardc para hablar de esto? 

SRA. CASTILLO: iNo! Quicro que me prometas ahora mismo que le 
diras a el que no jueguc jamas al futbol. Yo sc que el te va a hacer 
caso. Juaii, Danny es el unico hijo que tencmos. Esta en el hospital 
porquc ha tratado dc complaccrte a ti y a su entrenador, el senor 
Garcia, tNo lo pucdes comprendcr? iEsa cs la razon por la que jucga a 
todos los deportes solo para complaccrte! 

SR. CASTILLO: Yo no lo creo. Danny jucga porque lc gusta el juego. Le 
encanta la competencia. 

SRA. CASTILLO: Oh, ya vco, no lc vas a deeir que deje dc jugar. tLo 
dejaras jugar hasta que se mucra o se qucde lisiado? 

Toda la discusion sc corta repentinamcntc cuando cl medico cntra en 
la sala dc cspcra. 

DR. KELLEY: 6 Los scnorcs Castillo? 
SR. CASTILLO: £Si? 

DR. KELLEY: Yo soy el doctor Kellcy. He cstado con Danny desdc que 
lo trasladaron al hospital. 

SRA. CASTILLO: cComo esta el, doctor? tCuando podemos verlo? 

DR. KELLEY: Por ahora no se puedc. Esta descansando. Sicnto mucho 
haberlos hecho esperar tanto pero qucria estar scguro dc lo que iba a 
decides y qucria podcr prescntarles las cosas dc la forma mas dirccta. 

SRA. CASTILLO: iDios tmo! 

SR. CASTILLO: tCui'm grave, pucs, doctor? 



MR. CASTILLO: Honey, I know you're upset, so why don't we just wait 

until later to talk about this. 
MRS. CASTILLO: No! I want you to promise me you'll tell him not to 

play football anymore. I know he'll listen to you. Juan, he's our only 

son. He's in this hospital because he tried to please you and that 

coach of his. Can't you understand? That's the reason why he plays all 

these sports- just to please you! 
MR. CASTILLO: I don't believe that. Danny plays because he loves the 

game. He loves to compete. 
MRS. CASTILLO; So you won't tell him to quit! Will you let him play 

until it kills or cripples him? 

All discussion stops suddenly when the doctor walks into the waiting 
room. 

DR. KELLEY: Mr. and Mrs. Castillo? 
MR. CASTILLO: Yes? 

DR. KELLEY: I'm Dr. Kelley. I've been with Danny since he was ad- 
mitted. 

1 IRS. CASTILLO: How is he, doctor? When can we see him? 

DR. KELLEY: Not now, I'm afraid. He's resting. I'm sorry for taking so 
long to get to you, but I wanted to sure about what I have to tell 
you, and to be able to present the options as clearly as possible. 

MRS. CASTILLO: Oh, my God! 

MR. CASTILLO: How serious is it, doctor? 
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Nota: 

Sobre el ensefiar valores: Segun Raths en Values and 
Teaching , "El desarrollo de valores es un proceso per- 
sonal que dura toda la vida. No es algo que termina en la 
adolescencia. . . tenemos muchas decisiones que tomar y 
debemos aprender a valorar." fp.37) Aqui esti el pro- 
ceso de los sicte pasos que Raths defined para adultos 
que ayudan a estudiantes a desarrollar su propio sistema 
de valores y proceso de valorar. 

1. Anime a los estudianes que tomen decisiones y que 
las tomen abiertamente. 

2. Ayudelos a descubrir y a examinar las alternativas 
disponibles cuando se les ofrezcan opciones. 

3. Ayude a los estudiantes a reflex ionar sobre fas al- 
ternativas y las consecuencias de cada una, 

4. Anime a los estudiantes a considerar lo que el los 
aprecian y estiman. 

5. D6les oportunidades de afirmar publicamente sus 
preferencias. 

6. Am'melos a que actuen t se comporten y vivan de 
acuerdo con sus preferencias. 

7. Ayudelos a examinar comportamientos repetidos 
en sus vidas. 

Sugerencia: 

Haga a los estudiantes que pongan por escrito las varias 
posibi/idades que tiene Danny. Esta es la primera posi* 
bilidad mencionada: Nunca volver a andar. 



Este parrafo trata de la segunda posi bilidad que Danny 
tiene: Recuperar el uso de sus piernas pero no lo sufi- 
ciente para jugar al futbol otra vez. 



DR. KELLEY: Deben sentarse. No les voy a mentir. El problema es grave, 
pero podrfa haber sido peor. Danny ha recibido un golpe sevcro en la 
cspina dorsal que ha danado seriamente los nervios que controlan el 
movimiento de his piernas. Dije que iba a decirles todo; la verdad es 
que hay un cincuenta por ciento de posibilidad de que nunca pueda 
volver a andar. 

SRA. CASTILLO: iOh, no! 

DR. KELLEY: Tambien hay posibilidad igual de que pueda recuperar otra 
vcz el uso de las piernas. Pero aunque se recobrara lo suflcicntc para 
caminar, nunca jugara al futbol otra vez. 

SR. CASTILLO: c!Ya lo sabe el? 

DR. KELLEY: No, llego al hospital con mucho dolor y ahora esta con 
niucho sedativo. Danny cs un joven muy fuertc y me imagino que 
tiene buenas posibilidades de recuperarse. Sin embargo, hay otra 
opcion. 

SR. CASTILLO: ctCual es, doctor? 




DR. KELLEY: You'd both better sit down. I'm going to be honest with 
you. It's not very good, but it could be worse, Danny has received a 
severe blow to his spine that has seriously damaged the nerves that 
control the movement in his legs. I said I was going to be honest. The 
truth is that there is a fifty per cent chance that he may never walk 
again. 

MRS. CASTILLO: Oh, no! 

DR, KKLLKY: There is an equal chance that he may regain the use of his 
legs. But even if he does recover enough to walk, he won't ever play 
football again. 

MR. CASTILLO: Does he know yet? 

DR. KKLLKY: No. He arrived at the hospital in a great deal ot pain and is 
heavily sedated. Danny is a strong young man, and my guess is that he 
has a good chance to recover. There is another option, though. 

MR. CASTILLO: What's that, doctor? 
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Note: 



On teaching values: According to Raths in Values and 
Teaching , "The development of values is a personal and 
lite-long process. It is not something that is completed 
by early adulthood. . . we have many decisions to make 
and we should be learning how to value/' (p. 37) Here 
is the seven step process that Raths developed for adults 
to help students develop their own values and processes 
of valuing. 

1. Encourage students to make choices, and to make 
them freely. 

2. Help them discover and examine available alterna- 
tives when faced with choices. 

3. Help students weigh alternatives through fully, re- 
flecting on the consequences of each. 

4. Encourage students to consider what it is that they 
prize and cherish. 

5. Give them opportunities to make public affirma- 
tions of their choices. 

6. Encourage them to act, behave, and live in accord- 
ance with their choices. 

7. Help them to examine repeated behaviors in their 
life. (p. 38, 39) 

Suggestion: 

Have the students write down the various possibilities 
that Danny has. Here is the first possibility mentioned: 
he may never walk again. 



Note: 

This paragraph deals with the second alternative availa- 
ble to Danny: He may regain the use of his legs, but not 
enough to be able to play football again. 




f O i3 



59 



Notas: 

Este pirrafo presenta otra posibilidad para Danny: Una 
operacidn nueva y riesgosa, que pueda tener ixito. 

"Injertacidn de nervios es la insertacidn de la substantia 
nerviosa para llenar el vacio entre las dos puntas de un 
nervio dividido. El tejido injertado hace las veces de un 
puente y no forma parte del nuevo tejido/' Tornado de: 
Stedman's Medical Dictionary . Illustrated, 23rd edition 
(Baltimore: Williams and Wilkins Co, 1976), p. 599. 



DR. KELLEY: Hay una operation relativamentc nueva y que ha sido cxi- 
tosa en casos como el de Danny pero tambien es muy peligrosa, Fue 
desarrollada para personas con severos danos de espalda ocasionados 
por accidcntcs dc automoviles. Consiste cn una injertacion de nervios, 

SR. CASTILLO: <iCualcs son los riesgos? 

DR, KELLEY: En csta clase de opcracioncs el riesgo de rechazamiento de 
tcjidos es muy grandc. Si esto sucede, la convalecencia es lenta y mas 
dificil de completarse pero el tejido danado se sana y es mas fuertc 
que el tejido original, y un complete) restablecimiento se hace posible. 

SR. CASTILLO: <iLo que usted dice es que con la operation probable- 
mente pueda volver a jugar al futbol otra vez? 



DR. KELLEY: There is a fairly new operation which has been successful 
in cases like Danny's but it is also quite hazardous. It was developed 
for people who received severe back injuries in auto accidents. It 
involves nerve grafting. 

MR. CASTILLO: What are the risks? 

DR. KELLEY: In such an operation the risk of tissue rejection is great. If 
this happens the healing is much slower and less likely to be complete, 
I at the torn tissue heals stronger than the original tissue, and com- 
plete recovery is possible. 

MR. CASTILLO: What you're saying is that with the operation he could 
possibly play football again. 
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Notes: 



This paragraph presents another possibility for Danny: A 
new and hazardous operation, which may be successful. 

"Nerve grafting is the insertion of nerve substance to fill 
a gap between the divided ends of a nerve; the grafted 
tissue acts as a bridge and does not form part of the new 
tissue." From Stedman's Medical Dictionary , illustrated, 
23rd edition (Baltimore: Williams and Wilkins Co., 
1976), p. 599. 
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Notas: 

La informacidn midica en la historia acerca de Danny, 
se puede dudar. El accidente y la crisis midica solamente 
son vehiculos por los cuales los estudi antes aprenderin 
cdmo identificar y clarificar valores personates, recono- 
cer motivaciones personates y comprender la importan- 
ce de tomar decisiones. 

El hecho de que la operacidn tiene un 6xito de sdlo 
vetnte por ciento, hace que la decisidn sea mis dificil 
para los padres de Danny y para los estudi antes de su 
clase. Si los padres dec i den en contra de la operacidn 
Danny puede si o puede no recobrarse. Por otra parte, si 
los padres de Danny deciden dar su aprobacidn para la 
operacidn hay poca posibilidad de que 61 vuelva a andar. 
0, puede quedarse lisiado por toda la vida. 

Sugerencias: 

Pregunte a los estudiantes si sus familias se han enfren- 
tado con una decisidn dificil parecida a esta historia de 
Danny. Pida a los estudiantes que expliquen la situacidn 
y el proceso que usaron sus familias en tomar su deci- 
sion. Pida a los estudiantes que contesten las siguientes 
preguntas al explicar el proceso que se usa en tomar sus 
decisiones: 

a. iCuiles fueron los valores fundamen tales que con- 
sideraste en tomar tu decisidn? 

b. Una vez que la decisidn fue tomada, icdmo fueron 
afectados tu y otras personas? 

c. iCudnto riesgo se presentd en esta decisidn? Ex- 
plicalo. 



DR. KELLY: Posiblemente, o quiza no pueda volver a andar nunca. 
SR. CASTILLO: Pero, quiza no pueda volver a andar sin la operation. 
DR. KELLEY: Eso es, pero el riesgo aummta con la operacion. 
SR. CASTILLO: Doctor, tcuales son las posibilidades que tenga exito la 

operacion, que Danny pueda volver a jugar al futbol de nuevo? 
DR. KELLEY: Un veinte por ciento. 

SRA. CASTILLO: No, Juan, no puedes hacer eso. No puedes correr el 

riesgo de hacer a Danny un lisiado. Te lo prohibo. 
SR. CASTILLO: Tu entendiste al medico* Danny puede recobrarse com- 

pletamente. 

SRA. CASTILLO: Si, o puede ser lisiado por el resto de su vida. 

DR. KELLEY: Las probabilidades de exito aumentan cuando la operacion 
se hace lo mas pronto posible. En realidad, las primeras veinticuatro 
horas despucs del dano ofrecen la mejor oportunidad de exito, pero es 
probable que Danny no sc despiertc hasta que ya haya pasado ese 
tiempo. 

SR. CASTILLO: Entonces, tenemos que tomar una decision pronto. 

DR. KELLEY: Si, y cada hora que pase disminuye las posibilidades de un 
tratamiento exitoso. Ticnen que decidir lo que hay que hacer, y 
haccrlo tan pronto como pucdan. Si se deciden por la operacion 
necesitare sus firmas en forma de un permiso que autoriza el proce- 
dimiento quirurgico. 

Despues de que el doctor Kcllcy explica la operacion a los senores 
Castillo y los deja a discutir, los otros vicncn z *~rarse de lo que hay de 
nucvo accrca de Danny. A secas el senor Castillo les explica todo. Al 
principio, nadie habla pero dcntro de poco, cada uno se siente obligado a 
dar su opinion personal sobre lo 4ue sc debc hacer. 



DR. KELLEY: Yes, or he might never walk again. 

MR. CASTILLO: But he might not walk again without the operation. 
DR. KELLEY: Thats right, and the risk increases with the operation. 
MR. CASTILLO: Doctor, what are the chances that the operation will 

succeed, that Danny will be able to play again? 
DR. KELLEY: Twenty per cent. 

MRS. CASTILLO: No, Juan, you can't do that. You can't take the chance 
of making Danny a cripple. I won't let you. 

MR. CASTILLO: Stella, you heard the doctor. Danny could recover com- 
pletely. 

MRS. CASTILLO: Yes, or he could be a cripple for the rest of his life. 

DR. KELLEY: The sooner this operation is done, the greater the chances 
of success. As a matter of fact, the first twenty-four hours after the 
injury seem to give the best chance for success, but Danny probably 
won't wake up until after that time has passed. 

MR. CASTILLO: Then we have to make the decision right away. 

DR. KELLEY: Yes, and every hour that passes lessens his chances for a 
successful operation. You should decide what you want done as soon 
as you asi. If you decide on the operation, I'll need both of your 
signatures un the consent form. 

After Dr. Kclley explains the operation to Mr. and Mrs. Castillo and 
leaves them to their discussion, the others come over to hear the news 
about Danny. Mr. Castillo simply explains everything to them. At first 
nobody speaks, but within a short time each one feels he should give 
his personal opinion about what should be done. 
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Notes: 

The medical information in the story about Danny may 
be challenged. The accident and the medical crisis are 
merely vehicles by which the students will learn how to 
identify and clarify personal values, recognize personal 
motivations, and understand the importance of making 
decisions. 

The fact that the operation is a possibility, but has only 
a twenty percent chance of success creates an even more 
difficult decision for Danny's parents and for the stu- 
dents in your class. If his parents decide against the 
operation, Danny may or may not recover. On the other 
hand, if Danny's parents decide to give their consent for 
the operation and it is performed, there is only a small 
chance that he will be able to walk again. Or he may be 
crippled for the rest of his life. 

Suggestions: 

Ask the students if their families have ever been faced 
with a difficult decision similar to the one presented in 
this story about Danny. Have the students explain the 
situation and the process their families used to make 
their decision. Have the students answer the following 
questions in explaining the process used in making their 
decision: 

a. What were the important values considered in 
making your decision? 

b. Once the decision was made, how were you and 
the other people who were involved affected? 

c. How much risk did this decision involve? Explain. 



SR. GARCIA: Tienen que darle la oportunidad de que vuelva a jugar. Esta 
ahora en el terccr ano, dc aqui a un ano puede ser M All- American. M 
<iQuien sabc lo que pueda pasar despues de cso? Le mataria si no 
volviera a jugar. 

SRA. CASTILLO: Quicrc ustcd decir, si no tuvicra la oportunidad de que 

volviera ser lastimado, tcndria la oportunidad dc ser lisiado. Quiere vcr 

a Danny mucrto, ics cso lo que usted quierc? 
SR. CASTILLO: Stella, nadic quierc cso y tu lo sabes. Solamente qucre- 

mos lo mejor para cl muchacho. 
SR. STEWART: cQuien dice que jugar al futbol es lo mejor para Danny? 

Yo, no. De cstc tristc accidente puede rcsultar un succso afortunado. 

Ahora sc puede poncr a trabajar en sus tarcas escolares y asegurarsc el 

futuro. 

SR. CASTILLO: Pero el futbol cs su vida. El adora el juego. illsted ha 

visto la mancra en que jucga! 
SRA. CASTILLO: iNo digas cso! Tu sabes que cl futbol es solamente una 

parte dc su vida. Adcmas, tu acabas dc deeir que quieres lo que sea 

mejor para Danny. 

HELEN: Danny y yo hemos sido novios desde hace trcs mcscs y creo que 
lo conozco lo suficicntc para decir que Danny prcferin'a la operation. 
Sin lo* deportes la vida sc lc va a hacer muy amarga. El jugar al futbol 
cs p.ira Danny la cosa mas importantc dc su vida. 

SRA. CASTILLO: Ya sabemos cso, Helen. La prcgunta que tenemos que 
contcstar cs que cs lo mejor para Danny y yo no creo que cl jugar al 
futbol otra vez signiflquc una hurna vida para mi hijo. 

HELEN: iOh! iOjala que Danny estuvicra despierto para que el pudicra 
decidir por si mis mo 1 



COACH GARCIA: You have to give him a chance to play again. He's just 
a junior and next year he could be an All-American. Who knows what 
could happen after that? It would kill him if he didn't have the chance 
to play again. 

MRS. CASTILLO: You mean if he didn't have the chance to get hurt 
again, the chance to be crippled. You want to see Danny dead, is that 
what you want? 

MR. CASTILLO: Stella, nobody wants that, and you know it. We just 
want what's best for the boy. 

MR. STEWART: Who says playing football is best for Danny? Not me. 
This accident may end tin to be something good. Now he can concen- 
trate on school work and make something of his life. 

MR. CAS TILLO: But football is his life. He loves the game. You've seen 
the way he plays. 

MRS. CASTILLO: Stop saying that! You know football is only one part 
of his life. Besides, you just said that you want what is best for Danny. 

HELEN: Danny and I have been going steady now for three months and I 
think I know him well enough to say that Danny would want this 
operation. He wouldn't be the same person if he weren't involved in 
athletics. Playing football is just about the most important thing in 
Danny's life. 

MRS. CASTILLO: We know that, Helen. The question we have to answer 
is what is best for Danny, and I don't think playing football again is in 
my son's best interest. 

HELEN: Oh, I wish Danny were awake so that he could decide what to do 
for himself! 
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SR. CASTILLO: Ricky, aun no has dicho nada. Tu eres su mejor amigo. 
Los dos crccicron juntos. Dinos lo que piensas, lo que Danny dcsearia 
que hicieramos. 

RICKY: Yo no puedo ayudarlcs, senores Castillo. Ustcdcs tratan dc dc- 
c irsc uno al otro lo que Danny quicrc hacer dc su vida como si el ya lo 
hubicra decidido. Todos ustedes ya cstan rcsucltos. the han prcgun- 
tado alguno dc ustedes a Danny que es lo que quiere ser el? Si sc 
hubicran molcstado en hacerlo, sabrian que ni siquicra Danny csta 
seguro. Seguro que adora los deportes y goza del futbol. No lo hacc 
solamente para complacerlc a ustcd scnor Castillo, sino porque en 
rcalidad lc gusta jugar. Tambicn ic gusta la cscucla y ha hablado 
mucho de qucrer scr veterinario. Y aun asi, Danny no csta seguro de 
su futuro. Se lc abren tantas pucrtas a el, y tardc o temprano tendra 
que escoger, pcro por ahora no. Es una gran decision y ninguno dc 
nosotros la puedc tomar por Danny. 



MR. CASTILLO: Ricky, you haven't said anything yet. You're his best 
friend. You grew up together. Tell us what you think he would 
want us to do. 

RICKY: I can't help you, Mr. and Mrs. Castillo. You're trying to tell each 
other what Danny wants to do with his life as if he's already made up 
his mind. All of you have your minds made up. Have any of you asked 
Danny what he wants to he? If you had bothered, you would know 
that Danny isn't even sure. Sure he loves sports and enjoys football. 
He doesn't do it just to please you, Mr. Castillo— he really enjoys 
playing, He enjoys school, too, and he's talked a lot aboul wanting to 
be a veterinarian. But Danny's not sure of his future. So many doors 
are open to him and sooner or later he'll have to make a choice, but 
not now. It's a big decision and we can't make it for Danny. 
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Nota: 

Ricky piensa que Danny se debiera haber decidido de 
volver o no volver a jugar al futbol. La mami de Danny 
se preocupa de que su hijo no vuelva a caminar. 

Sugerencia: 

Pfdales a los estudiantes las siguientes preguntas: iQut es 
mas importante en decidir $i Danny debe tener la ope- 
racidn o no? (Repasa el punto principal ntimero 1.) 
iCualos son las posibilidades de que Danny pueda jugar 
al futbol otra vez, con y sin la operacidn? (Vea la nota al 
maestro en la pagina donde comienzan las actividades de 
est a leccidn. Pueden ser utiles para la discusidn si las 
escribe en la pizarraj 



SRA. CASTILLO: Pcro, tcrccs tu que debemos decide al doctor que 

proceda con la operation? 
RICKY: Yo crco que se debe operarle, no porquc yo quisiera verlo jugar 

al futbol sino porque no tenemos el derecho de negarle la oportunidad 

de cscoger cntre jugar y no jugar. 
SRA. CASTILLO: tA riesgo de ser lastimado otra vez? 
RICKY: No podemos negarle la oportunidad de decidir por si mismo si el 

quierc tomar el riesgo. 

Los senores Castillo agradecen a cada uno por su ayuda y dicen que 
cllos quieren hablar solos antes de decidirse definitivamente. Los Castillo 
caminan hasta el fondo del corredor hablando de su hijo y de la decision 
que ticnen que tomar. 
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MRS. CASTILLO: But do you think we should tell the doctor to go ahead 
with the operation? 

RICKY: I think he should have the operation, not because I want to see 
him play football, bu* because we don't have the right to deny him 
the opportunity to choose between playing and not playing. 

MRS. CASTILLO: At the risk of being hurt again? 

RICKY: We can't deny him the chance to decide for himself if he w nts 
to take that risk. 

Mr. and Mrs. Castillo thank everyone for their help and say they want 
to talk alone before making up their minds. The Castillos walk down 
to the end of the hall, talking about their son and the decision they 
have to make. 
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Note: 

Ricky thinks Danny should have the decision of playing 
or not playing football again. Danny's mother is con- 
cerned about whether her son will ever walk again. 

Suggestion: 

Ask the following questions: 

Which is more important in deciding whether Danny 
should have the operation or not? (Review Major Point 
1) What are Danny's chances of playing football again 
with and without the operation? What are Danny's 
chances of walking again with and without the opera- 
tion? (See teacher's note on the page where the activities 
for this lesson begin. It might be useful to put them on 
the board for discussion.) 
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Sugerencia: 

Suhraye utra *'ez los puntos principals. Esto ayudara a 
los estudiantes con los procesos de evaluar y tomar deci- 
stones en el ensayo y, eventualmente, en sus props as 
vidas. 

1. Las decisiones que se toman estan basadas en las nece- 
sidades bfcicss, el sistema de valores y las sugerencias 
de otros. 

2. El correr riesgos es la parte principal del tomar deci- 
sior<e~. 

3. Las decisiones afectan al que toma la decision y a 
otros a su alrededor. 



Mientius el'os se van, el senor Stewart y el senor Garcia empiezan otra 
vez su disputa sobre los deportes y la educacion. Helen piensa en la posi- 
bilidad de que Danny no vuelva a andar. Ricky se queda parado obser- 
vando a los senores Ostillos alejarse de el y de los demas. Recuerda algo 
que una vez Danny lc habia dicho acerca de sus padres. 

"Ellos son tan diferentes de mi y no pueden entender po r n 4 ue algunas 
cosas no son tan importantes para mi como lo son para ellos." 

Ricky quicre saber en realidad si se podria tomar una decision por 
alguien mas y estar seguro de haber tornado la decision mas justa. Empieza 
a tenerles mucha lastima a los senores Castillo. 

Despues de que los demas se han ido, el doctor Kelley regresa y les 
pregunta a los padres de Danny si han decidido lo que van a hacer. El 
seno* Castillo dice, — Si\ los amigos de Danny nos han ayudado a decidir 
que haccr 

***** 

Dejaremos la historia aqui. Ahora tienes que analizar todas las op- 
ciones y tomar la decision por Danny. tComo y que decidiras? Para hacer 
esto, vamos a las actividades. 



As they walk away, Mr. Stewart and the coach renew their dis- 
cussion of sports vs. schooling. Helen is thinking about the possibility that 
Danny will never walk again. Ricky just stands and watches Mr. and Mrs. 
Castillo walk away from him and the others. He remembers something 
Danny had once said about his parents: 

"They're so different from me and they can't understand why some 
things just aren't as important to me as they are to them." 

Ricky wonders if anyone could make such an important decision for 
someone else and be sure that he or she is making the right decision. He 
begins to feel very sorry for Danny's parents. 

After the others have gone, Dr. Keliey comes back and asks Danny's 
parents if they have decided what they are going to do. Mr. Castillo says, 

"Yes, Danny's friends have helped us decide what to do." 

* * * * * 

We'll leave the story right here. It is now up to you to weigh all of the 
options and make the decision for Danny's parents. How and what will 
you decide? To do this, go on to the activities. 
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Suggestion: 

Re-emphasi* the major points. This my help toe stu- 
dents deal with the processes of valuing and decision 
making in this case study and eventually in their own 

'"^Decisions you make are based upon your basic needs, 
your value system, and the suggestions of others. 

2 Risk taking is a major part of decision making. 

3. Decisions affect the decision maker and those around 
him or her. 
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ACTIVIDADES 



Sugerencia: 

Para separar claramente las alternates verdaderas de la 
operacidn el maestro puede escribir en la pizarra la 
siguiente informacidn para discutir: 
1. Operar. 

a. Beneficios: 

Hay una posibilidad de 20 por ciento de que se 
recupere por complete. 
Danny podri Jugar al futbol. 
Podri cursar la universidad. 

b. Riesgos: 

Hay una posibilidad de 80 por ciento de que 
nunca vuelva a andar. 
No podri jugar al futbol. 
Podri cursar la universidad lisiado. 
2. No operar. 

a. Beneficios: 

Hay una posibilidad de 50 por ciento de que 

vuelva a andar. 

No podri jugar al futbol. 

Podri cursar la universidad. 

b. Riesgos: 

Hay 'ma posibilidad de 50 por ciento de que 

nunca vuelva a andar. 

No podri jugar al futbol. 

Podri cursar la universidad lisiado. 



Actividad 1 

Haz una lista dc todos los personajes en la historia e intenta decidir 
que valor o combinacion de valores representa cada uno. Basa tus rcs- 
puestas en lo que los personajes dicen. 

a. tComo piensas tu que los valores de cada personaje afectarian la 
decision que tomaran por Danny? 

b. tComo piensas tu que tus valores afectarian la decision que 
tiene que tomarse por Danny? 

c Haz una lista de algunas de las fuentes de las que se derivan tus 
valores. En otras palabras, cde donde piensas que tu y los perso- 
najes de la historia obtienen las ideas que influyen en el desa- 
rrollo de los valores? 

Actividad 2 

Comparte tu lista por lo menos con dos dc tus companeros de clase. 

a. Comparcn sus respuestas a la Actividad 1 , usando laj siguientes 
categorias: 

1) Valores personales. 

2) De donde vienen los valores personales. 

3) Como la gente toma decisiones. 

b. ciEn que son parecidas las listas? ^En que s^n difercntcs? 



ACTIVITIES 



Activity 1 

Make a list of all the people in the story and try to decide what value 
or combination of values each represents. Base your answers on what the 
characters say, 

a. How do you think each chara ter's values would affect the deci- 
sion he or she would make for Danny? 

b. How do you think your values would affect the decision that 
must be made for Danny? 

c. Make a list of some of the sources from which you derive your 
values. In other words, where do you and the characters in the 
story get the information which influences the development of 
values? 

Activity 2 

Share your lists with at least two of your classmates. 

a. Compare your answers to Activity 1 using the following catego- 
ries: 

1) People's values. 

2) Where people's values come from. 

3) How people make decisions. 

b. How are your listc similar? How are they different? 



er|c 



65 



Suggestion: 

To cleu. ly set out the factual alternatives involved in the 
operation the teacher might write the following informa- 
tion on the board for class discussion: 

1. To operate. 

a. Benefits: 

There is a 20% possibility of full recovery. 
Danny may be able to play football again. 
He can go to college. 

b. Risks: 

There is an 80% possibility that Danny will never 
walk again. 

He may not be able to play football. 

He can go to college with a physical handicap. 

2. Not to operate. 

a. Benefits: 

Danny has a 50% chance of walking again. 
He can go to college. 

b. Risks: 

There is a 50% chance that Danny will never walk 
again. 

He will not be able to play football. 
He can go to college in spite of his physical handi- 
cap. 
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Sugerencia: 

P /dales a los estudiantes que traigan a clase las tres ra- 
tones de su familia. Quizas usted desee est, r>runa lista 
de estas razones en la pizarra para hacer comparaciones. 



Actividad 3 

Imagina que tu cres uno dc los padres de Danny. cComo llegartas a 
tomar la decision por Danny? 

a. Usa el ensayo para hacer una lista de las alternativas que tienes al 
tomar la decision. 

b. cCuales resultados o consecuencias seran por cada altemativa? 

c. cCuales ajustcs personales requcrina cada consecuencia? 

d. tQue te ensena esta actividad acerca del tomar decisiones? 

Actividad 4 

cQue piensas que quern'as que tu familia decidiera si tu fueras Danny? 

a. Pregunta a dos de tus companeros que piensan cllos en lo que 
hari'an sus familias si fueran los padres de Danny. Asegurense de 
dar al menos dos razones explicando por que creen ellos que to- 
marian esa decision. 

b. Despues, cuenta la historia de Danny a tu familia cuando vayas a 
casa. 

1) Preguntales que decision tomanan si fueran los padres de 
Danny. 

2) Pi'dcles que to den tres razones por su decision. 

t\ Compara las razones de tu familia con las otras expresadas por las 
familias dc tus companeros de clase. 

d. Identifica y explica algunos de los valores cxpresados por las 
familias al tomar sus decisiones. 

<\ cQuc to demucstra la actividad acerca de valores y el tomar deci- 
siones? Kxplicalo. 



Activity 3 

Imagine that you are o ie of Danny's parents. How would you make 
the decision for Danny? 

a. Use the case study to list the choices you have in making your 
decision. 

b. What results or consequences might there be for each choice? 

c. What personal adjustments would be necessary for each conse- 
quence? 

d. What does this activity show you about making decisions? 
Activity 4 

How do you think you would want your family to decide if you were 
in Danny's position? 

a. Ask two dassmatcs what they think their families would do if 
they were placed in the same situation as Danny's parents. Make 
sure you give at least two reasons why you think they would 
make that decision. 

b. Then, tell Danny's story to your family when you go home. 

1) Ask them what decision they would make if they were 
Danny's parents. 

2) Ask them to give three reasons for their decision. 

c. Compare your family's reasons with those expressed by your 
classmate's families. 

d. Identify and explain some of the values expressed by the differ- 
ent families in making their decisions. 

e. What does this activity tell you about values and decision mak- 
ing? Explain. 
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Suggestion: 

Ask the students to bring their families' three reasons for 
their decisions back to school. You may then want to 
make a list of the many different reasons on the chalk- 
board for comparison purposes. 
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EXCURS10NES 



Excursion 1 

Escribe una lista de las decisioncs mayorcs que tomas en un dia. 

a. Tracla a tu clasc el dia siguiente. 

b. Identifica cuantas dc tus decisiones te afectaron: 

1) A ti solamentc. 

2) Solamentc a ti y a otra persona. 

3) Solamentc a ti y a otras dos personas. 

4) A ti y a mas dc tres personas. 

Haz esto escribiendo 1, 2, 3, o 4, al lado dc cada decision que 
has incluido en lista. 

c. Compara tu lista con las dc dos cstudiantcs en la clase. 

d. Dcscubre cualcs decisioncs son las mas comunes en tu clase. 
c. cQue indica cstc cjcrcicio accrca dc tomar decisioncs? 

Excursion 2 

Prcguntalc a alguien de tu familia que trabaje, cuantas personas en su 
trabajo toman decisioncs que afecten a esc micmbro de tu familia. tCuan- 
tas personas son afectadas por las decisioncs que esc micmbro dc tu 
familia toma? Disrate las contcstaciones en clasc. 

Excursion 3 

Haz una lista dc las personas cuyas decisiones rrc rs que a fee tan direc- 
tanientc tu vida. 

a. Una vez que hay as hecho tu lista, conipartela con cl rcsto de tu 
clase. 

b. cSon las vidas dc la mayona de los cstudiantcs afectadas por las 
mismas personas? tPor que crccs eso? Explicalo. 
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EXCURSIONS 



Excursion 1 

Write a list of all the major decisions you make in one day. 

a. Bring it to class the following day. 

b. Identify how many of your decisions affected: 

1) Only you. 

2) Only you and one other person. 

3) Only you and two others. 

4) You and more than three other people. 

Do this by writing 1, 2, 3, or 4 beside each decision you have 
listed. 

c. Compare your list with two other students in your class. 

d. Find out which decisions w»?re most common in your class. 

e. What does this excursion tell you about decision making? 

Excursion 2 

Ask someone in your family who works how many people at work 
make decisions that affect this member of your family. How many people 
are affected by the decisions he or she makes? Discuss your answers in 
class. 

Excursion 3 

Make a list of the people whose decisions you think directly affect 
your life. 

a. Once you have ma'le your list, share it with the rest of the class. 

b. Are most students' lives affected by the same people? Why do 
you ihink so? Explain. 
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Nota; 

Se adapta esta excursion de Making Sewe of Our Lives 
(Niles, III.: Argus Communications, 1975), hoja de 
vaiores nOmero S- 167, por Merrill Harmin. 
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Excursion 4 

En una hoja dc papel, copia la lista dc cualidades que sigue. Dcja un 
cspacio al f'rente de cada cualidad. Trabaja solo primcro. 

a. Lee todas las cualidades, y, en los espacios en bianco, escribe 1 
por la mas importante para ti, 2 por la segunda de importancia y 
asi succsivamcnte, dandolc 12 a la cualidad que es la menos im- 
portante para ti. 

Poderoso % tencr control sobre otros. 
Adtestrado, scr un experto cn alguna area. 
Fatnoso, scr bien conocido. 

Buenoy scr conocido como bondadoso, bucno y gencroso. 

Utils scr util a otros o al mundo en mancras importantcs. 

Atractivo, que a otros les gustc tu apariencia. 

Complacidoy divcrtirtc, pasar bucn rato. 

Libre % no scr rcstringido cn haccr lo que quicras haccr. 

Apacible* tencr paz interior y cstar contento, no cstar ansioso en 

ningiin scntido. 

Sahio % tencr un hondo y amplio conocimicnto. 

Amadoy scr profundamentc adorado y cuidado, 

Sana* scr sano dc cucrpo, librc dc enfermcdad fisica o dolor* 

b. Lucgo, subraya las cuatro primcras sclcccioncs. Imaginatc a una 
persona que valore muy altamcnte csas cuatro cosas. 

1 ) tQuc lc gusta a el o a ella haccr? 

2) £Quc planes ticne esa persona para el futuro? 

3) cQue piensa esa persona acerca de si misma? 




Excursion 4 

On a separate sheet of paper, copy the list of qualities below. Leave a 
blank space ?n front >f each quality. Work alone at first. 

a. Go through the qualities and in the blank spaces write 1 by that 
which is most important to you, 2 for the next most important, 
and so on, writing 12 by the quality that is least important to 
you. 

Powerful , to have control over others. 

Skillful, to be an expert in some area. 

Famous, to be very well known. 

Good, to be known as kind, good, and generous. 

Helpful, to be helpful to others or to the world in important 

ways. 

Attractive, to have others like your looks. 
Pleased, to have a lot of fun and good times. 
Free, not to be restricted from doing what you want to do. 
Peaceful, to have inner peace and contentment; not to be anx- 
ious in any way. 

Wise, to have deep and broad knowledge. 
Loved, to be deeply loved and v.arcd for. 

Ilralthy, to be sound in body and free from physical disease or 
pain. 

b. Next, underline the top four choices. Imagine a person who very 
nuch values those four things. 

1 ) What does he or she like to do? 

2) What plans does that person have for the future? 

3) What does that person think about him or herself? 



68 



Note: 

This excursion is adapted from Making Sense of Our 
Lives (Niles, fit.: Argus Communications, 1975), Value 
sheet No. S-167, Merrill Harmin. 
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Nota: 

Se adapt a esta excursion de Making Sense of Our Lives 
(Niles, Hi: Argus Communication, 1975), hoja de 
valores numero S»173, por Merrill Harm in. 
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c. Avcrigua si tiencs algunas de las cualidades que has seleccionado. 
Escribe un pequeno ensayo que indique la diferencia entre tu ser 
verdadero y lo que pretendes scr. Tambien escribe de lo que 
pudieras haccr para ayudarte a scr lo que quieras. 

d. Rcpasa tu trabajo pcriodicamentc para cvaluar el avance hacia tus 
mctas. 



Excursion 5 

Escribe los numcros del 1 al 38 en una hoja de papcl. Es posible que 
neccsitcs dos hojas de papel. Despues, dejando un espacio en bianco al 
lado de cada numcro, copia su valor corrcspondiente, Trabaja solo al prin- 
cipio. 

a. Coloca una + al lado de diez cosas de abajo que tu valores mas 
altamentc. Define las cosas de cualquicr modo que tu cscojas. 



6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 



Estimulo 
Buenas amistades 
Paz interior 

Alta estima de si' mismo 

Habilidad de tomar decisiones librcmentc 

Kama personal 

Seguridad Hnanciera 

?dz mundial 

Am or 

Exito profcsional o de ncgocios 

Igualdad para todos 

Comodidad y placer 

Aprobacion de otros 

Prosperidad 

Un titulo universitario 

Una vida religiosa 



I l J o 



c. Consider to what extent you are now like your top four choices. 
Write about any gaps between your present life and the way you 
would like to be* Write also about things you might do to help 
you become what you wish to be, 

d. Review your completed work periodically to evaluate any pro- 
gress toward your goals. 



Excursion 5 

Number your paper from 1 to 38. You may need two sheets. Then 
leaving a blank line by each number, copy the word that appears next to 
it. Work alone at first. 

a. Place a + beside the ten items below that you value most highly. 
Define the items in any way you choose. 



1) 


Excitement 


2) 


Close friendships 


3) 


Inner peace 


4) 


Sense of self- worth 


5) 


Freedom to make decisions 


6) 


Personal fame 


7) 


Financial security 


8) 


World peace 


9) 


Love 


10) 


Business or professional success 


11) 


Equality for all people 


12) 


(lorn fort and pleasure 


13) 


Approval from others 


14) 


Prosperity 


15) 


College degree 


Hi) 


A religious life 
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Note: 

This excursion is adapted from Making Sense of Our 
Lives (Ni/es, I/I.: Argus Communications, 1975), Value 
sheet No. 5-/7?, by Merrill Harm in. 



17) Rccompcnsa por csfucrzo honesto 

18) Relacioncs familiarcs l'ntimas 

19) Metas pcrsonales claras 

20) Crcatividad 

21) Eliminacion dc la pobrcza 

22) Buen humor 

23) Un gobierno mundial cfectivo 

24) Valor 

25) Flcxibilidad 

26) Grandcs riquezas pcrsonales 

27) Liderazgo 

28) Mueho ticmpo librc 

29) Lealtad dc otros 

30) Habilidad de rcsolvcr problcmas 

31) Scntido dc comunidad con otros 

32) Intcres por otros 

33) Ubertad do palabra 

34) Bellcza 

35) Diversion 

36) Conservation de la naturalcza 

37) Justicia para todo el mundo 

38) Alredcdores placenteros o ambiente agradable 

b. Lucgo, regresa y pon un 0 al lado de las cosas que hayas valo- 
rado menus. 

c. De las diez cosas marcadas con +, cscogc tres accrca de las cualcs 
tc sientas mas inciinado y subrayalas. 

d. Finalmentc, tu puedes ariadir otras cosas a la lista, Pero anadc 
solamente las cosas que scan tan importantes para ti como las 
tres ya subrayadas. 



17) Rewards for honest efforts 

18) Close family ties 

19) Clear personal goals 

20) Creatwity 

2 1 ) Elimination of poverty 

22) Humor 

23) An effective world government 

24) Courage 

25) Flexibility 

26) Great personal wealth 

27) Leadership 

28) Plenty of free time 

29) Loyalty from others 

30) Problem-solving ability 

3 1 ) Sense of community with others 

32) Caring for others 

33) Freedom of speech 

34) Beauty 

35) Fun 

36) Preserving nature 

37) Justice for all people 

38) Pleasing surroundings 

b. Next, phce a 0 by the items that you value least. 

e. Of the 10 items marked +, pick three about which you feel most 

strongly and underline them, 
d. Finally, you may add some new items to the list. Add only items 

which are as important to you as the three underlined items are. 
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LISTA DE LECTURA SUGERIDA 



Berne, Eric. Games People Play. New York: Grove Press, 1964. 

Un libro importante para gente que necesita claves sencillas para en- 
tender lo que pasa cuando una persona interactua con otra. Muchos 
diagramas de transacciones con extensas cxplicaciones. 

Dahms, Alan M. Emotional Intimacy. Boulder, Colo.: Pruett Publishing 
Co., 1972. 

Una eorta y buena discusion sobrc la necesidad de la intimidad para 
peder sobrevivir. Contiene sugcrencias reah'sticas y practicas de como 
podemos desarrollar nuestra habilidad para scr amigos fntimos. 

Forehand, Garlic A., Horner, A.J., et al. Psychology for Living. New 
York: McGraw-Hill, 1977. 

Un texto de secundaria bien escrito e ilustrado que contiene los con- 
ceptos basicos del comportamiento huniano y el dcsarrollo humano 
con cn foquc en la adolescencia y los aiios adultos. Incluyc las percep- 
ciones visuales, las diferencias individualcs, las relaciones intcrpersona- 
les, la socializacion, la interaction social, el prejuicio y la salud mental 
positiva. 

Raths, Louis; Hannin, Merril; y Simon, Sidney. Values and Teaching. 
Columbus, Ohio: Charles E. Merrill, 1966. 

Un trabajo comprensivo sobre la clarificacion de los valores y el am- 
biente de ensetianza y aprendizaje. Enfatiza la necesidad de libertad 
para que los estudiantes escojan sus valores, proyectcn consccuencias y 
torn en accion. 

Simon, Sydney b\; Howe, Leland; y Kirschcnbaum, H. Values Clarifica- 
tion: A Handbook of Practical Strategies for Teachers and Students. 
New York: Hart Publishing Co., 1972. 

Ejercicios sencillos y concisos para clariticar los valores que pueden ser 
lefdos y hechos por maestros y estudiantes. 



SUGGESTED READING LIST 



Berne, Eric. Games People Play. New York: Grove Press, 1964. 

An important book for people who need simple clues to understand 
what is going on when one person interacts with another. Man dia- 
grams of transactions with extensive explanations. 

Dahms, Alan M. Emotional Intimacy. Boulder, Colo.: Pruett Publishing 
Co., 1972. 

A good, short discussion of the need for intimacy in order to sur- 
vive. Contains practical realistic suggestions as to how we can develop 
our ability to be intimate. 

Forehand, Garlie A., Horner, A.J., et al Psychology for Living. New 
York: McGraw-Hill, 1977. 

A well-written and illustrated high school text covering basic con- 
cepts of human behavior and human development with a focus on 
adolescence and the adult years. Covers visual perceptions, individual 
differences, interpersonal relationships, socialization, social interac- 
tion, prejudice, and positive mental health. 

Raths, Louis; Harmin, Mcrril; and Simon, Sidney. Values and reaching. 
Columbus, Ohio: Charles E. Merrill, 1966. 

A comprehensive work on values clarification and the learning- 
teaching environment. Emphasizes the need for students' freedom to 
choose values, project consequences, and take action. 

Simon, Sidney B.; Howe, Leland \V.;and Kirschenbaum, H. Values Clarifi- 
cation: A Handbook of Practical Strategies for Teachers and Stu- 
dents. New York: Hart Publishing Co., 1972. 

Simple straightforward exercises for clarifying values that can be read 
and done by both teachers and students. 
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Glosario- Glossary 
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GLOSARIO 



ALTERNATIVAS (Alternatives) Un grupo de cosas de las cuales se puede 
cscoger. 

AUTO-IMAGEN (SelMmagc) El scntido de ser una persona unica que se 
experimenta cuando uno piensa que nadic mas puede pensar o sentirse 
de la manera que uno se sicnte. Es la parte que esta conscientc de 
nucstros pensamientos y emociones. Frecucntementc es llamada el 
auto-concepto. 

CODIGO (Code) Cualquicr conjunto aceptablc de reglas y preceptos 
sobrc cualquicr materia o leyes de conducta en casos particulares, talcs 
como el codigo social, cl codigo de honor, etc. 

CONCIENCIA (Conscience) Conocimiento interior del bicn que debemos 
haccr y cl mal que debemos cvitar; los principios dc una persona que le 
ayudan a decidir lo justo o injusto dc sus accioncs; el deber de haccr 
bien. 

CONFLICTO (Conflict) Un desacucrdo u oposicion fucrtc dc intereses, 
ideas, etc. 

CONSECUENCIA (Consequence) Lo que sc sigue o resulta de una accion, 
una causa, un principio, o una scrie de acontecimicntos; cl rcsultado. 

CULTURA (Culture) El estilo de vida dc un grupo determinado dc per 
sonas (una sociedad), inclusive cl lenguajc, las comidas, los vestidos, 
las viviendas, la religion, cl gobicrno, las normas dc conducta y virtual- 
mente todos los patroncs de socializacion del grupo. Gcncralmentc, 
cuando sc habla de cultura sc hacc refcrencia a lo artistico y lo cste- 
tico, pero dc hecho, aspectos tales como la musica, cl arte, cl asistir o 
no a la opera son solo rasgos dc la cultura. 



GLOSSARY 



ALTERNATIVES (Alternativas) A set of things from which choices can 
be made. 

CODE (Codigo) Any accepted system of rules and regulations pertaining 
to a given subject, or governing conduct in particular cases as the 
social code, the code of honor, etc. 

CONFLICT (Conflicto) A sharp disagreement or oppositon of interests, 
ideas, etc. 

CONSCIENCE (Conciencia) Knowledge of right and wrong and how a 
person should act; a person's principles which help him or her decide 
the justice of his or her actions; the responsibility of being a good 
person. 

CONSEQUE1 .CE (Consecuencia) That which follows from any act, 
cause, principle, or series of actions; a result. 

CULTURE (Cultura) A life-style of a given group of people (a society), in- 
cluding language, foods, dress, housing, religion, government, norms of 
behavior, and virtually all of the handed-down socialization patterns 
of the group. The layman usually means artistic or aesthetic interests 
when he speaks of someone having culture but, in fact, such matters as 
music, art, and going or not going to the opera are only specific traits 
of culture. 

DRAFT (Reclutar) To choose individuals from a group for some special 
purpose; to take qualified persons for compulsory military service. 

ERRAND (Diligencia) A trip to carry a message or do a definite thing for 
someone; going to the store to buy something for someone else. 

ETHNIC GROUP (Grupo ctnico) A group of people with common cus- 
toms, traits, standards of behavior, and traditions. 
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DILEMA DE VALORES (Value Dilemma) Cualquicr situacion en que una 

persona tiene que escoger entre alternativas poco placcnteras, por lo 

general contrarias a los valorcs pcrsonalcs, 
DILIGENCIA (Errand) Un viajc para llcvar un mensaje o comprar alguna 

cosa para otra persona; llcvar a cabo unas compras para otra persona. 
FILOSOFIA (Philosophy) El cstudio de los proccsos que gobiernan el pen- 

samicnto y la conducta; los principios generalcs o lcyes que regulan el 

univcrso y cubren todo conocimiento y realidad. 
GRUPO ETNICO (Ethnic Group) Un grupo dc pcrsonas que comparten 

costumbres, caracteristicas, normas de comportamiento y tradiciones. 
NECESIDADES (Needs) Las cosas que son menestcrcs para conservar la 

vida talcs como cl aire, el agua, el alimcnto, la ropa y el abrigo* Incluyc 

tambicn la ncccsidad dc lo cspiritual y lo emocional talcs como el 

respeto, el amor, el carino, etc. 
PERSON ALIDAD (Personality) Lo que caractcriza a un individuo; todas 

las distintas formas en que la persona reacciona y actua en rclacion 

con los dcmas. 

PSICOLOGIA (Psychology) El estudio del comportamiento humano y 
las fund ones de la mcntc y la pcrsonalidad. 

PSICOLOGICO (Psychological) Se rcficre a la mcntc y los proccsos men- 
talcs, los scntimientos y los deseos. 

RECLUTAR (Draft) El escoger a individuos dc un grupo para una tarca 
especial; el tomar a pcrsonas calificadas para cl scrvicio militar obliga- 
tor^ 



NEEDS (Necesidades) Things which are necessary for life such as air, 
water, food, clothing, and shelter. Also included are spiritual and 
emotional requirements such as respect, love, anection, etc, 

OUTSTANDING (Sobresaliente) Superior; that which stands out from 
among groups of things or people, such as one who excels in school in 
any activity, 

PERSONALITY (Pcrsonalidad) That which characterizes an individual; 
the sum total of ways in which a person reacts and interacts with 
others, 

PHILOSOPHY (Filosofia) The study of the processes governing thought 
and conduct; the general principles or laws that regulate the universe 
and underlie all knowledge and reality, 

PSYCHOLOGICAL (Psicologico) Related to the mind and mental process, 
feelings, and desires. 

PSYCHOLOGY (Psicologia) The study of human behavior and the func- 
tions of the mind and personality. 

RISK (Riesgo) The chance of injury, damage, or loss; a dangerous chance. 

SELF-IMAGE (Auto-imagen) The sense of personal uniqueness which we 
experience when we think no one else thinks or feels the way we do. 
It is the part that is aware of our thoughts and emotions. It is often 
called the self-concept. 

SOCIAL (Social) Having to do with human beings living together as a 
group in a situation requiring that they have dealings with one an- 
other. 
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RIESGO (Risk) Contingencia o proximidad de un dario o perdida: un 
albur peligroso, 

SOBRESALIENTE (Outstanding) Superior; lo que se destaca entre gru- 
pos de cosas o gcnte, tal como una persona que tienc mucho exito en 
cualquier actividad cscolar. 

SOCIAL (Social) Se rcficrc a los individuos que viven juntos como un 
grupo en una situacion que requiere intcrcambio entre cllos, 

SOCIALIZACION (Socialization) El proceso de aprendizaje social a traves 
del cual se le enscnan al nino actitudes, creencias y conductas que son 
aceptables on su cultura. 

VALORES (Values) La importancia y valor general que se le da a algo, 
Los valores son cosas, comportamicnto, o actitudes que la cultura o 
un grupo social considcra ser importantes o dcscables. 



SOCIALIZATION (Socializaci6n) Process of social learning through 

which a child is taught attitudes, beliefs, and behaviors that are 

acceptable in his or her culture. 
VALUE DILEMMA (Dilema de valores) Any situation where a person has 

to make a choice between unpleasant alternatives, usually contrary to 

one's own values, 

VALUES (Valores) Importance and general -orth assigned to something. 
Values are things, behavior, or attitudes which are considered worth- 
while or desirable by a culture or social group. 
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